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Part 2 

Mapping the Landscapes:   

Identifying historical and contemporary signposts and benchmarks 

Cecille DePass and Faye Lumsden 

 

Colonial legacies are embedded like massive conglomerates in and on the land.  Brown’s essay, 

like a virtual field trip, focuses on her childhood memories of growing up in rural Jamaica.  

Yvonne Brown demonstrates the historical shifts between a colonial centre in the former 

colonized periphery.  (A concept once elaborated by Ann Norton who taught us).  Sandra 

Dixon’s poem, complements Brown’s essay, by imagining the life of an enslaved person.  

Moving to the present, DePass’ essay highlights some important experiences of participating in 

the Jamaica Geographical Society (JGS) and the Geography Department’s Conference held in 

summer 2016, to celebrate the Department’s Golden Anniversary.  Extracts from one of the first 

UWI Geography publications, submitted by Faye Lumsden, illustrate the key issues in teaching 

and learning Geography, in the 1960s and 1970s.  Finally, Part 2 concludes with Colin Hewitt’s 

Photo Journal.  Hewitt’s vivid, visual field trip, documents some of the cultural history 

underpinning the campus’ Geography.  It offers a transition to Part 3, in which our Geography 

field trips moved off campus.  

 

“...words... have a texture, they have a soul as well as a meaning”. (Mary di Michele, as 

quoted by Elaine Kalman Naves, 1998).1 

“Stories must have a home in a community of listeners for whom the story makes a claim 

that will be remembered”. (Parin Dossa, 2004, Politics and Poetics of Migration, as 

quoted in Book Project Collective, 2015). 

Part 2, explores some of the taken for granted assumptions, issues and implications associated 

with living, learning, working and teaching in the Caribbean region.  A region in which colonial 

legacies are embedded, like massive conglomerates, in and on the land.  

Yvonne Brown, draws on childhood experiences of rural Jamaica (near Carron Hall), in order to 

present, a few of the memories which continue to haunt her.  Brown’s essay, is essentially, a 

virtual field trip and a case study in historical geography in which she traces some of the key 

linkages between memory and the land.  In this essay, Brown describes the people of the village 

of Hazard, and the lands which surrounded an abandoned sugar plantation and cattle pen.  In 

Brown’s childhood, the people in the village were extremely poor.  Brown’s essay demonstrates 

that the relationships between centres and peripheries shift and change.2 

Sandra Dixon adopts a poetic voice to imagine experiences of being enslaved.  In this sense, her 

poem speaks to some of the key issues in Philip Sherlock and Hazel Bennett’s (1998) work. 

Cecille DePass focuses on a few roles and functions, usually associated with oral and narrative 

histories and stories.  To do so, she concentrates on examples from the 2016 Geography 50th 
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Anniversary, UWI Conference.  (See Anne Hickling-Hudson’s Photo Journal in this volume, for 

conference highlights).  She concludes by commending the founders, professors and instructors 

for their continuing efforts to create collegial communities.  (See too, for example, essays by: 

Angela Cunningham-Heron, Jeremy Collymore, Blossom (Stokes) O’Meally-Nelson, Adrienne 

Chung Aarons, Fitzgerald M. Jeffrey, Ros Dopwell, and Mike Morrissey in this volume).  

DePass reminds the readers of the exemplary record for teaching, research and service which the 

founders established and which were developed more fully by future leaders in the Department.  

As importantly, Part 2 includes a few extracts from one of the first publications, written and 

produced by the Geography Department’s students, faculty and administrators.  The extracts 

identify some of the perennial problems inherited from a colonial school curriculum.3 

  

Part 2 concludes with a series of photographs.  Colin Hewitt’s Photo Journal illustrates 

graphically, important aspects of UWI’s historical and contemporary landscapes.  When we 

attended UWI, in the late 1960s, there were no visible, historical markers and signposts. 

Accordingly, the campus’ rich history, was unknown to most of us, as we crossed the campus, 

several times each day.  Hewitt’s contribution, further, acts as reminders of the history 

underlying the physical geography of the Mona Campus.  When textual and visual images are 

taken together, the contributions by Hewitt, Brown, Dixon, DePass (i.e., the description of the 

campus’ physical setting in the introduction), complemented with Faye Lumsden’s, Google 

Earth map of the campus, all depict the enduring and unique relationships between humans and 

the land, as a coherent theme. 

 

In general, Part 2, like much of the book, indicates a willingness to take stock, to revisit and 

reflect on major triumphs and challenges associated with individual and institutional formal/non-

formal lived educational experiences.  The book’s narratives contribute to personal, 

organizational and disciplinary stories of continuity and change.  Furthermore, the narratives 

highlight courage, hope, resiliency, the beauty of the land and planet earth.   
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________________________ 

Endnotes 

1. Quote by Mary di Michele, extracted from DePass’ Qualitative Research Methodology 

course, Oral and Narrative History, Faculty of Education, U Calgary.  Mary di Michele is a 

well known Italian Canadian academic in Literature (See websites online, e.g. Interview by 

Joseph Pivato, Professor, Centre for Language and literature, Athabasca University, and 

Aurora Issue, 2008). 

2. Ann Norton, herself, from a former British colony, in central Africa, introduced us in the late 

1960s, to the centre-periphery theory which was then, dominant in some of the Social 

Sciences.  Almost 10 years later, a noted Norwegian academic in peace and conflict studies, 

Johan Galtung (1976), elaborated on the key concepts and introduced subtle, yet telling, 

conceptual distinctions.  Galtung created a dynamic, interactive world systems model which 

explained the structural relationships between the economically developed north (centre) and 

the economically underdeveloped, less developed, developing south (periphery).  DePass’ 

doctoral research (1988), drew on Norton’s and Galtung’s conceptual thinking.  

3. One remembers that in the Department’s early days, Ms. Beverley Phillips prepared all 

articles and publications.  The documents were reproduced on gestetner machines.  As 

students, we were invited, from time to time, to collate several publications.  
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Linking Memory, History, Narrative with Jamaican Landscapes  

Yvonne Brown 

 

In this essay, I discuss ways in which I have braided my life-long observations of uses and 

abuses of Caribbean black bodies, with narratives concerning how such bodies carry haunting, 

painful memories of legacies of the Middle Passage, as well as, an inherited colonial history of 

sugar, molasses, rum and enslavement. 

In the popular imagination, writing which draws heavily on autobiographical memory is 

variously termed memoir, autobiography, life writing, life history or creative non-fiction.  Such 

research is dependent on two major issues.  Firstly, the writer’s purpose, and secondly, the 

context within which the writing seeks validation.  In the academy, where research warrants 

valid truth claims, theorists include such personal writing under the rubric of narrative inquiry 

and auto-ethnography.   

These types of qualitative research, are usually thought to be quite controversial.  

Methodological research concerns include the following:  whether the research meets the 

positivist tests, borrowed from the Natural and Social Sciences of validity, reliability, 

generalization and replication.  Narrative inquiry, in contrast, is framed in different ways.  It 

attempts to make sense of personal experiences and involves emotional content.  Accordingly, 

the texts produced are more akin to literature and narrative than to scientific research.  Thick, 

rich descriptions; voice; authenticity; trustworthiness and the quality of the writing to prompt 

readers into identifying and mapping some of their own stories are accepted criteria for 

conducting, writing and assessing merits and values of narrative inquiries (Conle, 2000; Ellis and 

Bochner, 2000; Zinsser, 1995). 

An essential aspect of the method is the dialogue and tension which develop between the 

observed or experienced, and the imagined.  On one hand this type of narrative is ‘non-fiction’, 

in that it describes actual, firsthand accounts of events and incidents in one’s life.  To be later, 

supported, complemented, enhanced or refuted by primary and secondary sources of data.  On 

the other hand, the narrative is ‘fiction’.  In my research, I applied creative writing techniques to 

imagine a version of my life, and thereby, construct a particular kind of truth.1 

In looking back at the experience of using my memory as the main source of data for the 

constructions of my stories, I realized that Olney’s (1998) work resonated with my research 

process.  He explains in detail that memory recalls origins; returns us by way of recollection, 

imagination and invention to the human beginning, at which point one can see unfolding, as by an 

inner necessity, the course of the life of an individual, of a nation, of humankind (p. 97).  Through 

memory, we look forward, look at, and look back.  Olney states that memory has three aspects:  

memory itself when it remembers things; imagination when it alters or imitates them; and 

invention when it gives them a new turn or, puts them into proper arrangements and relationships 

(p. 104). 

As importantly, he reminds us that memory always involves the deepest kind of emotional 

engagement.  Olney convincingly argues:  “Emotions are essential to the creation of a memory 
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because they organize it, establish its relative importance in a sequence of events much as a 

sense of time.  ...[further] order is essential for a memory to be considered a memory, and not as 

a thought or, vision at some particular instant, unrelated to past events” (p. 373).   

There were times when the pleasure of family secrets uncovered, or childhood observations 

relived gave me breath-taking joy.  At other times, the remorse, grief, sorrow and rage that I felt 

towards brutalities and injustices against black people overwhelmed me and made me question 

why I was writing these stories at all.  Could I not just forget them?  No!  I could not forget 

because I am not allowed to forget – the memory is in my blood.  

In my veins runs the blood of the enslaved and the enslaver.  The contemporary global 

nightmarish scenes of brutality against and among black people demand that I hear the screams 

from the silences of the past.  They must be heard, to wake us from our dozing complacency, to 

move towards the need for healing and restorative justice for the dislocation and dispossession of 

African peoples, past and present.   

In describing the significant events of my life in Jamaica within the historical geography of a 

post-slavery and colonized society, I was, and still am, informed by Toni Morrison’s literary 

exposition of the part memory played in the interior life of the character Sethe, in her novel 

Beloved.  Morrison undertook, among other things, the task of imagining the psychology of 

mothering during slavery.  Taking into account the historical processes of a past set in a time of 

fugitive slave laws and their execution in Ohio, Morrison articulates the complexities of 

embodied personal, painful, memories in her characters around four constructs:  (i) remember as 

recollection; (ii) re-member as in replacing the severed body parts as often occurred during 

enslavement; (iii) memory as in the human capacity of mind to store inestimable amounts of 

sensory data - simultaneously at the conscious and unconscious – waiting to be retrieved in the 

thought and creative processes of narrative; and (iv) re-memory, the process of remembering and 

it is the events remembered.  The four constructs go well beyond merely, passing on a memory. 

Instead, we use memory, as a place/site to dwell in/on:  to excavate the repressed, the forgotten, 

the ignored, the erased.  Finally, the act of re-membering, tends to superimpose the past upon the 

present (Moberly, 1993, p. 358, in Gates and Appiah, 1993).  

In my own research, I have imbued memory with four further overlapping dimensions: 

autobiographical, genetic, topographical, and archival (Brown, 2005, pp. 213-220).  In this 

essay, I concentrate on one dimension, specifically, the links between memory and landscape and 

merely, mention another dimension, the importance of archival research.  

In tapping into my memories of turning points in my life, I came to appreciate how much 

memory was stored in landscapes.  Landscapes record not only the millennia of earth’s 

evolution, and give a region its physical geography, but as Geographers know well, the 

topography can be read and interpreted for evidence of past and present, human activities and 

interventions on the land and its flora and fauna.  In Jamaica, we know the history, taught from 

the 1960s in high schools.   

A careful look at some maps of Jamaica shows place names indicating the Spanish, English, and 

African presence, but little or nothing, of the Taino or Arawak presence.  So too, the ruins of 

great houses, sugar mills, water wheels and abandoned wharves along the coastline conjure up 
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images and questions of sugar’s past (See Colin Hewitt’s Photo Journal in this part of the book).  

The British Empire – as indeed all empires – has left in its wake enduring physical reminders of 

past power and dominion of the land and, has inevitably, marked the people.  Formidable 

architecture reinforced imperial administration, evident in government buildings, various styles 

of churches denoting different Christian denominations, special cemeteries, monuments to 

colonial victories, and statues to conquerors, all exist throughout, different parts of the island and 

Caribbean.  The sea routes, donkey trails, roadways, and railway tracks tell much about 

plantation industry, local commerce and international trade.  All these landmarks are reminders 

of successive eras of conquests, colonization, and the sustenance of the British and other western 

European empires in the Caribbean.  

Another important dimension of memory, the archival, provides proof and evidence to help 

construct personal and historical narratives.  Archival memory is comprised of the powerful and 

symbolic records such as diaries, literature, travelogues, legal documents, government records, 

institutional practices, plantation and ship’s ledgers, and institutional records, such as those 

pertaining to banking, and insurance.  Though not always regarded as such, colonial archives 

constitute significant, memory banks. 

But not all archives are of documentary forms.  The retention of folk wisdom of African ways of 

being and philosophies for survival are encoded in the dynamic Patois/Creole or Africanized 

English.  The Patois/Creole is spoken with an African musicality sprinkled with percussive 

accents of Scottish, Irish, and Cockney lilts, indicating regional variations in settlement patterns.  

The Patois is used extensively in dialogues and in sophisticated theoretical explanations 

unrecognized as such.  The Creole and Nation languages spoken throughout the Caribbean are 

rich sources of valuable memories, providing data to complement and verify autobiographical 

memories.   

The People of Hazard 

The memory of the people of Hazard has haunted me all my life.  I have returned so many times 

in my imagination and my nightmares to scenes of abject poverty etched in my mind.  Who were 

those people?  Where did they come from?  In my readings of Jamaican history I have tried to 

find answers to explain their living conditions.  The following is an extract from my dissertation: 

I had a chance to re-visit Hazard under different circumstances.  Eutedra’s brother owned a cane 

piece there, and I went with her to visit him.  Her brother lived at the foot of a mountain, from 

which cascaded a waterfall.  As the volumes of water rolled off the mountaintop, they sprayed 

big clouds of mist, which came to settle into a big, beautiful, blue lagoon.  Water ran off the 

lagoon into an awesome deep blue hole, from which people dipped up their drinking water with 

calabashes.  The blue shimmering lagoon pulled me forward like a magnet.  The place was 

spooky.  My head began to spin.  I must have been about to fall in because someone pulled me 

roughly by the scruff of my neck asked “You wan fe drown pickney?”  

The people of Hazard:  I infer that the monetary worth of these people was no longer calculable 

in the plantation ledgers of old, alongside the steers, mules, ploughs, and wheelbarrows.  

Speculating that Carron Hall and Hazard must have been plantations, I referred to the survey of 

plantations in Jamaica during the eighteenth and nineteenth centuries by Barry Higman (1988).  
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Maps and blueprints suggested evidence of cattle pens and pasture, with many sugarcane pieces 

around, and the waterfall offering a source of energy for a waterwheel, and a supply of fresh 

water for people and cattle.   

Around, small farmers cultivated ground provisions in yams, potatoes, and taro and other 

vegetables.  The African workforce lived in kraals called Negro houses, located on the edge of 

the plantation.  Confirmation that Hazard was indeed a plantation was found in the 1941-42 West 

Indies Year Book including also the Bermudas, The Bahamas, British Guiana, and British 

Honduras.  There I found that Alfred and William Champagne owned the Hazard Estate, which 

was listed each year until 1946-47, when it was no longer listed as such.  

In a conversation with Evadne Sherrief, a schoolmate of my brother and sister in Carron Hall, I 

confirmed that the Champagne brothers still owned the cattle pasture at the time I had been at 

school in the area.  According to Higman, it was common for pastures to continue after estate 

owners ceased to produce sugar.  The cattle were then raised for beef and milk.  

The dismantling of the sugarcane crop of the plantation explains, at least in part, the poverty. 

Who were these people? 

Epilogue 

I looked to find out more about Carron Hall and in particular, the role of the Presbyterian mission 

after ‘emancipation’, when the plantations and estates were abandoned.  I am trying to 

understand the whole area with respect to the cane pieces and the sugar estates to which they 

supplied cane.   

The sugar-cane pieces and cattle stand out.  John Stewart, writing in 1823, advised prospective 

planters that the four great desiderata in setting up a sugar plantation are:  (1) goodness of soil; 

(2) easiness of access; (3) convenience of distance to the shipping place; and (4) a stream of 

water running through the premises.  He advised that if there was not a naturally occurring 

stream running through the property, one should be created from a nearby source, to send down a 

supply.  If water cannot be obtained easily, a well or a pond should be sunk to draw or collect it.   

This passage helps me to sketch out more clearly my memory of a reservoir in Carron Hall as 

well as the Hazard Falls and the lagoon below.  I wonder if that deep blue hole into which the 

water of the lagoon ran, was man-made, or if it resulted from the natural erosion of the limestone 

of the area.  Certainly there were many concealed sinkholes into which cattle sometimes fell.  

What do the details of the ruins of the landscape of Hazard and Carron Hall invite me to 

remember?  The works by Higman on plantation and slave economy in Jamaica, as well as, his 

extensive study on the Mount Pellier Plantation in Jamaica, are particularly instructive in trying 

to piece together the childhood memories imprinted on my mind, by the landscape when I 

attended Carron Hall Infant School.  

Several things come to mind.  For one, the number of cane pieces that were being worked and 

through which I passed to school is indicative of small cane farmers who had to grow their cane 

to sell to the Grays Inn Factory to earn their livelihood.  After emancipation and the wholesale 

desertion of unprofitable sugar estates, small farmers took up the job of raising the sugarcane to 
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sell to the factories that continued to process the sugarcane into unrefined sugar, molasses, and 

rum.  

Second, judging from the number of cattle that I remember roaming close to the area, after the 

abandonment of the large sugar estates, the motive power of cattle was no longer needed.  Some 

estate owners abandoned the planting of sugarcane and either sold the land or let it lie fallow.   

Other owners converted cattle pens from raising draught-animals to raising dairy and beef cattle, 

for local consumption by those who could afford to buy the milk and beef.  It was obvious that 

the people of Hazard could not afford to buy, so they seemed to have been in a state of 

malnutrition.  Some of the cane pieces were converted into pasture of guinea and pangola grass 

to support a larger herd of cattle.   

As Higman points out, in the heyday of sugar production cattle pens and sugar cane plantations 

had a symbiotic relationship.  The cattle pens reared the steers and oxen for the motive power 

that ran the mills, and the drays and carts that transported the cane.  When the plantation no 

longer needed the motive power of cattle, and cattle-rearing needing relatively less labour, the 

labourers were rendered redundant.  The dairy where young boys were being trained, that I saw 

during my nature walks with the infant school, seems to have been established by the 

Presbyterian Church, to train some young black boys to work with cattle.  In our correspondence, 

Mrs. Elliot (my infant school teacher), mentions that milk cans were collected to take to the 

Bybrook Condensery for the manufacture of sweetened condensed milk.  Like a curse, poor 

mothers fed this sweetened condensed milk to their children, not knowing that they were under-

nourishing their children.  

Another memory of slavery and emancipation evident in the landscape of Carron Hall was the 

growing of a large variety of ground provisions:  yams, sweet potatoes, cocoas, dasheens, 

coconuts, plantains, and bananas.  It seems that these provision grounds were the only sphere of 

control for slaves, and which continued to flourish after emancipation as a way of providing 

sustenance and income.  Those ex-slaves who could acquire land became peasant farmers.  The 

Presbyterian Church capitalized on this abundance and hard work though the services conducted 

at harvest time.  As a little child attending the Carron Hall Infant School, I can remember going 

to the harvest services in the middle of the day.  We little children had to huddle and sit quietly. 

We watched while, the minister and his choir walked triumphantly into the church, up the aisle, 

and approached the church altar which was beautifully decorated with the best:  local vegetables, 

ground provisions, and fruit.  Each year, the altar would be filled with a display of only the 

choicest and best food produced by the farmers and their families.  

In this story, I have pieced together vivid memories of an episode of schooling from my early 

childhood, which occurred around 1949.  In so doing I revisited, in my imagination, the 

topography of sugarcane plantations derived from my narrative of a marginalized black 

community in one Jamaican locale.  With these data so mined, I consulted primary and historical 

sources to explain the history of the people’s role in sugar plantations and their fate in post-

emancipation Jamaica.  In so doing, I have woven a tale about Caribbean bodies, history, 

landscape and narrative into a readable, informative and entertaining auto-ethnography.   
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________________________ 

Endnote 

1. Parts of this essay are extracted from my lengthier article posted on the website, of the 

Harriet Tubman Institute, York University, Ontario, entitled:  Caribbean Bodies, Memories, 

History, Narrative and Auto-ethnography.  The article explicates the significance of memory 

in my continuing research.  After some five decades of embodied pain and ruminations, I was 

moved to inquire formally, into black peoples’ human conditions; beginning with my own 

autobiographical memories of growing up in Jamaica from 1943 to1965.  After at least, ten 

years of detailed self and cultural studies, and the intense consumption of black peoples’ 

cultural productions:  literature, history, art, cinema, memoirs, and philosophy, I produced a 

doctoral dissertation at The University of British Columbia, entitled Bodies, Memories and 

Empire: Life Stories about Growing up in Jamaica 1943-1965 (2005), and later, a memoir, 

Dead Woman Pickney (2010) published by Wilfrid Laurier Press.  
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THE SLAVERY STORY  

Sandra Dixon 

They were here from the beginning 

That’s what they told me 

All the pain they bore 

Mingled with self-hate  

Induced with anguish 

 

Their eyes revealed their sorrows 

Past shadows lurked there 

Possessing their enslaved minds 

And consuming their fragmented psyche 

 

Beaten and abused 

Hopeless and rejected 

They carried the burdens of our forefathers 

Entrenched somewhere deep inside 

Confined to a life of indelible hardships 

 

I envisioned the shackles on their feet 

Their ankles swollen and bruised 

The hot sun scorching their bodies  

Deepening the black pigmentation of their skin 

Their human existence seen as a curse rather than a blessing 

 

They were paralyzed because of their race 

And stifled because of their ancestry 

Some ran in search of freedom 

Others stood and fought  

Trying to resist racial discrimination 

They were imprisoned in a social system 

In which they were society’s victims 

  

They sought empowerment from God 

Holding on to their faith for solace and strength 

Many rose above the debris of defeat  

And conquered the fears that imprisoned their minds 

 

Others became entangled in a web of anger and destitution 

Consumed by racial infestation  

Living in a world of injustice  

They craved for a revolution 

To abolish slavery’s destruction   

Email: womanofinfluence1@yahoo.com  
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Sharing our stories ourselves:  Oral and Narrative histories 

Cecille DePass 

 

Recording and documenting individual and community memories, via timeless traditions of oral 

and narrative histories, offer some people including, the often unsung heroes among us, an 

opportunity to share stories of memorable life experiences in educational institutions.  In many 

cases, unfortunately, different types of institutional insiders, egs. present/former: students, 

graduates, instructors, faculty, administrators and support staff, remain largely invisible.  Their 

voices are seldom heard.  Their contributions seldom recognized.  Although their productivity 

and unstinting services are vital to the organization’s continuing effectiveness and longevity. 

 By sharing our stories, in conversations (oral or written), we gain, strengthen and enhance 

our voices.  Perhaps even more importantly, we gain a sense of agency.  In doing so, we 

validate our work and lived experiences.  At times, we lay foundations which may 

become institutional legacies.  Our stories of the past, form celebratory and cautionary 

tales for the next generation of students to either emulate, or ignore or discard.  

 By sharing our stories, we accomplish many tasks and functions associated with building 

real and imagined communities.  Quite obviously, community building activities occur in 

multiple ways, times and places. 

Sometimes, too, in informal conversations, at formal/informal social gatherings, as a result of 

sharing our lived experiences, cracks, fissures and faults may develop in organizational layers.  

As a result, discrete divisions between members of institutions in work units, departments, 

divisions, and faculties may change, if only for fleeting moments in time.  

Two examples, among many worthy of note, occurred at the well attended social gatherings of 

the 2016 Geography Conference.  The first, was organized and hosted by David Barker and his 

family, on the lawns of their beautiful floodlit garden, at their UWI home in order to mark, with 

a flourish, the end the first day of the Geography 50th Anniversary Conference.  

The second, was the grand gala, the Jamaica Geographical Society’s (JGS) formal dinner 

meeting, at the hotel, on the Friday night, to conclude a successful conference.  At this meeting, 

Geography’s Barry Floyd, Vernon Mulchansingh, several professors, including Wilma Bailey 

and Eleanor Jones, and former senior administrator, Beverley Phillips, were acknowledged for 

their outstanding contributions to Geography. 

The Department’s founders, including Drs. Floyd and Mulchansingh, were commended for being 

‘pathbreakers’ with respect to their teaching, research and service (personal communication with 

Vernon Mulchansingh, December 2016).  In essence, at the second event, the founders and key 

individuals who have left a rich legacy for the Department were given public recognition. 

At the same conference, there were two more excellent examples of sharing lived experiences 

which should be noted.  Eleanor Jones’ panel which grew into an interactive seminar sparked a 
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particularly, lively discussion regarding major contributions of Geography to one’s career and 

life.   

The second, the closing seminar, explicated in graphic terms ‘some war stories’ of field 

trips/work in the 1990s (See videos produced.  Beverley Phillips organized the taping of several 

key seminars, during the conference).  

Central perennial issues and dilemmas which have challenged and continue to challenge the 

study and teaching of Geography and Social Studies, in the Caribbean, the USA and Canada, are 

highlighted in the following extracts from The Fledgling (Volume 1, No. 2, 1971-1972).  One 

notes that Barry Floyd, as well as, Keith Rowley and Vincent George, using different 

perspectives, demonstrate ways in which research and lived experiences tend to question some of 

the taken for granted, conventional theories and wisdom generated by the northern academics.  

It is a truism that grand explanatory narratives from the centre are often taught as being universal 

truths.  Yet, they are often questioned, modified and sometimes, overturned and discarded by 

research and lived experiences of thinkers in/from the periphery, or individuals from the centre 

who live and work in the former peripheries.  The extracts, from The Fledgling, indicate such 

challenges.   

 

  

http://ejournals.library.ualberta.ca/index.php/cpi/index


33 Part 2:  Mapping the Landscapes 

 

Cultural and Pedagogical Inquiry, Winter 2019, 11(1), pp. 21-60 

ISSN 1916-3460 © 2019 University of Alberta  

http://ejournals.library.ualberta.ca/index.php/cpi/index 

Faye Lumsden’s Extracts from The Fledgling (Vol. 1, No. 2, 1971-1972) 

 

Several portions of an early copy of The Fledgling, identified and submitted by Faye Lumsden 

are included in order to illustrate the following: 

 The academic and applied triumphs and challenges of teaching, learning and conducting 

research in Caribbean Geography in the early 1970s.  

 The importance of field trips/work which were organized by the faculty and professionals 

in the field. 

 Barry Floyd’s farewell essay to the faculty, students and the JGS. 

 Keith Rowley’s critique of the structural and systemic limitations and constraints of 

teaching and learning Caribbean Geography, at that time.  Rowley concludes by issuing a 

clarion call to the profession and publishers and by documenting recommendations for 

changes. 

 By concentrating on the fallacies in teaching Caribbean climatology in high schools, 

Vincent George’s essay summarizes current theories and lived experiences in order to 

erase inaccuracies in conventional knowledge and wisdom.  

 Finally, Mary Virtue, an emerging geologist, presents case studies of three types of 

landslides in different parts of the country.  
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Faye Lumsden’s Extracts from The Fledgling  

(Vol. 1, No. 2, 1971-1972) 
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Colin Hewitt’s Photo Journal 

 

The following sample of contemporary photographs of the UWI, Mona Campus, trace its rich 

history.  The photos of some of the signs and a few iconic man-made structures indicate that the 

campus was inextricably linked with Jamaica’s history:  

 “The Gibraltar Camp” Series, attest to the living conditions of the World War II detainees 

and further that, the camp functioned as a village.  

 The “When Sugar was King” Series (Augier et al.), includes the iconic chapel, several 

photos of the remnants of the aqueduct, the Memorial to Jaghi, and finally, a plaque near 

the Chemistry labs, indicates the location of the village which once housed the enslaved 

Africans. 
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Photo Journal by Colin Hewitt (UWI, Alumni) 
 

“Gibraltar Camp” Series 
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“When Sugar was King” Series 

(Augier, Gordon et al.) 

 

The UWI Chapel 
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Aqueduct near Chapel 
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Plaque:  Near Jaghi's grave (Mona’s links with indentureship)  
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Plaque:  Ruins of Papine Estate Sugar Works 
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Aqueduct looking south towards old Sugar Works (West of Taylor Hall) 
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Mona Village:  Enslaved labourers, once worked on the estate, and lived in compounds in 

the vicinity (Monument outside Chemistry Labs)  
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Mona Village (Monument outside Chemistry Labs) 
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Mona Village (Monument outside Chemistry Labs) 
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Mona Village (Monument outside Chemistry Labs) 
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