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Abstract

This paper presents a discussion of the methodedagied in a small scale ‘popular
education’ project involving young people in crgatactivities. The goal of the project is to
explore their experiences and feelings about nigksafety and their ‘connectedness’ to their
local community. A number of different methods digcussed as ways of empowering
marginalised young people, including the use dfialisnethods, and new media in the form
of blogs and Twitter Scripts, within an overarchimayticipatory methodology. Arts-based
and multimedia activities are powerful tools to ledeayoung people to collectively question
the nature of their historical and social situation have the potential to raise sensitive
issues, therefore, encouraging wider debate, pmdumew understandings, and facilitating
social change. Building on insights gained in eanésearch, which suggested that young
people felt that they were not listened to or haough influence in their neighbourhoods,
this paper discusses the use of multimedia andiveeaeans to develop a more accessible
and effective arena in which young people can leam skills to enable them to tell their
story. In keeping with Bourdieu’s General Theomtieramework, consideration is given to
the ways in which such participatory and arts-bag®moaches can demonstrate value for
the social and cultural capital of young people.
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Introduction

This paper presents a discussion of the methodeslagied in a small scale ‘popular education’
project involving young people in creative actieti The goal of the project is to explore their
experiences and feelings about risk and safetyttaid‘connectedness’ to their local community.
The paper discusses how a range of arts basedipaitiry methods are being used within the
‘Seen but Seldom Heard Project’ to encourage yqauple to have a ‘voice’ in defining their
needs and experiences. The paper considers hotiversgethodologies may support research to
engage and value the social and cultural capitgbohg people. Discussion is framed by
consideration of Bourdieu’s General Theoreticahfieaork (1984).

Participatory approaches have long been used by ymd development practitioners, and are
also underpinned by recent government policy intKewhich emphasise the inclusion and
participation of young people (Department for Ediszaand Skills (DfES), 2005, 2006; Office

for Standards in Education (Ofsted), 2007; Locav&oment Group, 2010). There has also been
an emphasis on community engagement with younglpeegpecially those alienated from
schools and other services, using strategies sueblanteering and youth-led projects
(Department for Children, Schools and Families (B¥;2008). Within the ‘Seen but Seldom
Heard project’ the emphasis is on researching yadting people as opposed to researching about
them (Thomson, 2008, p. 6).

At the time of writing this paper (August 2011)ts have erupted across many urban regions in
England. The origins of such unrest are complekijthsi acknowledged that cuts in youth
services and high youth unemployment play a paili@ms, 2011). The Children’s Society
comments on the riots suggest that young peoplaigempowered and that communities need
to be strengthened by directly involving childrera/oung people (Children’s Society, 2011). It
is therefore increasingly important to find waysafaging young people who are marginalized
within society. We hope that this article can adlthis debate.

In this article, we explore the background literatto the topic, before considering the underlying
methodologies and the project itself. Finally, gsnBourdieusian analysis, we discuss how
participatory and creative methodologies may deinatesvalue for the social and cultural capital
of young people.

Background literature

Concerns about youth behaviour and risk are cetatr@lirrent policy and practice. Negative
views of youth have been fuelled by media repredimmt of growing youth disorder, as well as
school, other agency and parenting failures (Rotheker, Thomson, & Flynn, 2006). It has
been suggested that contemporary youth “have totiaztg a set of risks which were largely
unknown to their parents; this is true irrespecti¥eocial background or gender” (Furlong &
Cartmel, 1997, p. 1). Although it is not within theope of this paper to offer an in-depth analysis
of risk discourse, the notion of a risk society B€1992) is an important consideration in the
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study of ‘youth’, as it influences the ways in whigoung peoples’ identities are constructed and
understood within society. It is therefore impottemunderstand how the social construction of
living at risk and taking risks develops for yoyrepple, and whether it is representative of
young people’s understanding. For example this [adion is seen a&t-risk” at the same time

as being “a risk” (Pavlidis & Baker, 2010, p.28jowever, to develop a more critical
understanding of youth, risk and community, itngortant to undertake research which engages
with the meanings that marginalized young peopkhtto ‘risk’ and ‘community.’ Youth
identities have traditionally been viewasdproblematic becaugbey are depicted as ‘other’ and
not adults (Dwyer & Wyn, 2001); as a consequertey aire viewed as deviant and a potentially
threatening ‘underclass’ (MacDonald & Marsh, 20849.we are concerned not to disadvantage
those young people taking part in the study furtthverare mindful of te Riele’s (2006)
proposition of replacing the concept of youth iakrwith that of ‘marginalized’ young people.

Previous UK governmental approaches to youth aa®oicial exclusion discourse (Social
Exclusion Unit, 1999) portraying youth as beingtbstcially excluded and disadvantaged, whilst
being problematic to societiore recent youth policy initiatives have includedemphasis on
participation, youth action and youth-led servitesugh the development of a citizenship
curriculum in schools, youth councils and new ydutids (DfES, 2006). Policies, such as Youth
Matters (DfES, 2005), highlight the importancemdlusiveness, and increased participation and
influence of young people in building community aejy. However, there is tension between
approaches to youth engagement which emphasisp-ddwn’ target driven approach and those
utilizing more ‘ground up’ approaches that enatdang people to influence youth based
initiatives (Milbourne, 2009). As Freire (1970) ae3 “[e]ducation must begin with the solution
of the teacher-student contradiction, by recongitime poles of the contradiction so that both are
simultaneously students and teachers” (p. [T2 therefore important to create new spaces in
which marginalized young people, who are oftenditlée within youth initiatives (Allen, 2002),
are encouraged to participate and have their véieasd (Thomson, 2008). This requires
challenging previous approaches and adopting pexcthat are empowering for young people
(Blanchet-Cohen & Salazar, 2010).

A previous project commissioned by Bournemouth Yidservice informed the development of
the ‘Seen but Seldom Heard Project.” The survElge‘Word on the Street (Cutts, Redmond, &
Taylor, 2007), highlighted the fact that young petpconcerns about risk and safety were not
always borne out by the reality of their experiencedditionally there was some indication that
they did not feel that they were listened to, at Baough influence in their local community.
This is not just a UK phenomenon; research in Canfad example, describes the voiceyaiith
being absent from community building processesgtbee contributing further to their exclusion
from the community (Khanlou, 2008).

Building on issues arising from the ‘Word on theeBt’ research, we believe it is essential to
work with young people who are marginalised and at@not normally accessible through
existing youth clubs or youth group activities. §kmall scale project is therefore focused on
young people who are attending a school for thageemotional and/or behavioural difficulties,
or who have been excluded from other schools. Wisider ways in which the use of creative
means within this ‘community’ can serve as a “vehaf expressive and social and political
participation of citizens, as an instrument forgtiasing and finding solutions to local problems
in the communities{Beregal, 2002, cited in Beltran, 2005, p. 30pwlhg the young people’s
voices to be heard.
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Methodological basis of the ‘Seen but seldom heagtoject’

A key obijective is to develop an approach which enwsrs rather than disempowers the
participants through the research process; thisiveg developing an awareness of the potential
power imbalance between the young participantslamadult project workers and researchers.
Creative techniques are used to collaborate witmgageople with the ultimate aim of
developing a better understanding of both theiividdal and collective experiences of ‘risk’ and
‘community.” Such creative methods create a mooessible and effective arena in which young
people are able to tell their stories associateld Wik’ and ‘community. This study draws on the
works of Freire (1970; 1988), Fals-Borda (Fals-Bo€dRahman, 1991; Fals Borda, 1987), and
Boal (1979; 2000). These scholars encourage treni@ation of research in ways which involve
co-participants at all stages of the research gsoffeom design to presentation of results) and
value the application of creative approaches gtgmusic, drama, sports, myths, storytelling),
which help seldom heard groups articulate their galnes and capacities.

A number of concerns are central when undertalésgarch with young people. A key concern
is to use “appropriate research strategies, in otetlogies and ethical senses” (Sibley, 1995 p.
270) and an approach which is youth friendly andigipatory in approach. Such participatory
approaches have been described as “co-creatirapoaditive spaces to examine and discuss
individual, school, and community concerns” (Mchaty2000, p.128). In this study such
collaborative spaces help us to value the socihlcaittural capital of young people.

Visual and creative methods have been used as afwgjning insight into the context of the
young person’s lived experience (Wright, Darko n8tn & Patel, 2010). Through these methods
young people are able to “construct accounts eirtlives in their own terms” (Holloway &
Valentine, 2000, p. 8). As a result, creative visaaearch methods act as a means to study the
culture relevant to these young people and the aamitynwith which they interact (Banks,

2007). This involves young people choosing imagesreating images themselves through
taking photographs that represent their experieandgerceptions of their communities and
‘risk.” They are not told what to photograph, therdéeaving decisions about both the content and
process to the young person. Photo-elicitatiomitdg/s are then used to understand the
symbolic meaning of the images within a socialtieteship with young people (Haw & Hadfield,
2011, p. 8).

This project is framed within a critical ethnogrg@pproach, which takes an ‘activist’
orientation and has a value-laden approach. Thamthat the researcher is advocating for a
marginalised group, challenging the status quo“attémpting to empower the group by giving
it voice” (Ary, Cheser Jacob, Razavieh, & Soreng&iif)9 p. 460). The application of
ethnography within education projects can helpaesers separate their cultural values from
those of the students (Spindler & Hammond, 2000js giving insight into the social and
cultural capital of young people.

However we encountered a paradox in our attempt to operaise this approach: although a
participatory approach should be ‘ground up’ rathan ‘top down,” engaging with young people
during the school day requires a predeterminedrpro@f activity that could fit alongside their
existing school curriculum. Although such an apphoeould risk constraining the emergence of
participants’ experiences, the school suggestedsthdents respond better within a structured
framework of activities. To balance this structutés important to develop ways which
encouraged young people to represent their owrsidgaarticipating on their own terms. We
were mindful of the possibility that some of thetjm#pants might feel excluded due to poor
literacy skills if they were asked to use writteathrods of representation (Allen, 2002). Instead,
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we use methods which link visual, creative writamgd new media approaches to gather data. Our
thesis is that whereas old media ‘delivered’ itssagje and ‘told’ its audience, new media —
including multimedia and performance, in particiahas the ability to ‘ask’ the audience and to
collect and value their contributions through pEptatory approaches. Such approaches can be
used to explore themes surrounding youth identityrésk, and produce greater ‘insider’
knowledge which can enrich and challenge studemdéerstanding and involve them in a process
of transformative praxis (Fals-Borda & Rahman, )91 this way, ideas and actions taking

place in the sociaphere of young people’s lives can stimulate change

As Fals Borda (1987, p.144) suggests, participa@sgarch cannot simply be disseminated via
printed publications and reports; it should adap¢ise means which value popular culture and
popular knowledge. In this project, the aim is $& @& collaborative multimedia ‘performance’ as
both a dissemination, event and evaluation toahguthe Forum Theatre model (Boal, 1979).
Such a method encourages audience participatidis¢ussion of the issues raised in the
performance. As Conrad (2004) suggests, popularatidm projects which use a variety of
participatory methods can enable us to interrum tommon sense or taken-for-granted” (p. 19)
understandings of youth and risk, enabling us telbp perspectives which are grounded in
young people’s experiences and ways of making mgaofitheir lives. As well as breaking

down barriers by involving a diverse range of veiagthin academic writing and representation,
it is perhaps equally important to embrace those methodologies for social research and
practice that represent the complexity of conteraposociety, and allow a diverse range of voice
to find expression. In this way, new ways of knagvor ‘extended epistemologies’ (Bradbury &
Reason, 2003) will embrace a wider range of expeeavhich hitherto have remained under-
represented in academic debate (Guhathakurta, 2888&) result we are co-learners in the project
(Minkler et al., 2002).

Aims of the project

This is a joint project of the School of Health é®akial Care and the Media School at
Bournemouth University, and has been developedllatmration with a secondary school in the
South of England, which caters to students withtemal and/or behavioural difficulties, or
those who have been excluded from other schodksfuinded by the Centre for Excellence in
Media Practice in the Media School (CEMP). Themstie aim of the ‘Seen but Seldom Heard’
project’ is to work in an empowering way with a miaalised group of young people, and to
engage in a dialogue about their experiences agdsria relation to their perceptions of ‘risk’
and ‘community.’” This is important because someaugsoof young people are excluded from
research as they are hard to reach or do not engzlbwithin traditional interview focused
research (Curtis, Roberts, Copperman, Downie, &&j2004).

The young people in this project may be seen tméeginalised further by their attendance
outside of a mainstream school setting. The sciwiblwhich we are working provides

education for pupils with a broad range of spenédds. As such, the students may be considered
to be a risk to themselves and to others. Someegparticipants, excluded from previous

schools, may have experienced high levels of fastilyss, and poor relationships with parents,
teachers and other pupils. Furthermore, their ptesseducational experiences may have limited
their acquisition of basic skills and limited aspions (Ofsted, 1996).

Following a request from the school, the projectked with young girlsn Year 9 (13-14 years),
as school staff believed that this group would weetl with the activity, and it would also
complement curriculum activities during Year 9.hdtigh this limited the scope of the study and
provided a focus on young women'’s experience, rietleeless provides some useful insights into
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notions of risk and youtlA risk analysis was undertaken to take into comatiten the settings in
which the project would take place (i.e. the MeS@nool at the university and the secondary
school premises). The former being the most chgiltenin terms of assessing risk, as this is
outside of the structure of the secondary schdthgeand control of teaching staff.

The aims of the study are addressed in four phasése first phase, the study explores the
background literature on the access that ‘margiadliyoung people in both urban and rural
areas have to cultural resources (i.e. culturata@idpand their perceptions of ‘risk’ and
‘community.’ The second phase considers how creatisual methods can be used to explore the
perceptions young people have about ‘risk’ and tleationship(s) with their ‘community(ies).
The third phase builds on the ideas and matereaileldped through the visual methodologies
used in phase two, key emerging themes and sceragaconsidered. In this phase, work from
the previous two phases of the project will culntiénia a collaborative multimedia

‘performance.’ Four different mediums have beergssted, those of reality theatre (Saldana,
2005), film, poetry and music; however, other fomhsnedia will be considered and the final
decision will be made by the young people themselVlae theme that will be common to all
mediums is that it will be the young people whd wibvide/write the story and will either

perform the piece or take on other supportive roligs the guidance of a script writer,

multimedia professionals and researchers. A Forbeaife model (Boal, 1979; 2000) will be
used to engage the audience(s) in further disaussithe issues raised, searching for solutions or
alternative responses to the problems presentantg@02004). Phase four will use participatory
evaluation — including post ‘performance’ resporfses participants, and audience members, as
well as qualitative analysis of materials produeidTwitter fiction and visual methods. As the
project bridges disengaged young people, servioégers, and community members it will
include consideration of the complex interplay besw past and present influences through a
performance-rich ‘community of practice' (Weng&98) that both facilitates and supports
learning.

At the time of writing, Phases 1 and 2 have takang) and Phases 3 and 4 are being planned.
Phase two activity was structured around 9 sesséath including a range of activities to
encourage the participants to develop materialshvbkpressed their understanding of risk and
safety, including the production of visual medidpais. Through the development of these
materials, the participants were exposed to th&wbuniversity students who showcased their
own work using digital media, demonstrating thegtluiities offered through such media and
building the aspirations of the participants to iiseeatively to express their own experiences.
This culminated in participants developing a sffibrt (1 minute maximum).

Planned data analysis

In phase four, the materials developed by partitpwaiill be analysed as part of an emergent
process. Interpretive techniques will be used tdyae the materials collected throughout project,
which will include the short films and material pas within the online environment (Kozinets,
2002; Puri, 2007). The purpose of the online wsrtoicapture experience and reflections,
observe expressions of cultural norms specifibiéoybuth ‘community’, and to explore how
discourse “functions to construct meaning and hextual dialogue can form the bases of cultural
understanding” (Markham, 2005, p. 816).

Analysis will be an inductive, collective procesthathe researchers analysing the same data and
comparing and contrasting the results with datkectdd elsewhere in the project. Analysis will
involve a cyclical process. Themes will be categgmtiand ordered, and the trustworthiness of the
data will be qualitatively assessed (McMillan & 8atacher, 1997). All discrepancies will be
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discussed amongst the group until a consensuadbed. A methodological journal will also be
kept to record these discussions and any changesling as common themes and alternate
viewpoints emerged. The aisinot to generalise but rather to explore morelyebe nature of
this phenomenon (Rowan & Huston, 1997).

The project has been strengthened by the involveoféddournemouth University (BU) students
who, due to their closeness in age, are able 1@ shaeriences and empathise more effectively
with the points of the view of the young peoplaigiuilding successful working relationships
and bringing fresh ideas to the project.

Ethical considerations

The research is carried out following the BritisfuEational Research Association ethical
guidelines. The negotiation of ethical procedusss continuous process (Walker, Schratz & Egg,
2008, p. 173). Permission for involvement in thejgct was sought from both the young people
and their parents/guardians. As part of this predes also important to negotiate who ‘owns’

the creative outputs of the project, whether tleepérformance, creative writings, or images. It
was made clear to the young co-participants froeothitset that the creative approaches used
throughout the project are integral to the reseprobess (Leitch, 2008, p. 53), and that the
creative artefacts would be used during the rebesmd afterwards, particularly in dissemination
(Leitch, 2008).

The expectation throughout the project is for teaskand teaching assistants to be involved in the
design and delivery of creative workshops and ke tasponsibility for coordinating in-class
activities that use and update the project blogyTdre also asked to assume overall
responsibility for the safety and emotional wellizeof the young people throughout the project.

The use of the ‘blog’ is informed by the principlE#sgood play,’ enabling online conduct that is
meaningful and engaging to the participant, whtuin is responsible to others in the virtual
community (James et al., 2010). There is evidehtieeogrowth of blogs as educational tools
(Lamb & Johnson, 2006; Penrod, 2007), and the fidiegital media technology can enhance the
learning experience of participants within the widehool setting.

It is also important to recognise the private nafrthe blogs as a form of virtual diary keeping.
The young people are encouraged, where possitteeio them private which, therefore, gives
them the confidence to post their entries withbetfear of them being read by everyone. To
achieve this, group discussion forums are inclddedroup conversations as well as password
protected areas for more individual reflection.

Discussion of the project using Bourdieu’s Theoretial Framework

A key aim of this project is to use creative mettiodies which value the social and cultural
capital of young peoplén his work,Distinction, Bourdieu (1984) described how the concepts of
social fields, capital, and habitus all work togetto generate social action. Four forms of capital
are described by Bourdieu (1984): economic, sosjahbolic and cultural capital. The
distribution of these among individuals determiti® chances of success for practices”
(Bourdieu, 1986, p.242). For the purpose of thiggpanly cultural and social capital will be
discussed, but these are interwoven and intermesitle@conomic and symbolic capital across
and within social fields.

The habitus, which can be understood as an inteethtepresentation of early socialization
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(Bourdieu, 1973), shapes how young people’s sdaaéatity develops in light of educational
experiences, family and peer group experiencestr&dn Bourdieu’s theorizing of social
reproduction is how habitus instils “a sense ofepéace” (Bourdieu, 1984, p. 466). Access to
cultural capital is influenced by both individualdacollective habitus, although it has been
suggested that “being reflexive, and successfudhyotiating future risks, both real and perceived,
constitutes privileged cultural capital” (Threaddél Nilan, 2009, p. 48).

Social capital can be viewed as the social netwarkksrelationships that individuals have, and
the resources embedded in these (Lin, 2001). &amg people this may include family, peer,
school and wider community networks. Putnam (12880) describes social capital as exerting
a positive effect on developing and sustaining comity cohesion. It is, therefore, a useful
concept when considering how marginalised youngleeavho do not have political or cultural
power in mainstream society, interact with and elgoee community life. The ways in which
young people make sense of themselves and théal sentity is influenced by the institutions
they have contact with such as schools and logahumities. Negative views of young people
can be reinforced by social institutions and, assalt, youth identity is problematized within
contemporary society (Dwyer & Wyn, 2001; MacDoné&ldarsh, 2001).

It has been suggested that social capital theaigtis as Bourdieu and Puttnam have ignored
young people’s role in generating and using sagpital themselves (Hampshire & Matthijsse,
2010). Recent youth projects have been confinemtouraging young people to adapt to
normative models of social and political institusorather than offering transformative projects
which create sites of resistance and a radicatcible habitus (Milbourne, 2009). This project
aims to adopt an approach that values the sodibtaltural capital of the young people involved.
The arts-based and multimedia activities withis fioject empower young people to
collectively question the nature of their histotigad social situation. Such an approach has the
potential to consider sensitive issues such asumig, risk and marginalisation. As a result of
their group membership, the participants have aciethe collective capital and creativity of all
of the members in the group, encouraging wider @gloaltural exchange and the production of
new understandings which may facilitate social geafGaroian, 1999). Such approaches may
promote understanding of the complex nature oferopbrary youth identity, and the
intermeshing of individual and collective ident#ti€Savage, 2000).

As Walsh (2007) suggests “youth possess often pregated repertories of practice which allow
them to use their imagination and creativity to bore print, visual and digital modes in
combinations” (p. 79). This project considers ygyreople’s cultural capital through their ability
to engage with multi-model creative media, and eesalt may inform pedagogical and research
practice with marginalized youth. Such approachag empower young people to express their
views about risk and their community in their ownduage and images. Such co-production is
an increasingly important approach within publitiggoand practice and this approach to
research and practice offers “the chance to creetetypes of knowledge through collaboration
with the social and cultural capital of expertsasyperience” (Fenge, Fannin, & Hicks, 2011).

Conclusions

This paper represents an ongoing project whichsseework in an empowering and creative way
with young people and to develop a more incluspfgr@ach to youth-based research. There is no
off-the-shelf formula, step-by-step method or ‘eati way to do participatory research. Rather,
participatory methodology is best described ag afsarinciples and a process of engagement in
the inquiry (Haw & Hadfield, 2011, p. 89).
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Similar to the work of Howard and co-authors, (20Qrticipants engage simultaneously in two
processes: a creative process (i.e. developindesnfrom concept through to creative outcome,
including developing skills in script-writing, filrand drama), and an investigative process
(researching and developing knowledge in subjettama(p.,6). The challenge for participatory
research with young people is to use appropriaative approaches to capture the ways in which
they express their understandings of the worldhictvthey live. Developing such creative
methodologies supports the notion that young péoplétural capital should be considered and
valued. These methodologies therefore expand tiseeemlogical boundaries of academic
knowledge and practice. As Fenge and co-authotklj2liggest, this encourages “a more
diverse contribution to academic knowledge and weh@. 13), as well as an inclusive approach
which allows researchers to develop an understgrafigouth and risk, from the perspectives of
marginalised young people themselves.

In light of the recent riots and unrest in Englaihds increasingly important for academics, policy
makers and practitioners to find new ways of engggiith marginalised young people, to listen
to their concerns and to provide them with oppatieswhich support their connections to the
communities in which they live.
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