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Abstract

Human trafficking is a social issue that has gained attention in the media and in scholarship. A
growing number of anti-trafficking organizations and actors have begun to use education to
diverse ends. Although not often associated with human trafficking, education is a common tool
used by anti-trafficking organizations, whether as a prevention tool to reduce the vulnerability of
people at-risk of trafficking, or as a service to trafficking survivors to improve their lives. Lack
of access to education, or to quality education, is also a factor in exposure to human trafficking,
whether that be in terms of debt bondage, domestic servitude, forced labor, child marriage or
other issues related to human trafficking. More explicit connections need to be made between the
work being done in anti-trafficking spheres and the scholarship of education in order to better
understand how to improve the quality and effectiveness of education-related efforts. This essay
explores the connections between human trafficking and education, including: intersections
between the two fields, definitional issues, ways in which education is used in anti-trafficking
efforts, and policy implications.

Intersections Between Human Trafficking and Education

Human trafficking has profound and pronounced connections to the education sector and to
education broadly defined despite the seemingly disparate nature of the two topics at first glance.
Understanding how education is used as a prevention tool, how education is conceptualized for
vulnerable groups, and how education is provided as a service for survivors and at-risk
populations are important issues but little discussion of these issues occurs in the formal
scholarly literature, and even less empirical work is done on the effectiveness and impacts of
education in anti-trafficking work. Of additional importance are the broad socio-economic issues
that connect human trafficking and education, as well as the growing efforts to use education as
awareness raising for the public. Scholarly discourse of human trafficking, anti-trafficking Non-
governmental organizations (NGOs) and government agencies tasked with addressing human
trafficking rarely crosses over into education discourse. More theoretical and empirical
scholarship is needed to link education work on topics such as effective teaching and learning,
and the implementation of educational services by anti-trafficking actors, and policy makers.
Whether it is seen as a prevention tool, a public awareness tool or a service for survivors,
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education is often viewed as an important component of anti-trafficking work by a variety of
stakeholders (Laser-Maira, Huey, Castro, Ehrlich & Nicotera, 2018; OVCTTAC, n.d.a; UNODC,
n.d.). However, there is little interaction between the work occurring in the anti-trafficking
movement, and the formal discipline of education, despite the many overlapping elements, and
the disconnection is likely due to a general lack of understanding of the various connections
between the two spheres. This essay examines the broad educational issues in relation to human
trafficking, including those educational issues impacting vulnerability to trafficking by specific
demographic groups. Next, the various ways in which education is used in anti-trafficking work
for specific human trafficking related purposes are explored. Finally, policy implications of the
intersections between education and human trafficking are discussed. This essay draws out the
ways in which human trafficking intersects with education in order to point toward areas for
further inquiry.

Defining Human Trafficking and Education

In order to better understand the complexities of the central topics of this essay, the following
sections will outline the definitions and controversies surrounding the respective definitions
below.

Human trafficking

Although general world-wide agreement among national governments on the definition of
human trafficking exists, issues remain regarding the interpretation of the definition at the local,
regional, national and international levels. The generally accepted definition comes from the
United Nation’s (UN OHCHR, 2000) policy, typically referred to as the Palermo Protocol, which
established that human trafficking is the “recruitment, transportation, transfer, harbouring or
receipt of persons” through force, threat or coercion, “for the purpose of exploitation” (Article
3a). Despite the establishment of this policy, and its associated expectations of national
signatories to address the issue in their countries through prevention, protection and prosecution
efforts, local subjective interpretational issues, as well as implementation issues remain and
inconsistency persists. One widely-noted challenge frustrating effective anti-trafficking efforts
comes from the inconsistency in data and research on trafficking, particularly regarding the size,
scope and scale of the issue (Feingold, 2017; Gozdziak & Bump, 2008). Despite large-scale
efforts, such as the Global Slavery Index (n.d.), to collect and analyze larger-scale data on
trafficking, these approaches are not without criticism (Gallagher, 2017). Finally, the Palermo
Protocol is not without its critics, particularly in accusing the United States (who’s annual
Trafficking in Persons report ranks countries based on anti-trafficking efforts) of inconsistently
ranking countries based on unclear methodologies and political bias (Harmon, Arnon, & Park,
2020; Murray, 2020). Therefore, definitional issues are likely to remain in the field and continue
to cause challenges for researchers and practitioners.

Limited Research on the Impact of Education as Prevention

Education is challenging to define and to measure, particularly in terms of anti-trafficking
approaches. Dewey (1934) noted that education should provide “the young the things they need
in order to develop in an orderly, sequential way into members of society.” Smith (2021) defines
education as “the wise, hopeful and respectful cultivation of learning and change undertaken in the
belief that we all should have the chance to share in life.” King (1947) argued, “Intelligence plus
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character—that is the goal of true education”. Foshey (1991) stated that education should provide
“...as full a realization as possible of what it is to be a human being.” Freire (1972) argued for a
more liberating approach which he called critical education, which centered around problem-
posing, critical analysis of oppressive social structures, and a privileging of dialogue and
anti-hierarchical approaches to schools and student/teacher relationships.

For our purposes, the author defines education in the broadest possible terms, incorporating all
above conceptualizations of education, a necessity which will be born out below as a variety of
usages and purposes of education will be shown to intersect with human trafficking. Education,
in this sense, includes (but is not limited to) formal and informal education, state and national
curriculum as well as NGO-developed instructional materials, local community awareness
raising efforts and international media campaigns, training of vulnerable groups, law
enforcement, healthcare workers, legal practitioners, NGO staff, policy makers and others. The
diversity of ways education intersects with human trafficking illustrates the challenge with
evaluating the effects of various approaches, as well as connecting the broader educational
issues, such as formal educational attainment of marginalized groups, and points to the challenge
of developing comprehensive research agendas on the confluence of anti-trafficking and
education efforts.

Connections between education and human trafficking are under-researched and under-theorized
despite education’s wide use as an anti-trafficking strategy by many actors. From national
guidelines for incorporating human trafficking prevention components in school curriculum (US
Department of Education, 2017; US Department of Health and Human Services, 2020) to the
widespread use of education as a prevention tool by NGOs (A21, 2021), intersections remain
prevalent but the effectiveness of these programs and approaches is poorly understood. Despite
this lack of comprehensive analysis on the intersections, this essay attempts to pull out some of
the key areas that need further examination as well as outlines topics in need of exploration.

Complex Connections between Education and Socioeconomic Issues

Socio-economic issues (e.g. local, regional, national and global economic dynamics,
statelessness, undocumented/informal migration, minority group membership) are the biggest
predictors of educational outcomes (Behrman, 1996; Rose, 2007), as well as human trafficking
vulnerability or susceptibility (Bales, 2007; Laczko & Gozdziak, 2005). Severely impoverished
people across the globe are less likely to access quality education, attain educational credentials
and matriculate to higher levels of education (Murdock, Zey, Cline, & Klineberg, 2010). Socially
and economically disadvantaged groups are more likely to be: precarious workers in volatile
labor sectors, willing to take risky jobs and travel informally, discriminated against due to
classism or racism in the workplace, in poorer health, and exposed to hazardous working
conditions. In addition, disadvantaged groups have fewer resources to commit to recourse for
exploitative practices, and less access to avenues of restorative justice, particularly when
migrating informally and beyond their local communities.

Extremely impoverished families may be more likely to have children and youth who must also
contribute to the family’s survival through work. Contrary to sensationalized reports
exaggerating the prevalence of parents selling their children to traffickers (Keely, 2020; Raphael,
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2020), these instances are not the norm (Banks & Kyckelhahn, 2011), often as responses to
moral panic (Bernstein, 2018; Gozdzkiak, 2016). More often, parents, as well as the children and
youth themselves, weigh the potential risks between difficult choices in which neither option
(working or not working) is particularly positive, and survival for themselves and their family is
of utmost priority. Child laborers then face compounded vulnerabilities (US Department of
Labor, n.d.), particularly when migrating informally to contexts where child labor is restricted
(Huijsmans & Baker, 2012), or when belonging to vulnerable or marginalized groups (UNODC,
2008).

Armed conflicts further exacerbate human trafficking and extreme exploitation. Fleeing refugees
are often either forcibly trafficked by armed groups like Boko Haram (Ferguson, 2020),
intercepted during border crossings and migration processes, or even exploited in refugee camps
in various ways. Vulnerability of specific targeted groups, for instance religious minorities like
the Rohingya in Burma (UN News, 2017), is heightened during armed conflict, pushing these
groups into more precarious situations, which include informal migration, lack of access to
education, language and cultural barriers in host communities. One prominent example in Africa
is the high-profile case of Lord’s Resistance Army (LRA) led by Joseph Kony, who trafficked
women as sex slaves for his soldiers, and children as child soldiers in Central Africa (Campbell,
2017). Although LRA has largely been reduced to a fringe rebel group in comparison to a decade
or more ago, Kony left a generation of uneducated and traumatized youth in his wake, further
disrupting long term development of rural areas most affected by the conflicts.

In addition to armed conflict and poverty, human trafficking is also interconnected with many
other socio-economic and country specific political issues including migration, immigration and
corruption (Bales, 2004; 2005; 2007). Consequently, these socio-economic issues also highly
impact educational outcomes. Socio-economic status is considered one of the most important
outside-the-school factors impacting academic success of students (Aikens & Barbarin, 2008;
Morgan, Farkas, Hillemeier, & Maczuga, 2009). Intra-country migrant children often have
incomplete and disrupted educational experiences due to the transience of their family work
situations. It is common in the US for migrant children to attend multiple schools in various
states each year, and when language barrier is added to the host of issues they face, these
students often do not receive the educational services and support that they need. Inter-country
migration adds an additional barrier to educational attainment, with added delays in accessing
local schools due to: mismatches between educational systems and curriculum across countries,
language barriers, lack of understanding available social services and other resources, fear of
government officials and law enforcement, lack of resources such as school supplies, disruptive
and stressful home environments, and social isolation. These and other issues compound to
reduce educational effectiveness, which in turn, increases vulnerability to exploitation and
trafficking, as well as long-term marginalization. Holistic understanding of the complex
relationships between human trafficking, education and socio-economic/political issues is
needed, particularly through more comprehensive and nuanced qualitative as well as quantitative
research that accounts for the complicated interconnections.

Language is a particularly important educational issue related to trafficking survivors and often a
barrier to full participation in the society in which they experienced exploitation (OVCTTAC,
n.d.a). For instance, in Thailand where significant numbers of hill tribe people as well as
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migrants from other Southeast Asian countries are living, Thai language is likely not spoken
fluently by these groups and therefore educational achievement is further limited (Spires, 2014;
2015). In the United States where large numbers of informal migrants speak Spanish, or
indigenous Latin American languages, many communities are resistant to English as a second
language or native language service provision in the school setting, further increasing informal
migrant vulnerability. Most trafficking survivors in the UK are from non-English speaking
countries and without English skills, they struggle to integrate into British society (Darby, 2019).
In the contemporary workplace as well as in academic educational settings, literacy is a crucial
foundational academic tool to access higher levels of education. Thus, effective education for
human trafficking prevention and social mobility must emphasize literacy.

How Education is Used in Anti-Trafficking Work

Education as prevention

Informing vulnerable groups, such as informal migrants and ethnic minorities, is one of the most
important goals of human trafficking awareness raising through education (Ellery, 2019). In
addition, awareness raising campaigns targeting the general public have also been used in formal
schools across the world (A21, n.d.; Tidball & Rajaram, 2017). Although trafficking awareness
raising campaigns have been criticized for their lack of effectiveness, they continue to proliferate
(Haynes, 2019). Governmental actors and NGOs provide human trafficking prevention
educational materials at informal border crossings, immigration centers and work sites (UN
OHCHR, n.d.). The effectiveness of these efforts is unclear, as the migrants may have already
made the decision to migrate informally and are already at high risk of trafficking or even in the
process of being trafficked through a labor broker. Other methods of education as prevention
include educational programs at sending communities where migrants’ decision-making can be
better informed. In addition to the dangers involved in informal migration, vulnerable groups
also need comprehensive education on their rights as laborers, both internationally and within
their home countries. Informal migrants may be unaware of their rights including their ability to
contact law enforcement and government officials if exploited. Further, many education as
prevention efforts posit that these migrants may not fully comprehend safe migration tactics that
can reduce vulnerability to trafficking. At-risk groups are, however, often quite informed of the
risks of migration and trafficking, and are often basing decision making between difficult life
choices, none of which are advantageous due to their economic and social situations (Spires &
Tost, 2017; Tost, Spires, & In, 2020).

As important as informing at-risk groups on risks is to provide education that reduces risks in
terms of providing training, academic education, credentials and skills to improve their standard
of living. The provision of formal and non-formal education has long-term impact on risk
reduction (Bales, 2007; Ezeibe, Oguonu, Ajaero, Osadebe, Agbo, & Uwaechia, 2021). Risk to
human trafficking is most highly impacted by the economically and socially precarious
circumstances, and thus, these vulnerabilities are reduced through improvement of social
mobility (Barner, Okech & Camp, 2014). Education certainly can improve social mobility, but
education is most effective when sensitive to local community needs and cultural understandings
rather than one-size-fits-all approaches. NGOs may be flexible and nimble enough to adjust to
local needs and conditions, but also must comply with local education regulations in the
countries where they provide educational services.
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Another complex element within the education as prevention sphere is the topic of child labor.
Child labor is viewed differently across countries and cultures. Children in rural areas are often
crucial economic contributors to families and marginalized families often rely even more heavily
on children as contributors. Child laborers become increasingly susceptible to human trafficking
as they work further from their homes and communities or in more precarious work situations.
With current trends of urbanization and ecological crisis, vulnerable families may consider
sending their children afar as wage earners and thus increase their vulnerability. Without access
to education as well as family resources that allow for children to attend educational programs,
child laborers are often destined to long-term manual or unskilled jobs for little pay and they face
workplace exploitation and mistreatment. Expanding education must account for the economic
situations of their families that create circumstances where parents feel pressure to send their
children to work. Without education that addresses comprehensive economic realities of
families, high levels of child laborers who are trafficked will remain a significant phenomenon in
distressed communities and with economically disadvantaged groups.

Formal education as a service for survivors

Formal education in the form of accredited and accepted educational institutions providing
recognized educational credentials is crucial for human trafficking survivors (Ellery, 2019). In all
contemporary societies, educational credentials offer the holder access to better opportunities and
open occupational doors not available to low-skilled workers. Without the accepted credentials,
already vulnerable groups will likely remain marginalized, and real social mobility is unlikely. In
terms of reducing exposure to exploitation via human trafficking in the long-term for survivors,
provision of access to recognized educational credentials is essential. Although formal education
may include academic schooling oriented toward tertiary education, it may also include
vocational and technical training, with the central focus on gaining certifications, diploma or
degrees widely accepted in the society and the workplace. Unfortunately, for marginalized
groups, vulnerable individuals, and particularly trafficking survivors, long gaps in their education
often cause issues with reintegrating into the formal education system (Surtees, 2013). Further,
NGOs have become key deliverers of education in some countries due to weak infrastructure in
formal education ministries, departments or systems (Creative Associates International, 2002).
Acceptance of informal or undocumented migrants into schools also varies by country and even
within country, with local community pressure coming to bear on school officials’ willingness to
allow these students access. Trafficking survivors often require additional services such as
trauma-informed approaches, special needs services, language services, medical services,
nutrition and other elements that require substantial school resources and professional knowledge
(Surtees, 2013).

Education and child labor

According to Boyden (1994), education and child labor are intimately connected. Provision of
education can reduce full-time work among children, but has little effect on reducing part-time
work among children, and education is often one of the causes of child labor, as impoverished
families depend on income from the child laborer to pay for educational costs. Greater resources
are needed world-wide by governments to strengthen primary education provision and reduce or
eliminate schooling costs for families. According to the International Labor Organization (ILO,
n.d.a), universal education provision, alongside improved social protections and strengthening of
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the rights of the child have significant impacts on reducing child labor. Further, the ILO (n.d.b)
argues that universal primary education must be linked to effective secondary and tertiary
education that matches the needs of the marketplace in both formal and informal employment, in
order for children who work to gain long-term benefits from leaving the labor market for school.
UNICEF (Guarcello, Lyon, & Valdivia, 2015) found that children’s employment was falling and
school attendance was rising among 19 developing countries. However, some of these countries
saw increases in children combining schooling and employment, as well as increasing time
commitments to work for working children, particularly the least developed regions of Latin
America, Africa and Asia. Additionally in these countries, a large proportion of child laborers
who are not attending schooling are doing unpaid family work. School attendance for children
combining schooling and work is much lower than their peers who are not working, and these
children fall behind their peers regarding academic performance and grade matriculation.
International efforts such as the [ILO’s C138 Minimum Age Convention (ILO, 1973) to establish
world-wide standards for child employment emphasize the global acknowledgement of the
connection between child labor and other forms of exploitation but more large-scale efforts are
needed to bridge the gap between policy and practice related to child laborers and the provision
of education (Kluttz, 2015). Each of these findings emphasize the importance of addressing child
labor through education as a preventative tool to reduce vulnerability to trafficking.

World-wide we continue to see a tension between the human rights-based approach to education
which focuses on the provision of education to all children, and the right to survival through
work for school-age children. The growing economic inequality we see globally has driven more
impoverished children into precarious work (UN DESA, 2020) and the norm of contemporary
global neoliberal capitalists is that major economic actors depend on large numbers of desperate,
informal and precarious workers (Betti, 2016; Breman & Van der Linden, 2014; Standing, 2009),
and many powerful actors actively work to destabilize the lives of precarious workers in the
neoliberal age (Klein, 2008). The interests of global capitalism and the need for disadvantaged
children to access both education and simultaneously survive are at odds. The inherent
contradictions between the United Nations 2030 Sustainable Development Goals (UN DESA,
2015) and the interests of global multinational corporations are apparent and if we are to reach
these goals, we must acknowledge the paradox between sustainability and neoliberal
profiteering.

Non-formal education

Non-formal education, in the form of practical, work-oriented skills and knowledge provided
outside the formal educational institutions, can also be effective at reducing human trafficking
vulnerability and improving social mobility for survivors as well as at-risk groups broadly
defined. For instance, in villages across the globe, high formal academic skills may not actually
match the local job market and thus, more practical skills may be more situationally appropriate
to effectively improve their economic situation. General skills such as operating a small
business, general money skills and basic literacy are applicable to a variety of occupations and
may be more community appropriate than academic training aimed at tertiary education
preparation. However, empirical work on general education programs for trafficking victims
have found that programs are often underfunded and effectiveness is often difficult to verify
(Ogonor, & Osunde, 2007), particularly without individualized case management and other
targeted services for survivors (Gozdziak & Lowell, 2016).
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Vocational training on specific technical skills are important, particularly when the target group
has aged out of the formal education system or individuals are not particularly interested or adept
at formal academic study. For these reasons, many anti-trafficking organizations use vocational
education as a tool to support survivors (Nagaraj, 2018). Local community dynamics must be
taken into account, along with larger-scale vocational needs in the marketplace, if these
vocational education programs are to be successful. Education providers focusing on vocational
training through non-formal education must take a comprehensive approach to understanding the
job market, local needs and culture as well as long-term trends in the workplace (Spires, 2014;
2015).

Credentialing is a crucial issue for non-formal education. Whether non-formal or formal
approaches are being implemented for human trafficking survivors and at-risk groups,
credentials for educational program completion must be widely accepted. In other words, if an
NGO is providing training in welding, they must ensure that the welding credential that they
provide to their students is accepted in the workplace and that the welding program completers
can be gainfully employed in welding positions after their programs. Too often, NGOs in anti-
trafficking do not verify the match to differing industry standards in varied contexts (CITE).

Another major issue facing non-formal education-providing NGOs is the lack of training of
teachers. Although many educators employed by NGO-based education programs are often more
passionate and dedicated to their students’ success due to their attraction to work with
disadvantaged groups, they often lack formal training in lesson planning, innovative teaching
techniques, engaging classroom activities and strategies that are known to improve motivation
and retention of knowledge (Chall, 2002). NGOs often face a lack of funding to pay certified
teachers appropriate wages and thus resort to hiring teachers based on interest and willingness,
rather than credentials and training. The gap between non-formal educators’ training and the
preparation of teachers in formal educational settings often means that students in NGO-based
educational settings do not receive rigorous, consistent and effective learning opportunities.
Inconsistency is exacerbated with the reliance on voluntourism by NGOs (Falvey, 2014), which
may include short-term language instruction that lacks follow-through and alignment to the real
needs, abilities and learning levels of the students (Jakubiak, 2016).

Voluntourism and education

Education through NGOs has increasingly faced scrutiny in recent years (Friedus, 2017;
Jakubiak, 2016; Loh, 2019). Volunteer tourism or voluntourism has grown in popularity, where
travellers volunteer for an organization or community as part of their travel experience.
Education is a popular sector in which volunteers often work for NGOs, and the quality of
education provided by often untrained teachers, as well as the real impact of this volunteer work
on the lives of trafficking survivors and at-risk groups and in host communities is often unclear
and can vary greatly (Dennis, 2020; Hechenberger, 2019). Further, education provided to human
trafficking survivors by NGOs staffed by white western voluntourists has been criticized as
being an example of the “white savior complex” and seen as benefiting the volunteers more than
the recipients of the education or other services (Cortes, 2018), sometimes to tragic ends
(Dennis, 2020; No White Saviors, 2018). Although NGOs have some advantages in their ability
to be nimble, individualized and flexible in their work, these advantages do not outweigh the
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importance of quality education, and the effectiveness of teachers, whether in formal or non-
formal settings. Thus, in order for education to be an effective service for survivors, providers
must prioritize quality in terms of teacher experience and expertise, curriculum, acceptability of
credentials, local needs, and match to survivors’ interests and skills.

Awareness raising and informing the public about human trafficking

Significant resources and attention in the anti-trafficking arena are dedicated to awareness raising
campaigns across the globe, to varying degrees of success. The general public, although
changing in recent years, is typically unfamiliar with the complex dynamics and contextual
factors related to human trafficking. Therefore, it is crucial to educate the public to recognize
modern slavery, human trafficking, forced labour, child labour and other forms of human
exploitation in their own communities. However, as with other arenas related to human
trafficking, varying interests also inject their influence, bias and secondary purposes into these
campaigns. For instance, faith-based organizations may sensationalize the issue, framing human
trafficking in moral, ethical or religious terms, while organizations with ties to the business
community, may frame trafficking in strictly economic terms.

Across the globe, many awareness raising campaigns have been implemented in a variety of
settings, including in middle and high schools in the US (Littrell, 2015), in airports across the
globe (Department of Homeland Security, n.d.), and in public spaces such as public
transportation hubs and tourist spots. Law enforcement are central players in both public
awareness raising, recognition of exploitation, and action to address real issues in communities.
Worldwide, particularly since the Palermo Protocol, most nation-states have worked to improve
law enforcement training on the issue, and policy that enables more effective law enforcement,
and legal tools to protect survivors and arrest perpetrators, as well as partnerships with other
governmental and nongovernmental organizations within communities. However, discrepancies
remain in the law enforcement sector in both understanding of the issue and most effective
approaches to addressing the issue if and when they encounter trafficking. Further, effective
prosecution of perpetrators requires comprehensive collaboration between law enforcement, the
legal community, and the judicial system as a whole. Effective legal frameworks also involve
education for the legal community, including comprehensive training for attorneys, judges and
other professionals, in particular to avoid misidentification of human trafficking victims, the
development of legal frameworks and policy tools to assist in prosecution of perpetrators, and
provision of legal avenues for the appropriate support of survivors.

Policy Implications

In order for lawmakers and the legal community to develop effective legal tools to address
trafficking, these actors too must be educated comprehensively on the complex issues
surrounding trafficking. Effective policy must take a nuanced approach, informed by the specific
challenges faced by survivors (e.g. survivor video testimony, financial support while living in
shelters, risk to extended family caused by testimony), informed by the specific local, regional
and national contexts, and that allows for flexibility that favors survivor choice. However,
support and implementation of education and other aftercare services for survivors across various
settings, countries and contexts remains inconsistent, susceptible to political and economic
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trends, and vulnerable to corruption (Dell et al., 2019). Further, discrepancies between urban and
rural community implementation, even within a single country context, can vary wildly.

Collaboration between the legal community and direct services, while uneven across the globe, is
absolutely essential to effectively addressing human trafficking. Survivors of human trafficking
have been misidentified by law enforcement far too often, and effective integration between
community services, law enforcement and the legal community is needed to reduce the
likelihood of re-victimization of survivors. Further, local contexts are often better understood by
local organizations, such as grassroots NGOs and community agencies. Law enforcement should
also be educated on direct services organizations beyond their community, particularly in rural
areas, where less comprehensive services are available, to ensure that survivors are correctly
served, and services (e.g. psychological and physical care, job training, transition services, legal
support) are case specific and tailored to survivors’ needs and community-oriented.

Conclusion

Contrary to the initial sense that they are separate spheres, human trafficking and education
intersect in quite powerful and diverse ways. Although education is often a go-to strategy for
anti-trafficking organizations as well as other entities doing anti-trafficking work, the ways in
which education is employed varies greatly in quality, impact, resources, purpose, and
stakeholder group. Further, much like other uses of education across society, it can be influenced
by (and influence) politics, economics, local context, and the biases and interests of the various
actors involved. More work is needed to understand which uses of education in anti-trafficking
efforts are most effective, as well as which uses are less effective, or even counter-productive.
This essay set forth an overview of the various ways in which education intersects with human
trafficking, how education is used in anti-trafficking work, and some of the criticisms of the
ways in which education is used in the anti-trafficking efforts world-wide. Now what is needed is
more empirical work to establish effective practices as well as identify the ineffective practices
to be avoided in the use of education in anti-trafficking work.
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