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Introduction

English literature might be regarded as one of the first Western “colonizing'l@raliging forces to

enter and subsequently “decentralize” the homogenous nature of the Chinese tiassigahind.

This process began with the early English version of the Bible and biblical lierAttirough

Christianity fought its way to China as early as the Tang Dynasty (618 ~ 907) (see Shen, 1987), the
Bible was not accessible to ordinary Chinese until the British missionary Robeisdviarompleted

his translation of the Bible into modern Chinese in 1823. According to a comprehensive study (Gu,
1994), from 1823 to the present, over three hundred million copies of the Bible have been distributed,
circulated and sold in China. While biblical literature in the Chinese vernaculakéessed manifold
cultural, philosophical, ideological and political influences upon the Chinese, in partihé$ped the
vernaculari§aihug to establish itself over the classical Chinegenen) and promoted general literacy

in a society in which public education in the modern Western sense had never been heard of. Many
biblical terms, sayings, proverbs, anecdotes and references have become part of th€ moese
vocabulary.

The missionaries’ scope of interest and attention went far beyond religiousiaftalimsa. An account

by the well-known American missionary Arthur Smith in @isina and America Todai1907) aptly

describes the “mental” state of the then rapidly changing China:
Fiction was represented in one year by but twenty-one volumes, and in the next by fifty-seven,
showing which way the Oriental mental tides run. Among well-known books translated and for
sale, werdJncle Tom's CabinTreasure IslandThe Memoirs oSherlock HolmesTales from
Shakespeareloan of Ar¢ and even théArabian Nightss said to be in preparation. In a paper
on this fertile subject read in 1905 at a meeting of the Educational Association, MctDar
judiciously remarked: “If the Chinese are being interested in Western storyboolks¢hey
learning to appreciate our way of looking at things. It will not much longer be true thainthe m
of the Orient is so dissimilar to the thoughts of the Occident that these two maxgs admain
incomprehensible to one another. This is the one touch of nature which will make the whole
world kin, and we shall find this mighty nation of 400 millions as susceptible to the thrills of
emotion which sweep over our national life, as are our nearer and more intimate neighbours.
That this change of sentiment on the part of the Chinese will have prodigious effects on our
work as missionaries and educationalists will not, | think, be gainsaid.” (P140)

This “Orientalist” observation showed how the Chinese seemed to be actively movingeictiamir

that was particularly pleasing to the Western mind. Previously, various EuroeAmenlonizing

powers had tried every possible means (e.g. religion, trade, diplomatic channels) oplérations) to
bring China onto the "right” track of history as understood in Western logocentric terrigibut
strategies and efforts had failed (Franke, 1967). China was a highly-developed cuitizetlan that
defied easy conversion and any change seemed to have to take place from within rather than from
outside. Yet, China's absence of a unified national religious tradition left the €hiives open and
vulnerable to literature for spiritual guidance. Ironically, where Western eolgriorces had failed,

the Chinese themselves were taking up the task of "colonizing” their own mind with idieralist
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agenda.

At the turn of the twentieth century, a series of English works in translation opened up hintse@

new, secular world of the West. Between 1897 and 1911, Yan Fu, who returned from England and later
became president of what is now known as Beijing University, translated sucbsctesEsiolution and

Ethics and Other Essay$.H. Huxley),An Inquiry into the Nature an@auses of the Wealth of

Nations(A. Smith), The Study of Sociolod¥i. Spencer)On Liberty (J.S. Mill) andA History of

Politics (E. Jenks). Between 1897 and 1918, Lin Shu translated over one hundred and seventy
Euro-American novels, includingncle Tom's CabinDavid CopperfieldHamlet andlvanhoe These

two great translators captured the heart and soul of Chinese readers; histotlydtdhlatr translations

sold faster than their publishers could print them (Guo, 1992). Their unprecedented success prepa

the way for the Literary Revolution and subsequently the epoch-makingtN/IMp\Aement of 1919.

This cultural campaign was launched by Hu Shi (1891 ~ 1962), whose “Tentative Proposals for the
Improvement of Literature” was written in 1916 in the United States when the authdohvas

Dewey'’s student. The Revolution was marked by a heated and lasting debate over “cultceal choi
and involved nearly all the forerunners of modern Chinese literature, whose represevritgirs were
mostly returned students from English-speaking countries who had been influenced by aarticul
English literary tradition.

According to the archeological efforts of China’s most distinguished scholar Qiagshuothe first
foreign poem translated into Chinese is Longfellow’s “Psalm of Life.” Many foundietsmpf modern
Chinese poetry actually modeled themselves upon English poets. For instance, Guo Morub, the firs
modern poet of importance, looked towards Whitman for inspiration, and Xu Zhimo, one of the most
prominent modern poets, transplanted British (especially Victorian) forms of potti@hina. Modern
Chinese drama came into being when a group of Chinese students adtageetiom’s Cabimnto a
Chinese play in Japan in 1907. (Before then, China had only had different kinds of local operas, such
as Beijing Opera, Huangmei Opera, Sichuan Opera, etc.) The modern Chinese novslriiods i

the translations of Lin Shu. [According to Han (2000), the first full-length novel tradstato Chinese

is E. B. Lytton'dNight and Morning1841). The translation was serialized in a Shanghai literary
magazine from 1873 to 1875.] Since the novel had been regarded in China as “lowbrow”, the
tremendous successight and Morningestablished the novel as the most popular genre in modern
Chinese literature.

Despite its increasing popularity, the translation and acceptance of Engletutitgein China rested
predominantly on the individual literary practices of the first generation of moderns€ipoets,
writers and critics, who were at the same time major translators aatulieeeducators. There was a
kind of unified theme in their efforts: to save China through literature, through impanting a
transplanting the spirit of freedom, democracy, science and universal love wideWetddb be
embodied in English literature. For instance, although Guo Moruo went to Japan to learnaradici
Xu Zhimo was sent to England to learn economics, they both turned to literature as a listiceanec
more economic medicine to cure the Chinese of their fatal diseases. The best éxae®t in the
case of Lu Xun (1881 ~ 1936), the backbone of modern Chinese literature. Lu Xun says in his
“Autobiography”:

...Graduating from the prep school in Tokyo, | was determined to learn medicine, partly

because | had known that the new medicine had been largely conducive to the Meiji Reform in
Japan. Therefore | entered Sendai Medical School and studied there for two yearstiethat

the Russo-Japanese War was going on, and one day, | happened to see in a film a Chinese have
his head cut off for spying. | realized it wouldn’t help at all to just cure a few Chingiseiof

physical illness. There should be a greater movement... first of all advocating of a new

2 of 14 5/3/2012 9:27 Al



CREATING INTEPRETIVE POSSIBILITIES WITH LITERATUR http://www.langandlit.ualberta.ca/archives/vol22eegyangsheng.h

literature and art.

It was this aim and purpose that has constantly given impetus to modern Chinese tramslators
writers. And this aim and purpose have served as the underlying standards for the choiashof Engl
original texts and curricular and pedagogical approaches to those texts in schools.

English Literature in Chinese Schools

English literature found its way into the Chinese school curriculum long before the modem ef/s
public education became established in China. As a school subject, it began with Ppeglishes
missionary schools, which used original Biblical literature for religious purpasdsadopted the then
British-American curricular and pedagogical models of choosing excerpts sitaldsnglish literature
as standard materials for language and literature teaching and learning.

Missionary schools in China date back to 1843 (Gu, 1991), when the Anglo-Chinese College founded
by Robert Morrison was moved from Malacca to Hong Kong. According to Fu (1988), in 1921 there
were 13,637 missionary schools of different levels (from kindergarten to post-secomdasg)@hina,

with a total of 358,518 students. By the year 1926 (see Gu, 1991), Christian schools had increased to
around 15,000 with more than 600,000 students!

All these educational institutions were independent of the then Chinese government, whiathead ne
supervisory nor administrative control over their curricular and pedagogical praldtey formed their
own national organizations in China: The Committee of School Textbooks (founded in 1877),which
developed in 1890 into the China Education Association, and in 1912 into the China Christian
Education Association. These organizations were responsible for establishingcsehoolum,

compiling school textbooks, laying down educational policies, conducting educational iniesjgat
holding symposiums and seminars, and exchanging and promoting Christian educational esperience
China (see Gu, 1991).

The religious purposes and political, social and cultural agenda of these schooldfvestides®. In
earlier missionary schools, English was not always compulsory, and bilingualistnenasm. Biblical
literature, however, was taught at all grade levels. According to the sampdeloanrof the famous
Dengzhou Wenhuiguan founded in 1864 by Calvin W. Mateer, less than sixty courses were offered
from the elementary (years 1 ~ 3) to the secondary (years 4 ~ 9) levels, but biblicad emosated

to ten (see Gu, 1991).

Toward the end of the ffb:entury, English became compulsory, and in some schools all the courses
(except of course Chinese) were taught in English. Many teachers were hired fratmoadlic
institutions in English-speaking countries. In some schools, test and examination papedirectly

from Britain and North America. Even students’ experiments were conducted accordimgtican
norms and standards. Students were required to live a “Euro-American” way ofrifeléthing and
social etiquette to celebration of Christmas, April Fool's Day, Easter ataindah (see Fu, 1988).

In this cultural climate, even in the non-missionary schools in China, English and Eregishiié

naturally became an important part of the curriculum. English literature educatsoexaiusively

American rather than British. There were several reasons for this: mos¢teand education
administrators had either received their education in missionary schools withinoClgrealuated from
European and North American universities, and the modern Chinese public educational dgstem be
1949 was based upon American models and John Dewey’s theories (see Sun, 1992). A weekly school
timetable from 1913 shows that English and English literature courses took up more thaaraofuar
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the total classroom hours in secondary schools (4 years), more than a third of the total heprs in pr
schools (3 years), and close to half of the total hours in teachers’ colleges (3seaf),(1988).
Although textbooks differed from one another at different levels, they were almadeatksl excerpts
from British-American classics, ranging from Shakespeare to contemportegswhlthough a

complete list of works is not available, those most often selected and taught in sgechdals in the
20s and 30s were, among others, the following:

Tales from Shakespeaby C. Lamb & M. Lamb
Treasure Islandy R. L. Stevenson

Selections from the Sketch-bdmkW. Irving

The Autobiography of Benjamin Franklay B. Franklin
David Copperfieldoy Charles Dickens

The Vicar of Wakefieldy O. Goldsmith

Ivanhoeby W. Scott

Robinson Crusoby D. Defoe

For lack of detailed records, it is not clear how those texts, used as materials baxigdage
acquisition and for literary appreciation, were taught in the classroom settingveiowits of
information scattered in various historical documents show that the methods adoptethingréhe
Translation (Traditional or Classical) Method and the Direct Method (Fu, 1988) whichopalar in

the West at that time, as well as the long Confucian tradition of rote learning.fowrtiex case, first

the teacher would introduce in Chinese or English the background, plots and main charauters of t
story and possibly the author's autobiographical accounts. Then the text would be gralpmatical
analyzed sentence by sentence, and meticulously translated into Chinese word by worch(see Zha
1985), with the "literariness" of the original properly addressed in the process afdralitien
translation. In the latter case, classroom activities were more oral-liagen either case, students
were required to recite at least parts of the texts regarded as having bothdiagaiditerary
importance, a practice that is still found today in China.

An interesting picture of the pedagogical practice in those days can be $eerRpad | Have Taken
by the modern Chinese distinguished writer and translator Mao Dun (or Shen Yanbing, 1896 ~ 1981).
In 1913, Mao was admitted to the prep school at Beijing University. He writes:
At that time the textbooks used were Scdttianhoeand Defoe’'®Robinson Crusqeand each
was taught by a foreign teacher. The one who was tealtfaingoetried to use the Beijing
Dialect he had learned, only to make us unable to make head or tail of what he was talking
about. We had to ask him to explain in English, which was much easier to understand... What
made me most happy was the coming of an American teacher, aged no more than thirty, and
said to be a graduate from a certain teachers’ university in the United Statesadhing
methods were good. He taught us Shakespeare’s playdjdicbieth thenThe Merchant of
Venice thenHamlet etc.

In 1916, Mao was employed by the Commercial Press in Shanghai and worked there in the English
section. He commented, “I loved the ‘strange’ phenomenon there that only English was used. |
believed this could improve my oral English. At the prep school in Beijing University, aftiveeipad

had five foreign teachers, my oral English had been always poor, as was the case vathenost
students there” (see Fu, 1988).

The above account seems to reflect more of the then British-American taste ang antenest in the
foreign than any heightened national spirit of patriotism, anti-imperialisngdmegliberation, equality
and independence. It helps to show that school education before 1949 was dominated by Western
missionary forces, by a North American paradigm and by a general pro-West attitugipthenpolicy-
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makers. It further suggests a general educational reality that was out of ttduthewarger national
reality of semi-colonization, semi-feudalism, cultural, intellectual ancbgualitical chaos.
Consequently it did not help the younger generation to interpret the multi-layered reafitynting
them. As a matter of course, China was time after time thrown into conflictsadiotibn, chaos and
despair.

However, outside the sphere of schools it was a different picture. From the time détheyLi

Revolution and the MayﬂllMovement to the establishment of the New China in 1949, foreign
literature in general and English literature in particular was stormin@ihina. From ancient Greek
and Roman literature (mythology, Homer, tragedy, comedy, lyrics and pastoral) to saohlmgiics
asBeowulf NieberlungenSong of Rolande cid, etc., from North European sagas to individual
writers such as Shelley, Byron, Hardy, Whitman, Twain, Victor Hugo, Balzac, Goetine, Biekob
Grim, Dante, Boccaccio, Hans C. Andersen, Ibsen and Cervantes, most of the EuroiActesiieal
literary canon was introduced into China and available in Chinese translation, as ahcadaipiathe
original.

On a larger socio-political scale, however, this inundation of Western literaasgrealectively filtered
to inform China’s “national task” of self-preservation, self-strengtheninginslpendence,
self-renewal and self-transcendence. Since the prevailing theme of moderrediten&tsire was the
struggle for national survival in the global context of colonization, Western authors aneldtkes
were chosen on the basis of their social criticalness, political subversivedessial standards. For

example, Shelley’s “Ode to the West Wind” became one of the best-known poerWs:iarﬂ(Dry

China. The famous line “O’'Wind, if winter comes/Can Spring be Far behind?” was so deeply
embedded in the heart and mind of the younger generation of Chinese that many of them literally
sacrificed their lives for the hope of a new China. After 1930s, especially afteetdang-up of
Anti-Japanese War, the majority of foreign literature introduced to China wteshitreind

revolutionary, dominated by Russian-Soviet literature. This Soviet influence extend®d the New
China.

English Literature in the People’s Republic of China

English literature as a serious and systematic curricular component of CHm&gsslionly possible
after the founding of the People’s Republic of China on October 1, 1949.

Because of the international, ideological and geopolitical factors after the establishment of the
new China, the educational curriculum began to model itself on that of the Soviet Union. As a result,
English literature did not achieve any position of importance in the 1950s, though its classics
continued to be selectively, officially and systematically translated, introduced anchpdlhs
China. The Russo-Chinese political debate toward the end of the 1950s brought English and English
literature back to prominence in the Chinese world of education. Unfortunately, before English
literature education had enough time to establish itself, the Great Cultural Revolution (1966 ~ 1976)
almost destroyed the whole educational system. During that time, foreign literature veadlpasi
banned, with the exception of some Russian writers such as Anton Chekhov, Fadyev, Gorkiy,Ostlovsk
and a few Western writers such as Alphonse Daudet (1840 ~ 1897) and Jack London. (The latter was
chosen because Lenin, according to his wife Krupskaya, loved London’s “Love of Life” to the extent
that he asked her to read it to him repeatedly during his last days.) From the Second World War until
the end of 1970s, Western literature was completely
unknown to most Chinese.

The previous century’s efforts to open English
literature to a Chinese audience had laid down a solid and
comprehensive socio-cultural infrastructure for English
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literature education. Since the end of 1970s, with the
practice of an open-door policy and the new means of '~
transportation, communication and printing, English fr i
literature has been pouring into China at an unprecedenheﬁ-
rate. Currently English literature is represented in the
Chinese school curriculum in diverse ways.

Language and literature in China are believed to be
inseparable from each other, as is reflected in the name |of
the Chinese coursguwen[(Chinese) language and 29
literature], a course that for the Chinese is equivalent to| «*
“English Language Arts” for North Americansuwen e
lasts successively from elementary school all the way to RS .
university. Since some good Chinese translations of English
literature have been regarded as part of the best modern Chinese literature, they havedmed sel
as standard texts for students to read, analyze, appreciate and recite. In addition, students are
encouraged to do extra-curricular readings of English literature in translation, which are readily
available in China.

English as a compulsory course is taught from Grade Four through to the Ph.D level. Although it
can be taught and learned in different ways and forms, the conventional Intensive Reading is still
dominant. This means that from the secondary school on, the textbooks are composed mainly of
selected English tales, stories, prose writings, poems and drama. Students are required teememor
some of them, and to learn diction (vocabulary), grammal
analysis, biographical and cultural backgrounds, main
ideas and rhetoric devices.

At the post-secondary level, while there are
undergraduate, MA and Ph.D. programs of foreign and
East-West comparative literature in the departments of
Chinese, English literature education is best exemplified
the many English colleges, faculties and departments
across China. One good example is the four-year
undergraduate English majors in the Department of
English, Southwest China Petroleum Institute (SWCPI), a
polytechnic university, where students in their first and
second year focus on the basic skills of English that
include listening, speaking, reading, writing and English-
Chinese and Chinese-English translation.

L b

From the third year on, students take courses in the history
of English literature, English prose, fiction, poetry, drama
and critical theories. Here are some sample outlines and
requirements from SWCPIGurricular Guideline for
English Majors(1997):

Ak F o R E kR
PEEe TR TN B e e ——x1 ]

Selected Readings of British and American Literature

Course Number. LA3251

Course Name Selected Readings of British and American Literature

Classroom Hours 68

Text Book: A New Survey of British and American Literatu@hengdu: Chengdu Scienc
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Technology University Press, 1995
Reference BooksSelected Readings of British Literatyesl. by Yang Qishen et al.
Shanghai:
Shanghai Translations Press, 1992

Selected Readings i eentury American Fictigred. by Wan Depai
et al.
Shanghai: East China Normal University Press, 1995
A History of European Literaturerang Zhouhan et al. Beijing: People’s
Literature Press, 1981

Course Outline and Requirements:

This course is for senior undergraduate English majors. On the basis of a solid
foundation in the comprehensive ability in English listening, speaking, reading, writing and
translation, students are expected, through taking this course, to improve their
understanding and appreciation of British and American literature. The aim is tw@npr
students’ English language level by way of literature, and with a better langupigtan
to learn literature well. Students are required to have a systematic knowlelge of t
characteristics (language, background, schools) of British and Americatulieeira
different historical periods:

1. Have a fairly systematic mastery of the growth and development of British and

American literature;
2. Have a good understanding of the process of development and change of the
English language through these works;

3. Acquire a basic ability in appreciation and criticism of British and American

literature;

4. Focus attention on a number of major literary movements along with the

representative writers and works;

Course Contents:

British Literature
A. Early and Medieval Literature
British Literature of the Renaissance

British Literature of the 17 Century

B

C

D. British Literature of the 18 Century

E. British Literature of the Romanticism

F. British Literature of the Victorian Age

G. British Literature at the Turn of the Century

H. British Literature between the Two World Wars
|.  British Literature after the Second World War

American Literature

A. American Romanticism

B. American Literature of the Realism

C. American Literature between the Two World Wars
D. American Literature after the Second World War

7 of 14 5/3/2012 9:27 Al



CREATING INTEPRETIVE POSSIBILITIES WITH LITERATUR

8 of 14

Selected Readings of British and American Drama

Course Number. LA3291

Course Name Selected Readings of British Drama

Classroom Hours 32

Text Book: Selected Readings of British Drantée Qixin ed., Beijing: Foreign Language
Teaching and Research Press, 1996

Reference BooksBritish Dramaby Allardyce Nicoll (1978)
Shakespearby Peter Alexander (1964)

Course Outline and Requirements:

This course is for senior undergraduate English majors. On the basis of a solid
foundation of the comprehensive ability in English listening, speaking, reading, writing
translation, students are expected, through this course, to make inquiries into Britigh
from a historical perspective so that they not only learn this important branch df Britis
literature, but gain a more comprehensive understanding of British literaturentStade
required to:

1. Have a knowledge of the major literary schools and movements and their

developments in British drama;
2. Have a knowledge of major British dramatists and their works;
3. Understand the influences of British drama upon British literature as a whole

Course Contents:

British Theatre

Part One: From the Beginning to Shakespeare

Introduction

Quem Quaeritis Abraham and Isaac

Everyman Ralph Roister Doister

Part Two: Renaissance
Introduction

Marlowe:Doctor Faustus Shakespeldeanlet
Shakespeardhe Tempest Jonswatpone
BeaumontThe Knight of the Burning Pestle WebsteDuchess of Malfi

Part Three: Restoration and the Eighteenth Century

Introduction

Dryden:All for Love CongreNee Way of the World
SheridanThe School for Scandal

Part Four: The Nineteenth Century
Introduction

RobertsonCaste

Wilde: Lady Windermere’s Fan

Part Five: The Twentieth Century
Introduction
Shaw:Major Barbara Osbotraok Back in Anger

and
dra
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Pinter:The Dumb Waiter
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Bolnelar

Meanwhile, students are required by the Special Committee on Undergraduate EnjglistoMbe

Ministry of Education of the People’s Republic of China to read the following @#woghtish
Curricular Guideling 1995):

Recommended Readings for Undergraduate English Majors in China

Fiction
British Literature

Author Works

Achebe, Chinua Things Fall Apart
Amis, Kingsley Lucky Jim

Austen, Jane Pride and Prejudice
Bronte, Charlotte Jane Eyre

Christe, Agatha
Conrad, Joseph
Defoe, Daniel
Dickens, Charles
Doyle, Conan
Drabble, Margaret
Eliot, George
Foster, E.M.
Galsworthy, John
Golding, William
Hardy, Thomas
Higgins, Jacks
Huxley, Aldous
Joyce, James
Lawrence, D.H.
Lessing, Doris
Lessing, Doris

Maugham, W. Somerset

Orwell, George
Swift, Jonathan

Thackery, William M.

Woolf, Virginia

Murder on the Oriental Express
Heart of Darkness

Robinson Crusoe

Oliver Twist

Adventures of Sherlock Holmes
The Middle Ground
Middlemarch

A Passage to India

The Man of Property

Lord of the Flies

Tess of the D’'Urbervilles

The Eagle Has Landed

Brave New World

Dubliners

Sons and Lovers

The Golden Notebook
The Grass Is Singing
Of Human Bondage
Nineteen Eighty-Four
Gulliver’s Travels
Vanity Fair

Mrs. Dallaway
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American Literature
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Author

Works

Bellow, Saul

Crane, Stephen
Dreiser, Theodore
Du Maurier, Daphne
Faulkner, William
Fitzgerald, F. Scott
Forsyth, Frederick
Hailey, Arthur

Hailey, Alex
Hawthorne, Nathaniel
Heller, Joseph
Hemingway, Ernest
James, Henry
Kingston, Maxine Hong
Lee, Harper

London, Jack
Michener, James A.
Mitchell, Margaret
Morrison, Toni

Norris, Frank
Salinger, J. D.

Segal, Erich

Sinclair, Upton
Steinbeck, John

Stows, Harriet Beecher
Twain, Mark

Wouk, Herman

Seize the Day

The Red Badge of Courage
Sister Carrie
Rebecca

Go Down, Moses

The Great Gatsbhy
The Day of the Jackal
In High Places

The Final Diagnosis
Roots

The Scarlet Letter
Catch-22

A Farewell to Arms

Daisy Miller

The Woman Warrior

To Kill a Mockingbird
Martin Eden
Centennial

Gone with the Wind
The Bluest Eye

The Octopus

The Catcher in the Rye
Man, Woman and Child
Love Story

The Jungle

The Grapes of Wrath
Uncle Tom’s Cabin

The Adventures of Huckleberry Finn

Wright, Richard The Jungle
Native Son
Australian Literature
Author Works

Franklin, Miles
McCullough, Colleen

My Brilliant Career

The Thorn Birds
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Non-Fiction
General
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Author

Works

Berger, John
Bromhead, Peters
Brown, Dee
Dickstein, Morris
Graves, Robert
Green, Gerald
Halberstam, David
Harvey, Harriet, ed.

Huberman, Leo

lacocca, Lee with William Novak
Kalb, Marvin and Bernard Kalb
Keller, Helen

Keynes, John Maynard

Lasch, Christopher

Lawrence, T. E.

Manchester, William

Naipaul, V. S.

Randle, John

Reich, Charles A.
Russel, Bertrand
Shirer, William L.
Smedley, Agnes
Stevenson, William
Strachey, Lytton
Terkel, Studs

Theroux, Paul
Toffler, Alvin

Toynbee, Arnold J.
Travelyan George M.
White, Theodore M.

Ways of Seeing
Life in Modern Britain
Bury My Heart at Wounded Knee
Gates of Eden
Goodbye to All That
Holocaust
The Best and the Brightest
Stories Parents Seldom HeaCellege
Students

Write About Their Lives and Families
We, the People
lococca — an Autobiography
Kissinger
The Story of My Life

Essays and Sketches in Biography

The Culture of Narcissism

Seven Pillars of Wisdom
The Glory and the Dream
India, a Wounded Civilization
Understanding Britain -A History of the
British

People and Their Culture
History of Western Philosophy
The Basic Writings of Russel 1903 ~ 59
The Rise and Fall of the Third Reich
Daughter of the Earth
A Man Called Intrepid
Queen Victoria
Working
American Dreams, Lost ad Found
The Great Railway Hazaar
The Third Wave
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Future Shock

East to West: A Journey Round the World
History of England

In Search of History

China
Author Works
Green, Felix China
Han, Suyin A Mortal Flower
Rickett, Allyn and Adele Rickett Prisoners of Liberation
Salisbury, Harrison The Long March
Smedley, Agnes The Great Road
Snow, Edgar
Red Star Over China
Journey to the Beginning
The Bible
Author Works
Hamilton, Edith Mythologies: Timeless Tales of Gods and
Harrison, G.B. Heroes
Trawick, Bucker B. The Bible for Students of Literature and At
The Bible as Literature: The Old Testament
and the
Apocrypha

The Bible as Literature: The New Testament

The above list reflects a growing confidence in opening the Chinese mind to Engksly litluence,

to a somewhat different literary taste and to a more conventional standard of emati&nglish
literature. It also, however, reflects a cautious socio-cultural and politinaéen about the impact of
English literature in China. Many of the works most often read and appreciated in tist BEogld
have not found their way into the list, and many contemporary influential writings have to give wa

the older, especially f@century works of realism and critical realism.

While China is cautious in including the more liberal, radical and “politically incrEenglish

literature in the school curriculum, English literature studies are nevesstageninating China’s

foreign literature arena. On the one hand, with the current general educational tieéosohool and
university curriculum is breaking new grounds by including more English literature for hotasé

and in English majors. On the other hand, most modernist and postmodern works, which used to be
regarded as “decadent” and even “poisonous”, have now become popular in China. James Joyce’s
Ulyssesand Nabokov'd olita have several versions of Chinese translation; Norman Mailer, Ginsberg,
Sylvia Plath, etc. are read extensively; the Imagism, the Lost Generation, Angy MeunBeat
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Generation, Theater of the Absurd, Black Humor, Confessional School, Feminism, etc., lmave bee
engaging topics for discussion and students’ theses. Currently, postmodernism and paigoolanre

been the focus of study among the more elite scholars in China. For many years, Freud, Jeing, Sartr
Gadamer, Derrida, Lacan, Foucault, Said, Kristeva, etc. have been “deconstructedbastiueted

against the Chinese context in China. China is developing a postmodern and postcolonial vocabulary of
her own, which is enabling her to interpret and speak wisely and eloquently about the past, fulesent a
future of the multilayered reality of human experiences in the coming millennium of gitdgaation.
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