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Abstract

The purpose of this review is to understand literacy coach research in Canada in order to
facilitate further research in this regard. Research about literacy coaches in Canada remains
at an initial stage, and there is no universally accepted definition of a “literacy coach.” Most
literacy coach research in Canada has used a qualitative method. The research has shown
that literacy coaches in Canada, who act as both guides and supporters in schools, also
experience many challenges such as role confusion and inadequate time for carrying out
their work. Scholars believe that setting up coaching models and collaboration may be ideal
ways to deal with these problems. This review also found that the research has concentrated
on literacy coaches in elementary and secondary schools in Ontario. This article concludes
with implications and suggestions for future research about Canadian literacy coaches.
More analysis about literacy coaches’ identity, their relationships with other stakeholders
in the education system, and the challenges they face is needed in the Canadian context.
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Introduction

A literacy coach is broadly defined as a teacher with literacy expertise who works
collaboratively with classroom teachers, administrators, and their school board. Literacy
coaching is not a new concept in education, but it has become more and more popular in
North America since the implementation of the No Child Left Behind Act (Elish-Piper &
L’Allier, 2010). Importantly, literacy coaches have become vital players in school
management, particularly in the United States and Canada (Ferguson, 2013; Lockwood et
al., 2010). Coaching is considered one effective way for schools to cope with challenges
(Deussen et al., 2007). While coaching exists in many areas, it is most popular in literacy
instruction (Deussen et al., 2007). Literacy coaches support classroom teachers’ literacy
instruction through coaching and leadership, so as to achieve better student learning
outcomes (Bean & Isler, 2008; Eastern School District, 2009; International Reading
Association, 2004; Malavasic, 2020; Robertson et al., 2020; Symonds, 2003; Walpole &
McKenna, 2013). Researchers believe that literacy coaches have a positive influence on
both school management and classroom instruction (Bean et al., 2007; Killion & Harrison,
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2006; Lockwood et al., 2010; Rainville & Jones, 2008; Sandvold & Baxter, 2008; Walpole
& McKenna, 2004). Literacy coaches, who are beneficial for ongoing teacher learning,
may foster teacher collaboration, improve instructors’ teaching strategies, and enhance
interaction between teachers through modeling teaching practices and reflecting on
students’ learning experience (Bean et al., 2003; Elish-Piper & L’Allier, 2010; Ferguson,
2014a; Moore, 2010). In addition, literacy coaches are crucial to building teachers’ self-
confidence and positive collegial relationships (Toll, 2005). Moreover, literacy coaches
may assist school leaders in making coaching plans for teacher development and
conducting new initiatives, which may be helpful for enhancing school effectiveness
(Neufeld & Roper, 2003; Shanklin, 2006). Studies about literacy coaches in Canada date
back to the early 2000s, when the title of “lead literacy teachers” appeared in a report from
the Ontario Ministry of Education called Early Reading Strategy: The Report of the Expert
Panel on Early Reading in Ontario (Government of Ontario, 2003). According to Lynch
and Ferguson (2010), studies about literacy coaches in Canada have been limited, although
it is very important for school staff to understand the role of literacy coaches in Canada. In
particular, there has been little holistic mapping of the development patterns of literacy
coach research in Canada, which could facilitate further research in this regard. Therefore,
it is essential to understand the current situation of the study of literacy coaches in Canada.
This review investigated literacy coach research in Canada since 2000, based on the
following research questions:

. How is the literature about literacy coaching distributed in terms of the kinds of
articles that have been published in Canada (e.g., non-empirical, empirical, review)
since 2000?

. What have been the topical foci of articles by scholars studying literacy coaching
in Canada?

. What methodological preferences are evident in the scholarship on literacy
coaching in Canada?

. What does the pattern of the citation impact of publications reveal about knowledge

accumulation in Canada on literacy coaching?

This article will first describe the data sources included in the review. Then, the
results of the analysis will be reported, starting with an explanation of the origin of literacy
coaching in North America and alternative titles that have been used to refer to literacy
coaches within the body of literature examined by this review. The names of the journals
included in the review will be listed because their quality will be analyzed later. Then, the
articles in the reviewed body of literature will be examined based on their publication year;
their location; whether they are empirical, non-empirical, or a review; their focal topics;
their research methodology; and their citation impact. This analysis will reveal patterns in
the evolution of literacy coach scholarship in Canada. Finally, suggestions for future
research about Canadian literacy coaches will be provided.

Data Sources and Analysis Method
To identify the literature to include in this review, a literature search was performed
using all the terms that might refer to literacy coaches as key words combined with
“Canada” and the name of each Canadian province and territory. This search located
research articles, federal/provincial government documents, and program information
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related to the topic of literacy coaching. The following terms have been used to refer to
literacy coaches in the literature: literacy coach, literacy instruction coach, literacy lead
teacher, lead reading teacher, reading coach, literacy specialist, literacy mentor, literacy
leader, literacy facilitator, resource teacher, reading specialist, and literacy
intervention/support teacher. After all the available sources about Canadian literacy
coaches were collected, the final step was to delete articles describing studies that were not
conducted in a Canadian context, since a few of the identified articles were written about
literacy coaching in Australia and the United States rather than in Canada.

The literature analyzed in this article included all the available sources that were
relevant to literacy coaching in Canadian contexts. The sources included peer-reviewed
journal articles, book chapters, doctoral or master’s theses, conference reports, program
reports, online magazines, and information from non-government organizations. In total,
17 articles and 12 other sources related to literacy initiatives of various sorts were found.

In terms of empirical studies, 10 of the articles included in this study were published
in various educational journals, including the Canadian Journal of Education, California
Reading, Reading Horizons, the Alberta Journal of Educational Research, Antistasis,
Teaching and Teacher Education, Orbit, the Journal of Research in Rural Education,
Teaching Education, and the Canadian Journal of Educational Administration and Policy.
Two sources describing empirical studies were chapters from two books: the 60th
Yearbook of the Literacy Research Association and Literacy Teacher Educators: Preparing
Teachers for a Changing World. One PhD thesis and two unpublished master’s theses about
Canadian literacy coaches were identified from the University of Toronto, the University
of Windsor, and the University of Manitoba respectively. In addition, one article about
studies conducted in New Brunswick in an online magazine published by the EdCan
Network was identified, and a conference report about the family literacy program in
Newfoundland and Labrador from October 2000 was found. Finally, alongside the above
empirical literature, literature related to 12 literacy initiatives that were funded by either
provincial governments or the federal government were included. Formal analysis was
conducted based on the four research questions through constant comparative analysis. The
coding was stated at the lower level. For instance, “Support educator” was initially coded
as “ C3,” where the letter “ C” represents the theme “Literacy coaches’ roles and
responsibilities” and the number “3” represents the specific “roles and responsibilities.”
This code was combined with other codes after comparison to form the theme called “roles
and responsibilities.” This was the coding process used in this review.

Findings

The Nature of the Studies on Literacy Coaching Reported in Articles Published in
Canada

Informed by Hallinger and Chen’s (2015) comparative analysis, articles identified
in this review were classified as empirical research, non-empirical research, or reviews to
scrutinize them more closely.

Empirical research has played a significant role in the Canadian literature pertaining
to literacy coaches. Among the 17 identified articles, 14 articles were about empirical
research; they all involved data collection and analysis, and interviews were the most
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popular choice of data collection process. For example, Lynch and Ferguson (2010)
interviewed a few literacy coaches working in Ontario elementary schools (at the primary,
or K-3 level and the junior, or 4-6 level) and analyzed these literacy coaches’ perceptions
about their roles and accountability. This research was a typical empirical study. Moreover,
Porter and AuCoin (2013) conducted a study in which resource teachers filled in a form
concerning their daily activities such as working with instructors, making plans, classroom
organization, and teacher conferences. One common feature of these studies was that their
findings were connected with the results of surveys completed by participants.

Besides empirical research, reviews accounted for the rest of the literature. Three
articles were identified as reviews. One was classified as a review because it offered five
practical research-based tips for literacy coaches that were derived by synthesizing the
published literature on literacy coaching in North America. However, this article
summarized the findings of this literature generally and offered suggestions without
referring specifically to the review data. One conference report and one program report
were also classified as reviews. They both introduced how literacy coaches took on their
roles in their respective programs. For example, the program report, which was about
literacy coaches in Ontario, explored how teachers can assist students with learning
difficulties and ways to motivate students in the classroom (Government of Ontario, 2003).
This report presented a systematic review of literacy coaching for the early years. The
review began with background information about reading development in Ontario, and
then analyzed what an expert panel on early reading was able to do to improve instruction
at school. This report is a classic document that many schools in Ontario use to guide their
school organizations.

Given the fact that only 14 empirical research studies on literacy coaches were
identified in the Canadian context since 2000, this small number of articles is not yet ready
for comparative analysis. The fact that this review identified only one review-type article
(plus two relevant reports), therefore, is understandable. Surprisingly, this review identified
no non-empirical research articles on literacy coaches in Canada. This may be due to the
fact that the position of literacy coach is rooted in the peer coaching model for professional
development in North America instead of being studied using a theoretical framework.

Focal Topics of Research on Literacy Coaching in Canada

It is worthwhile examining literacy coaching as a research topic as this examination
allows readers to see how this topic has evolved in Canada geographically and over time
and what aspects of literacy coaching have attracted scholars’ interest the most. Therefore,
in addition to showing the general trend of focal topics, publication dates and locations
were analyzed to understand more about the development of literacy coach scholarship in
Canada.

Six focal topics were identified in the Canadian literature: literacy coaches’ roles
and responsibilities (36%), suggestions and tips for literacy coaches (21%), literacy
coaches’ education and training (15%), barriers and challenges that literacy coaches face
(10%), literacy coaches’ understanding and perceptions (10%), and literacy coaches’
identity and relationships with other stakeholders (8%) (see Figure 3).
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Literacy coaches’ roles and responsibilities. Researchers have placed much of
their attention on exploring literacy coaches’ roles and responsibilities (Ferguson, 2013;
Luu, 2020). All the Canadian literature has regarded literacy coaches as guides and
supporters in the classroom. To be specific, scholars have agreed that taking on the
literacy coach role means assisting teachers with instructional strategies, professional
development, and resource management in order to improve students’ literacy
development (Ferguson, 2013). Literacy coaches undertake many activities to accomplish
their tasks. As a guide, a literacy coach may offer directions for classroom instruction and
lead the teaching community. As a supporter, a literacy coach is able to offer content
knowledge and student information that may be beneficial for both school administrators
and instructors. However, there are still some debates about literacy coaches’ roles and
responsibilities. Seven out of 17 articles mentioned that Canadian literacy coaches suffer
from role confusion. In other words, literacy coaches are not aware of what they are
expected to do to help teachers (Porter & AuCoin, 2013). In addition, three articles or
program documents maintained that there should be goals and expectations for literacy
coaches. The literacy coaches’ roles and responsibilities should be connected with such
expectations, but, in the Canadian school system, the expectations and goals are not very
clear for literacy coaches. Luu (2020) claimed that instructional coaches are not fully
prepared for their roles and responsibilities in their daily work, although literacy coaches
support educators on many levels such as facilitating professional learning, providing
resources, collaborating on school improvement planning, and giving training to other
colleagues. In this line of research, it will be meaningful to further explore the
antecedents of role ambiguity and its effects and also specify the leadership and coaching
practices used by literacy coaches in the Canadian school context.

Barriers and challenges that literacy coaches face. The challenges and barriers
facing literacy coaches in Canada have been another focus in the literature. These
difficulties may be caused by poor management within a school system. In addition to
literacy coaches’ main outlined responsibilities, researchers have observed that literacy
coaches may also have to perform organizational tasks at the school level (Ferguson,
2013) and other undefined duties (Manitoba Education and Advanced Learning, 2014).
As a result, research interest has focused on the challenges and barriers that literacy
coaches face, such as role ambiguity, teacher resistance, limited principal involvement
(Lynch & Ferguson, 2010), communication issues (Luu, 2020), time allocation issues
(Porter & AuCoin, 2013), and inadequate training (Society for the Advancement of
Excellence in Education, 2009). Among these barriers and challenges, the time allocation
issue may be the most obvious one. Eight articles and program documents argued that it
is very time-consuming to be a literacy coach in Canada. Literacy coaches are expected
to do a great number of tasks within a limited time. Some literacy coaches believe that
they have too many schools to serve during a single time period, and that this has caused
these literacy coaches to lack the preparation time necessary to support teachers.
Furthermore, seven studies and program documents concluded that the changes that
literacy coaches may face are likely to be challenging for them (Bartlett, 2017; Canadian
Institute of Reading Recovery, 2018; Ferguson, 2013; Fougere, 2014; Hibbert et al.,
2008; Jamieson, 2009; Kelly & Cherkowski, 2015). There were also some other
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challenges and barriers for literacy coaches in Canada that were only mentioned by a
single article, including low income, reduced achievement, limited resource materials,
and principals’ poor administrative ability. Future research might focus on the effects of
these challenges and administrative strategies to cope with them in order to improve the
effectiveness of literacy coaches.

Improvement of literacy coaches’ performance. As for how to improve literacy
coaches’ performance, scholars have concentrated on the effectiveness of the coaching
model and collaboration. About 70% of the Canadian literature about literacy coaches (19
articles and program documents) mentioned that a coaching model for both literacy
coaches and instructors is essential to enhance the efficiency of coaching activities. In
addition, 12 studies argued that literacy coaches should collaborate with their colleagues,
such as school mentors and principals, and some of this literature also recommended
student collaboration in the classroom (Bartlett, 2017; Canadian Institute of Reading
Recovery, 2018; Ferguson, 2011; Ferguson, 2013; Ferguson, 2014a; Fougere, 2014;
Hibbert et al., 2008; Kelly & Cherbowski, 2015; Lynch & Alsop, 2007; Lynch &
Ferguson, 2010; Manitoba Education and Advanced Learning, 2014; Moar, 2000). Only
through collaboration can literacy coaches work more effectively. The forms of
collaboration varied from school to school. Examples included establishing professional
learning communities and building up turnaround teams. A turnaround team may consist
of the literacy coach, the principals, the instructors, and other school administrators, but a
learning community may also include students, so that the literacy coach and students are
able to learn from each other. Further research on the roles of literacy coaches in the
school turnaround process and administrative strategies to improve effectiveness are
required.

Literacy coaches’ understanding and perceptions. Scholars have also explored
literacy coaches’ understanding and perceptions about the process of becoming a literacy
coach. These perceptions are also related to the barriers and challenges literacy coaches
face. Literacy coaches may feel uncomfortable about their power and their role as change
agents, and they may experience teacher resistance. Five studies mentioned that a literacy
coach may experience teacher resistance, and four out of these five articles argued that
literacy coaches were very uncomfortable about the top-down structure in the school
system (Ferguson, 2014b; Fougere, 2014; Hibbert et al., 2008; Kelly & Cherbowski,
2015). In other words, these literacy coaches felt that school administrators who wanted
to control the literacy coaches in their schools instead of assisting them had too much
power. The remaining article regarded the change that literacy coaches need to champion
as the reason for teacher resistance. This line of research has lacked sufficient exploration
of the effects of these perceptions through quantitative or qualitative research. Other
topics such as the well-being of literacy coaches, who are affected by school conditions,
need to be further explored.

Literacy coaches’ relationship with other stakeholders. Literacy coaches’
relationships with other stakeholders are connected with literacy coaches’ roles and
responsibilities. These relationships are of vital importance for school management, but
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the literature has not described a specific, widely accepted type of relationship between
the literacy coach and other school staff. The most commonly described relationship has
been a collaborative relationship. This review identified seven studies that explored the
relationship between literacy coaches and other school staff (Ferguson, 2011; Fougere,
2014; Hibbert et al., 2008; Kelly, 2015; Lynch & Alsop, 2007; Lynch & Ferguson, 2010;
Manitoba Education and Advanced Learning, 2014). In all of these articles, literacy
coaches were considered the colleagues of other teachers. In one article, Ferguson (2011)
described the relationship between literacy coaches and teachers as very informal and
personal (like friends); she also believed that literacy coaches and principals worked as a
team, which meant that their relationship was reciprocal and based on trust. However,
this article was the only one that argued that literacy coaches and school managers had a
great relationship. The other six studies mentioned that the school manager, such as the
principal, was a controller rather than a partner. In these schools, the problem of
hierarchy was very serious, and the literacy coaches did not have faith in their principals
(Hibbert et al., 2008; Kelly & Cherbowski, 2015; Lynch & Alsop, 2007; Lynch &
Ferguson, 2010; Manitoba Education and Advanced Learning, 2014). These results show
that many literacy coaches in Canada are not satisfied with their school management, and
these literacy coaches may actually have terrible relationships with their school
administrators. Further research on the relationship between coaches and teachers from
leaders’ and followers’ perspectives would contribute to the understanding of this
sophisticated relationship, and the effects and antecedents of this relationship need to be
further explored.

There were some other notable characteristics featured in the literature. For
example, the topic of the roles and responsibilities of literacy coaches appeared from 2000
to 2018, covering much of the time period that was examined in this review. This topic
also attracted attention from the largest number of provinces and territories (Ontario,
Newfoundland and Labrador, News Brunswick, Nuvanut, PEI, Alberta, Manitoba, Yukon,
BC, and Nova Scotia), many of which did not explore other topics. In general, regardless
of time and location, scholars in Canada showed the highest level of interest in the topic of
literacy coaches’ roles and responsibilities. Suggestions and tips for literacy coaches made
up the second most popular topic over time and in various locations across Canada.
Research interest in the topic of literacy coaches’ identity and relationships has steadily
grown since 2011, but these studies have been conducted only in Ontario. Another trend is
that most topics studied in the Canadian literacy coach literature have been related to
literacy coaches’ ultimate objectives, one of which is to achieve better student learning
outcomes. Overall, although the focal topics have been classified into six types in this
article, the topics have been interrelated and have not reached a wide scope.

Research Methods Used in the Canadian Literature

Analyzing research methods is another way to examine how knowledge production
has been constructed in the field of literacy coaching. In this review, methodologies within
the empirical research studies were classified as quantitative, qualitative, or action
research. The application of these research methodologies in the literature is further
explored below.
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Qualitative research methods have played a dominant role in the literature about
literacy coaches in Canada. Scholars used a qualitative method in 10 out of the 14 (71%)
empirical studies examined in this review, and interviews were the most popular way to
collect data. For instance, Fougere’s (2014) study analyzed the relationship between
coaches and coachees using sociocultural theory as a theoretical framework, and so a
qualitative research method was the most suitable for getting to know stories about literacy
coaches’ instructional lives. It is noteworthy that most researchers have preferred a
qualitative research method while studying Canadian literacy coaches for similar reasons.
Through interviews, scholars have been able to understand the current situation of literacy
coaches in the Canadian context. In addition, qualitative methods are essential in the
grounded theory analysis process after learning about literacy coaches’ experiences at
school. Another example of this research methodology is Lynch and Ferguson’s (2010)
study, which collected data from literacy coaches who worked in an urban school in
Ontario through interviews. In addition, Rowsell et al. (2008) interviewed and observed
literacy coaches for about two years. While most of these qualitative studies used semi-
structured interviews, it is noteworthy that Fougere (2014) attempted to use a novel
analytical method called Interpretative Phenomenological Analysis (IPA) to analyze data.
This method aims to understand the psychological world via individual experience.
Fougere (2014)’s study was the only one to use IPA to analyze data. Thus, in comparison
with other studies regarding Canadian literacy coaches, Fougeres’ (2014) findings are
original.

Action research, a form of mixed method research, was used three times among the
14 articles (21%). By contrast, scholars expressed little interest in employing quantitative
methodology while exploring the topic of literacy coaching in a Canadian context; it only
appeared once in the literature (7%). Conversely, case study was popular as a qualitative
methodology, making up 29% of all methodologies. The researchers enjoyed using
interviews to collect data, and some researchers also used classroom observation. Based on
this review, the qualitative research method has been the dominant one in Canadian literacy
coach research. Quantitative research has the potential to deepen understanding of the
effectiveness of literacy coaches. For instance, it could pinpoint the extent to which the
leadership practices of literacy coaches can affect teachers’ teaching practices and other
variables relevant to teacher motivation and teacher emotions.

Citation Impact of Relevant Publications in Canada

Scholars have done a great deal of research about literacy coaches in Canada, but
the influence of the various articles and research papers they have produced has been quite
varied. This can be seen from the number of citations of each document. Some unpublished
papers may have had limited influence due to the limited number of times these papers
have been cited.

The impact factors of the journals included in this review could differ vastly as the
articles in this review were not selected from predetermined journals at the outset of the
study. Out of all the journals in which literature for this review was found, the Canadian
Journal of Education and the Alberta Journal of Educational Research ranked fifth and
ninth respectively among journals on education in Canada in 2018 (Scimago Institution
Ranking, 2018). More findings associated with citation impact were obtained from the
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software program Publish or Perish, which retrieves and analyzes academic citations using
Google Scholar as a database for raw citations and presents metrics such as citations per
year, h-index value for journals, and the total citation numbers for individual articles
(Harzing, 2007). The number of citations per year for the 10 journals in this review ranged
from 1.65 for California Reading to 6,620.53 for Teaching and Teacher Education. These
journals represented vastly different academic impacts from the perspective of evaluating
a journal’s quality through the number of citations it receives. Another method of
evaluating journals, the h-index, offers a combined evaluation of journal quantity and
quality. Teaching and Teacher Education, with an h-index of 239, could be considered an
exceptional journal and made up 41% of the total h-index value yielded by all 10 journals
in this review. (See Figure 4.)

In total the articles in this review yielded 343 citation counts with a range from 0
to 96 citations per article and a mean of 20.1 citations per article. Four articles had not been
cited, namely Moar’s (2000) unpublished master’s thesis, Drake and Anonsen’s (2000)
conference report, Bartlett’s (2017) article, and Porter and AuCoin’s (2013) article that was
published online. Conversely, Rowsell et al.’s (2008) and Lynch and Ferguson’s (2010)
articles had been cited 96 times and 66 times respectively, making up approximately half
of the total citations received. As reported in the previous section, researchers’ favorite
topics regarding literacy coaching in Canada were the roles and responsibilities of literacy
coaches and suggestions for assisting literacy coaches in Canada. The two articles
mentioned above that had obtained about half the total number of citations were about
approaches to teacher education for literacy coaching and the roles of literacy coaches.
Thus, their citation impact was positively related to their topics. Furthermore, these two
articles utilized a qualitative research method involving interviews. Previous research
showed that a qualitative research method was preferred by most of the researchers
conducting studies about Canadian literacy coaches, so these articles’ citation impacts may
also have been influenced by their methodology. As a limited number of journals and
articles accounted for a large proportion of the total h-index value and citation numbers in
the literature on literacy coaching in Canada, it is safe to conclude that this literature, as a
whole, has had a limited impact on scholarship.

Discussion and Conclusion

This analytical review strived to ascertain the developmental patterns in the
literature on literacy coaching in Canada so as to develop a better understanding of how
such knowledge production has been generated and how it has been distributed in terms of
time and location across Canada. For the purpose of achieving this goal, 17 articles and
documents related to 12 programs were identified and analyzed. In addition to offering a
synthesis of the findings, in this section, the limitations of this study and its implications
for future research will be discussed.

It can be concluded from the literature that research on literacy coaching in Canada
has not yet reached a mature developmental stage; a limited number of related research
topics have been investigated in Canada compared with the United States, and the overall
research productivity has been relatively low. This assertion is also evidenced by the fact
that the literature has developed a limited number of themes; only six topics have been
consistently examined in the literature. Among these topics, the roles and missions of
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Canadian literacy coaches as well as advice for helping literacy coaches were the focus of
more than half of the identified literature, which indicates that the research area of literacy
coaching in Canada remains very narrow. The Canadian literature has confirmed that role
ambiguity is a common problem for literacy coaches across countries, but further research
on the solutions to role ambiguity is in demand.

The Canadian literature also confirmed that lack of administrative support is a
challenge faced by literacy coaches (Gross, 2012). Canadian research has expanded the
understanding of the challenges literacy coaches face, which include time allocation,
communication, limited resources, and principals’ lack of ability. The challenge of time
allocation means that Canadian literacy coaches lack sufficient time to conduct their work.
Communication issues mainly refer to the clear passing of information to different
stakeholders in the school organization. Clarity in communication will contribute to the
effectiveness of literacy coaches’ work. Furthermore, principals are some of the key people
who can affect the work of literacy coaches because, as informal leaders, literacy coaches
need support from principals to fulfil their responsibilities. Therefore, insufficient support
and lack of ability on the part of school principals will affect the work of literacy coaches.

This study also identified that effective collaboration is vital for the success of
literacy coaches. This is because literacy coaches need support from colleagues within their
school community to provide effective coaching and leadership. This finding has been
confirmed by international literature like Selvaggi (2016). Further research on how
collaboration is structured and used in the work of literacy coaches needs further
exploration.

Similar to the international literature, there has been no universal definition of a
literacy coach in the Canadian literature. Researchers in Canada have often defined literacy
coaches’ roles from different perspectives, among which support for reading ability has
been the most popular one. Literacy coaches also have gone by different titles in a number
of Canadian articles and documents, which may cause confusion for future studies. Role
ambiguity has been one focus in Canadian studies, which have aligned with international
studies. Further research on the antecedent of role ambiguity and solutions to role
ambiguity is highly needed for resolving practical problems in education.

The relationship between coaches and other stakeholders is an important issue in
the Canadian context, as it is in the international literature. However, further exploration
of how these relationships are built, developed, and used in educational practice will
contribute the field, especially from comparative perspective across countries.

Knowledge production has been distributed unevenly: a majority of the articles and
related programs examined in this study have been concentrated in Ontario, and no articles
published before 2000 were identified. A reason for the lack of pre-2000 literature may be
that literacy coaching is a new job in Canada, so it was not familiar to a wide range of
Canadian researchers before 2000. The concentration of research in Ontario may be
attributable to the fact that there are more students and post-secondary institutions in
Ontario than in any other province in Canada, and therefore there is likely to be more
researchers in Ontario. It is easier for these researchers to conduct research using face-to-
face interactions and classroom observation in Ontario. Furthermore, many studies have
centered on literacy coaches in elementary and secondary schools in Ontario, but very little
research has been conducted in adult education or at the post-secondary level. Still, Weir,
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and Goldblatt’s (2007) introductory article about an adult literacy tutor in Alberta was one
example of a study about literacy coaching in adult education. However, this article was
just an introduction to a program rather than a research paper. Therefore, there has been a
serious shortage of analysis about literacy coaching in the Canadian adult education
context.

The uneven development of scholarship on Canadian literacy coaching has been
manifested in the phenomenon of researchers showing a strong preference for both
empirical studies over non-empirical or review studies and qualitative methodologies over
quantitative or mixed-method methodologies. Empirical studies and qualitative research
methods have dominated the literature about Canadian literacy coaching. This
methodological preference can also be seen in the number of citations in the literature.
Citation impact showed the uneven development of this body of literature; a few articles
accounted for around half of the total citations, and the quality of the journals varied vastly.
Moreover, citation impact was positively associated with the research methods used in the
articles. Qualitative methodology dominated in the citation impact of the literature on
literacy coaching in Canada.

Most of the research on Canadian literacy coaching has been based on data
collected from practice in schools and classrooms. Certain scholars have studied the new
topic of literacy coaches’ identity and relationships using a theoretical framework.
However, these theoretical studies remain in an immature phase. That being said, these
studies that have explored literacy coaching in Canada using a theoretical approach have
offered a new direction for literacy coach research.

The major limitations of this review arose from its incapacity to include literature
written and disseminated in French. Given the fact that Canada is an officially bilingual
country, the French literature has constituted an important part of its knowledge production
on literacy coaching. In the province of Quebec, French is used more widely than English.

Suggestions for Future Research

It is obvious that the literature on literacy coaching in Canada displays an overall
characteristic of sparse production. Firstly, the number of articles in this area has been low
across Canada; only 17 articles and 12 program documents were identified in this review,
which is low even if some articles may have been neglected due to this study’s limitations.
This review shows that there is an urgent need for conducting more studies related to
literacy coaching in a Canadian context to obtain a richer understanding of this subject
area. Furthermore, the focus of future studies on literacy coaching could move from the
literacy coach’s roles and duties to other topics so that a more comprehensive
understanding of literacy coaching could be obtained. This would be beneficial not only
for educators but also for students in Canada. Secondly, researchers have placed more
emphasis on studies in the Ontario context, resulting in an uneven development pattern of
knowledge production in Canada. This has especially been the case in Saskatchewan,
where this review identified no studies. Therefore, there is an urgent need for more studies
to be conducted in Canadian places other than Ontario. In addition, since the education
system in Canada varies across different provinces and territories, a comparative study of
literacy coaching in Ontario and in other parts of Canada might be helpful for those who
do not understand literacy coaching in Canada. Moreover, adopting a quantitative

Language and Literacy Volume 23, Issue 3, 2021 Page 139



methodology would be beneficial for adding layers to the existing knowledge base.
Previous studies have included a lot of classroom observation and interaction research, and
a different method might find some hidden facts about Canadian literacy coaches.

Finally, there should be a universal standard for both the typology of literacy
coaches and the instructional coaching model (i.e., a universal definition of the role of a
literacy coach). This standard is of very great importance for future research. The definition
of literacy coaching should not concentrate only on reading but also on other aspects of
literacy coaches’ work that could serve as research areas. Previous researchers have done
a lot of analysis of the existing literature using the titles “reading coach” and “reading
specialist.” Other types of literacy coaches who go by other titles are also worth exploring.
In terms of the coaching model, researchers have noticed the functions of the model, but
analyzing the model using a standard definition of literacy coaching could yield a deeper
analysis. Such a standard might point to a direction for how to design and use the
instructional model in the classroom.
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Figure 2. Number of Disseminated Articles and Program Documents on the Topic of
Literacy Coaching by Province and Territory in Canada
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