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Abstract 

This paper details an example of teacher practices that drew upon multiliteracies theory 
and pedagogy to engage in reflective pedagogical practice and enact transformative 
teaching and learning in a grade 8 English Language Arts classroom in Manitoba. The 
meaning of design is discussed, and the learning by design framework is investigated with 
a focus on knowledge processes (Cope & Kalantzis, 2015). Findings affirm teachers as 
designers, recognize students as creative meaning makers, and celebrate teacher 
empowerment, student agency, and creativity. 
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Introduction  
Education can empower people and transform lives. To this end, professors Bill 

Cope and Mary Kalantzis (2023) urge educators to enact the updated pedagogy of 
multiliteracies and move towards education justice. They revisit the multiliteracies 
framework and encourage educators to further apply the theoretical and pedagogical 
aspects of multiliteracies, considering dynamic student “lifeworld” differences and 
different “forms of meaning” (p. 5). They further “propose an epistemological theory of 
learning” and the application of knowledge processes to celebrate teachers as designers, 
support different learner needs, and enact transformative learning (p. 22). Educators need 
to take responsibility to nurture inclusive learning environments where diverse learners can 
draw upon their funds of knowledge (Moll, 1992), learn “the new” and apply “the new” to 
different contexts functionally and creatively. In this paper, we wondered how the learning 
by design framework proposed by Cope and Kalantzis (2015; 2023) could be applied in 
language arts learning and how knowledge processes might support student agency and 
joyful learning experiences in a Grade 8 classroom in Western Canada.  

In Manitoba, the current English Language Arts (ELA) curriculum document 
(Manitoba Education, 2020) recognizes that there are “multiple literacy communities” with 
each one being unique with its situated practices (p. 5). It also emphasizes the sociocultural 
aspects of language learning and teaching and considers literacy as “symbolic socio-
cultural systems through which human beings create and share meanings,” as well as access 
and create multimodal texts in different modes like “gestural, oral, visual, and print 
components simultaneously” (p. 5). This ELA document creates a curricular space for 
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multiliteracies and offers guidelines for teachers and students to engage with various texts 
and communicate their ideas in various modes (Kress, 2017). Furthermore, the Manitoba 
Education and Early Childhood Learning (MEECL) officially launched a new Framework 
for Learning in September 2024, promoting multiliteracies for its value in recognizing 
learner differences and building an inclusive learning environment. 

The Manitoba curricular context calls for a broad understanding of literacy and for 
curriculum development in language and literacy learning and teaching. Thus, teachers 
must recognize and celebrate learners’ funds of knowledge in their classrooms. As Gholdy 
Muhammad (2023) wrote in Unearthing Joy, “when students see themselves manifested in 
our curriculum in diverse and positive ways, we observe their joy” (p. 71). Having choices 
and seeing themselves as active meaning makers in literacy practices will enhance joyful 
learning experiences and support learners' differences through utilizing diverse forms of 
meaning and modes in their learning. It is in this curricular context that we reflect upon the 
design process of a short story unit in ELA to analyze the lesson cycle (e.g., lesson planning, 
lesson implementation, lesson outcomes), discuss the learning by design framework 
focusing on different knowledge processes, explain theoretical connections on 
multiliteracies especially multimodal meaning making, and end with practical suggestions.   

 
Key Terms and Concepts  

This example of pedagogy is situated within sociocultural perspectives toward 
language and literacy learning (Gee, 1992; Heath, 1983; Street, 2003), especially new 
literacy studies (Barton & Hamilton, 2000; Gee, 2001; Larson & Marsh, 2005). This field 
of scholarship considers literacies as plural and socioculturally and sociomaterially situated 
meaning making practices. Specifically, we draw upon the theory and pedagogy of 
multiliteracies (New London Group, 1996), recognizing student lifeworld diversity 
including their funds of knowledge (Moll, 1992) and valuing different modes (Kress, 2017) 
or forms of meaning (Cope & Kalantzis, 2023) to nurture meaningful and joyful learning 
experiences. The concept of design (Kalantzis & Cope, 2006) guides our pedagogical 
practices. The learning by design framework is an update on the pedagogy of 
multiliteracies (New London Group, 1996), which offers teachers and students “a 
repertoire of knowledge processes” to “orchestrate strategic moves” among various 
learning activities (Cope & Kalantzis, 2023, p. 24). 

 
From Literacy to Multiliteracies 

In Western society, being literate used to mean that people could sign their names 
in the 17th century and answer simple questions in the 19th century (Heydon et al., 2022). 
Cope and Kalantzis (2009) argued that the concept of literacy in the 21st century must 
include “much more than the traditional basics of reading and writing the national language” 
(p. 170) and take into consideration different cultural contexts for literacies and 
communication developments in language and technology. Leu et al. (2019) also wrote that 
“new technologies regularly and repeatedly transform previous literacies, continually 
redefining what it means to become literate” (p. 327).  In other words, literacies are social 
and cultural practices that can afford opportunities and resources for people to make 
meaning of their ever-changing lifeworld (Cope & Kalantzis, 2023). The shift from literacy 
to multiliteracies is crucial to account for all the literacies people use in their daily lives 
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and what students are able to bring to classrooms. This gives the opportunity for students 
to joyfully and truly express who they are and what they know, considering that: “Too 
often, education privileges certain literacies. But children today have genius and, with it, 
multiple ways of showing meaning” (Muhammad, 2023, p. 37).   
         In this paper, we recognize the importance of two multis in the concept of 
multiliteracies, referring to multiple contexts (e.g., community, school) and multiple modes 
(e.g., written, visual, audio, etc.) in literacy learning to honour student interest, agency and 
choice as designers of meaning (New London Group, 1996). 
 
The “What” of Multiliteracies: Design and Meaning  

Design and literacy practices are interrelated. Cope and Kalantzis (2011) gave the 
concept of design deeper meanings by considering both human actions and the aesthetic 
aspects of artifacts. They used “Designs of Meaning,” including three key components: 
“(available) designs,” “designing,” and “(the re-)designed” to highlight design as “a 
process of transformation” (pp. 47-48). Later, Kalantzis and Cope (2023) updated their 
term as “Meaning as Design” and renamed those three components as “found designs,” 
“design work,” and “designed artifacts” to include a broader view (p. 5). Found designs 
refer to all that is available to individuals who like to make (new) designs, going beyond 
print-based resources. What individuals can find, or access, also reflects their social, 
cultural, and even religious contexts. Design work refers to the process and action of 
designing that is situated in context and relates to the designers’ funds of knowledge (Moll, 
1992). The ultimate designed artifacts are unique in their own way. Learners or designers 
of meaning have gone through “a process of transformation, as the products of meaning re-
enter the world as found designs” (p. 5).  In addition, “no two products of newly constructed 
meaning are exactly the same” (p. 5). Therefore, individuals, including learners and 
teachers, are active and creative designers making use of what is available, going through 
the process of designing, and coming up with new designed artifacts with transformed 
meanings. 
 
The “How” of Multiliteracies: Learning by Design via Knowledge Processes 

The original work of the New London Group (1996) described four components of 
the pedagogy of multiliteracies that aimed to support learners as designers of meaning 
through “situated practice, overt instruction, critical framing, and transformed practice” (p. 
88). Kalantzis and Cope (2023) have updated these pedagogical components by situating 
them within Learning by Design (LBD), indicating that it is a pedagogical approach using 
“Knowledge Processes” (p. 9). There are four main knowledge processes” including 
“experiencing, conceptualizing, analyzing, and applying” (p. 9). A knowledge process can 
be understood as “an activity type which represents a distinct way of making knowledge 
and of learning” (Kalantzis & Cope, n.d., para. 1). Kalantzis and Cope (2023, p. 9) 
explained that: 

Whichever terminology is used to categorize learning activity types, the essential 
idea in the multiliteracies approach is that learning is a process of weaving 
backwards and forwards across and between these different kinds of pedagogical 
move, as required by pedagogical goals and learner needs. 
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The four main knowledge processes are further subdivided into eight knowledge processes, 
namely “experiencing the known and the new, conceptualizing by naming and with theory, 
analysing functionally and critically, and applying appropriately and creatively” (Cope & 
Kalantzis, 2009, p. 187). It is important to note that there is no particular order for teachers 
to engage these knowledge processes in learning activities, and it is not always possible to 
include all eight processes in one literacy event. However, when teachers intentionally 
design learning with the LBD framework, it can promote teacher agency, recognize learner 
diversity, and transform teaching and learning to support different learner needs. In 
summary, planning multiliteracies learning with the LBD knowledge processes empowers 
educators to create more inclusive and joyful learning environments.  

In the next section, we provide our professional context, share the design process 
for a narrative short story unit, and describe how different knowledge processes were 
enacted to transform student learning in a grade 8 ELA classroom in Manitoba.  

 
Project Context  

The teacher who enacted this design in her classroom, Mrs. Doering, is a lifelong 
learner valuing different ways of knowing and learning. She became a full-time grade 3/4 
classroom teacher in 2017, teaching various subject areas in an urban inner-city school in 
Manitoba. She also taught grade 4 for five years and decided to move up to teach in a grade 
7 and 8 class at another urban school. She earned her Master’s degree at the University of 
Manitoba (UM) in 2023. Dr. Du taught Mrs. Doering and introduced her to the pedagogy 
of multiliteracies. She also supervised Mrs. Doering’s comprehensive project in which Mrs. 
Doering discussed her perspectives on multiliteracies and shared her practices. After Mrs. 
Doering graduated from UM, their pedagogical discussions and collaboration continued, 
focusing on practical ways to apply multiliteracies pedagogy in classrooms. Their inquiry 
into multiliteracies took various forms, including reading, writing, documenting, 
experimenting, and exploring different possibilities for engaging students in multimodal 
meaning making. In brief, Dr. Du serves as Mrs. Doering’s mentor, promoting the concept 
of teachers as designers and supporting her professional growth in pedagogical 
conversations and academic writing projects. Mrs. Doering is a teacher who believes in 
student choice and engages with pedagogical practices through LBD. This paper shares 
one of the collaborative inquiries into multiliteracies with Mrs. Doering’s 2023 to 2024 
grade 8 class. Students’ backgrounds and cultures in this classroom were diverse, with 
many being first or second-generation learners in Canada. Many of the families were 
educated in the Philippines or India. Learners demonstrated eagerness to learn, understand, 
and apply literacy concepts and demonstrated their creativity, collaboration, and critical 
thinking skills throughout this shared narrative short story unit. Please note that while this 
is not a formal research study, written consent has been gained to share student examples 
throughout the paper. 

In what follows, we first provide an overview of the pedagogical design of the short 
story writing unit following the concept of Meaning as Design, including Found Designs, 
Design Work, and Designed Artifacts (Cope & Kalantzis, 2023). Then, we detail how 
students engaged in different knowledge processes, which were purposefully woven into 
the unfolding experience of the unit and analyze the opportunities these afforded for joyful 
and impactful literacy learning.   
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The Teacher's Process of Unit Design 
Found Designs: Joyfully Sharing Common Language 

A wide range of multimodal texts was included in the found designs to prepare for 
the short story narrative unit. For example, the teacher designer or second author, Mrs. 
Doering, used the Google platform to share applicable literary terms, concepts, and ideas, 
accessing short clips, images, and using multiple fonts, allowing students to share similar 
language and access the same information in different ways. The information students 
learned about literary devices and elements (see Figure 1 for an example of Google Slides 
used in class) that construct a short story was written in their notebooks and shared on 
bulletin boards in the classroom to use when reading, creating, and talking about short 
stories. This information was discussed in grade 7 with students when they practiced 
working with different stories and demonstrating their understanding of each part of the 
plot. 

 

 
Figure 1. Plot in a Story  
 

The short stories students accessed in class were found using both print and web-
based sources. For example, students read stories from the Sightlines 8 textbook (Barlow-
Kedves et al., 1999) and viewed stories on various online platforms such as CommonLit 
(https://www.commonlit.org/) and NewsELA (https://newsela.com/). Grade 8 student 
writing samples were also gathered from previous students and other provincial documents 
to show students' final writing pieces. Hands-on activities such as quick writes, oral 
storytelling, and (physical and digital) escape rooms have students actively engaged in 
different stories and give students multiple ways of experiencing different elements of short 
stories.  

 
Design Work: Driving Design through Student Preferences 

The design work considered student interests, learner preferences, and curriculum 
expectations. Mrs. Doering was fortunate to have the same students in grades 7 and 8. 
Having the same group of students for two years in a row allowed for the continuous use 
of shared vocabulary, knowledge, and processes the students were already comfortable 
with while building and refining what they had already learned. Mrs. Doering continued, 
through daily sharing circles, to discover students’ interests and learn more about them. To 
begin the writing process of creating their own short stories, Mrs. Doering had students in 
a circle and started with the prompt, “If he had known what was going to happen, he never 
would have answered the phone that day.” Every student had the opportunity to engage in 
the creation of a whole-class story, attempting to follow Freytag’s Pyramid (see Figure 5). 
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Once the story was completed, students broke into pairs and used multiple brainstorming 
strategies (e.g. the SWBST strategy: Somebody Wanted But So Then) to construct their 
version of the story and created artifacts representing their short story, exploring 
multimodality and different ways of representing it.  

 
Designed Artifacts: Amplifying Voices to Enjoy the Creative Process   

Regarding the designed artifacts, students were given choices to decide how to 
brainstorm ideas and construct their short stories. Students generated and communicated 
their ideas through written and visual representations, such as using the narrative plot 
structure, Venn diagrams, and listing their ideas for possible characters, setting, problems, 
and solutions. Students created finalized multimodal artifacts of their short stories through 
different platforms such as stop motion, Google Slides, Jam Board, Minecraft, and typed 
pieces. These platforms were accessible through school technology and were taught 
throughout their school experiences. 

In summary, the unit design process, guided by the meaning of design, allowed Mrs. 
Doering to draw upon her own funds of knowledge and student lifeworld experiences to 
create an authentic and meaningful learning experience. This planning process supports 
teachers as designers and students as meaning makers. The following section describes 
what knowledge processes were enacted through the LBD framework of the unit. 

 
Pedagogical Practices via Knowledge Processes 

Experiencing the Known and the New: Immerse in Multimodal Exploration 
Mrs. Doering situated students' learning goals in the context of “experiencing the 

known” through sharing circles, daily discussions, book choices, and quick writes. For 
example, asking quick questions in a sharing circle such as “what is your favourite movie 
genre?” allowed students to connect with life at home, with their family and friends, and 
possibly the theatres—extending this question to find out what movie specifically gave 
new information and extended the possibility of bringing familiarity to the classroom. This 
values student voices and puts them in the center (Simmons et al., 2015). For this narrative 
short story unit, it was evident that the students had a strong interest in the horror genre 
and represented that in the books they wanted to read, favourite movies/ television shows, 
the responses to some quick writes done in the classroom, and conversations about 
favourite characters. This relates to one of Manitoba's newly published guiding principles 
for the design of learning, that is, learning being “authentic, social, and purposeful” 
(MEECL, 2024c, para. 3). Students entered the grade 8 classroom with common 
knowledge and terminology shared amongst them. This allowed Mrs. Doering to reference 
narrative plot structure and literary terms through posters posted in the classroom, notes 
students had taken, and references to work students did the previous year, such as reading, 
writing about, connecting to, and demonstrating short story structure. During the last school 
year, students worked on various assignments to learn and practice understanding literary 
elements. For example, one assignment had students work in groups to advertise and 
present multiple short stories, for example: “Pigeon Impossible,” a YouTube short film 
(Mighty Coconut, 2010) and “The Necklace” by Guy de Maupassant via CommonLit. This 
allowed students to demonstrate their understanding, share their ideas with peers, and learn 
from one another. 
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Knowing Your Students: Utilizing Sharing Circles and Activating Prior Knowledge 

  During the sharing circle, Mrs. Doering referenced the narrative plot structure and 
other literary devices while going around and having students add to the short story creation, 
beginning with a prompt. For example, she started with an engaging hook, “The screech 
echoed through the wind…” Students then created a short story while standing in a circle, 
adding elements as the story progressed. This enforced student listening, engagement, 
joyful learning, and participation because they wanted to hear other students’ ideas, 
comment if part of the narrative plot structure did not make sense and add their thoughts 
when it was their turn. Talking or sharing circles can “build dialogue and create spaces of 
mutual respect for social discourse,” allowing students to “listen openly” (Barkaskas & 
Gladwin, 2021, p. 21). Once the story was completed as a whole class, students sometimes 
engaged in quick writing to create the story based on how they foresaw it. Many brought 
in past experiences, including interests that helped construct their identity; sometimes, they 
added characters from shows they had seen or elements of video games. Students could 
draw from their funds of knowledge, such as home literacy practices and interests, to school 
literacy work, which values student choice and bridges home literacy with school literacy 
(Bulfin & Koutsogiannis, 2012; Mills, 2015). Sometimes, the stories made complete sense 
and followed the narrative plot structure, but sometimes, it was difficult to follow as some 
students would add new characters at the end of their story or not have a clearly defined 
problem/solution or setting. These were excellent teachable moments in determining what 
made a great short story, allowing Mrs. Doering to offer on-the-spot feedback. Cope and 
Kalantzis (2023) echoed bringing in personal experiences as an integral part of learning to 
build new learning: 

By inviting learners to bring the known into the class and to communicate that 
known, diversity of lifeworld experience and identity is positioned as an integral 
part of learning, a reference point of belonging that recognizes learners for who 
they are, and upon which to build new learning. (p. 15) 

Activating prior knowledge is a vital strategy to begin any unit of study. This allows 
students to demonstrate what they already know from previous years and helps guide the 
educator on what to focus on for the unit. Based on writing submitted at the beginning of 
the grade 8 year, Mrs. Doering found it essential to review revising, editing, and peer 
reviewing as foundational writing tools students needed to work on. A review of short story 
elements was also necessary, as it was not fresh in the students' minds, and it was important 
that they had a good grasp of that. For the unit described in this paper, Mrs. Doering learned 
through previous writing samples and talking with the other teachers that students needed 
to spend more time editing and revising their work. This process allowed them to slow 
down, critically analyze others' work and their own and demonstrate skills in revising and 
editing. Indeed, writing is a process that involves different levels of thinking (e.g. 
brainstorming, critical thinking) and doing, such as drafting, reviewing, revising, and 
editing (Calkins, 2022). This project has also highlighted the varied interests in modes of 
representation (Jewitt, 2008; Kress, 2017; Lim & Tan-Chia, 2022). Students were 
encouraged to put effort into the writing process with their peers and then collaboratively 
create their representation of the short story. The whole class looked at exemplar writing 
samples provided online from the BC English Language Arts Curriculum documents 
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(Government of British Columbia, 2024), one that fully met their expectations called “The 
Night Stalker” and one that exceeded their expectations titled “Be Careful what you Wish 
For.” Mrs. Doering also used anonymous writing samples from previous grade 8 classes 
with student permission. Sharing real-life student writing samples is a good strategy to help 
students see themselves as writers and encourage them to get started. It can “motivate 
students to listen intently to each student sharing with the goal of incorporating novel ideas 
into their own compositions” (Lewis, 2024, p. 768).  
 
Responding to Student Learning: Exploring Different Texts and Modes with Joy 
 To enter the short story unit, Mrs. Doering wanted the whole unit to have different 
access points for students. Strictly paper-pencil tasks would cause disengagement and not 
the same level of enjoyment. The first short story introduced to the grade 8 students was 
“The Landlady” by Roald Dahl, which is an interesting and complex short story. The 
students spent half a class reading the short story posted in their Google Classroom, and it 
was evident to Mrs. Doering that they needed more of a visual and/or hands-on approach 
to this story based on the questions they asked and the confusion that arose. That prompted 
Mrs. Doering to discuss the story with the students, have them converse amongst 
themselves, and then bring in an escape room (see Figure 2). The escape room activity 
focused on parts of the story in smaller amounts at a time through vocabulary work, 
figurative language, comprehension questions, and creating the narrative plot structure 
while students worked together in collaborative groups to break out and understand the 
literary elements of the story connected to the lessons. This type of game-based learning 
(Nicholson, 2015) can promote active learning, increase literacy engagement, create 
enjoyment, boost student motivation, and support different learning preferences (Bober, 
2010; Gee, 2008; Veach, 2019).  

 
Figure 2. Escape Rooms 
Note. The escape rooms were purchased online via Teachers Pay Teachers “The Tell-
Tale Heart” and “The Landlady” 
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Conceptualizing by Naming and with Theory: Understand Key Elements  
To support students and give them common terminology and structure in their 

writing, Mrs. Doering provided students with notes about the different literary devices and 
elements included in the narrative short story plot structure. Some of the notes (see Figure 
3) were also shared on the wall and reiterated as one of many lessons on the whiteboard in 
the classroom so that students could view them when working with a variety of short stories. 
Written or printed notes with colours and tables (Hegarty, 2011; Salminen et al., 2010) can 
help students to recall what they know or have learned and can “improve understanding, 
memory and thinking” (Schraw & Richmond, 2022, p. 81).  
 

 
Figure 3. Notebook Example from Grade 8 class 

 
Teaching and reviewing the elements through different forms of meaning (image, 

text, and speech) ensures that students can use vocabulary to help plan and structure their 
writing (Jewitt et al., 2016). For this short story unit, it was evident that students used many 
brainstorming techniques such as listing out their ideas on paper by connecting to different 
elements of the story such as characters, setting, problem solution or using the narrative 
plot structure diagram (also known as Freytag’s pyramid, see Figure 4) and mapping out 
how their story would flow through images, discussions, and writing or multiple modes 
like visual, oral, and written modes (New London Group, 1996). For example, one student 
had trouble starting their story; they needed a template to see exactly what they needed to 
plan out. Mrs. Doering wrote a template on loose-leaf paper to help the student get started 
and discussed each element with them, so that they could start getting ideas flowing (see 
Figure 5).  
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Figure 4. Freytag’s Pyramid (Glatch, 2024) 
 

 
Figure 5. Examples of Story Planning 
Note. Mrs. Doering gave students a few suggestions on how to brainstorm their ideas and 
sat with them to help them brainstorm their story. 
 

All the students conversed with one another to decide on features in their story they 
wanted to be included, which point of view the story would be told from, who the characters 
would be, what setting they wanted to create, what problem they wanted their characters 
to engage in and what the solution could potentially be. Collaboration took place in both 
oral discussions and written drafts, resulting in positive effects on the learning process and 
outcomes. According to the newly launched Framework for Learning (MEECL, 2024a, 
para. 2), the competency of collaboration is significant in learning as it:  

facilitates the co-construction of meaning to support collective understanding 
through the exchange and negotiation of ideas. The process of collaboration 
demands deeper reflection, an openness to different perspectives, and the sharing 
of responsibilities and planning. Effective collaboration results in the creation of 
something better. 

Moreover, the competency of communication is relevant here as it “involves interacting 
with others and allowing for a message to be received, expressed, and understood in 
multiple ways and for a variety of purposes” (MEECL, 2024b, para. 1). Communicating 
ideas using multiple modes allows learners to freely express their thoughts in their 
preferred modes and honours student choice, voice, and agency; thus, it can enhance their 
literacy engagement (Jewitt & Kress, 2003).  
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Analyzing Functionally and Critically: Affirm Writer Identity  
Once students had a rough draft of their writing, they participated in a lesson about 

peer review. The lesson took two 40-minute periods, and students were shown research-
based information by Dr. John Spencer and information from ReadWriteThink.org. After 
the discussion about what peer review is, why it is an important part of the writing process, 
as well as how to conduct it themselves, students practiced peer review on a sample piece 
of writing in groups of 2-3; they were able to discuss the process, how it went for them, 
and any confusions they may have still had. Next, Mrs. Doering swapped student writing 
with another class to coordinate peer reviews. Each group gave feedback on sticky notes 
and were instructed to provide three things they liked and three things to improve. Students 
used a different coloured writing apparatus to indicate where changes could be made based 
on the directions given on the Google Slides show (See Figure 6) and what was taught, 
practiced, and discussed in class regarding peer reviewing. When writers got their pieces 
back, they read through the yellow and green sticky notes from the other students in another 
class and decided how to revise and edit their stories based on peer feedback (see Figure 
7). When students knew that other people would read their writing, they felt empowered to 
create something exciting and engaging as they had an authentic audience and meaningful 
purpose (Yu, 2024). “Real literacy happens in a community of people who can make 
meaningful connections. Peer review facilitates the type of social interaction and 
collaboration that is vital for student learning” (ReadWriteThink, n.d., para. 3).  

 

 
Figure 6. Peer Review Instruction 
Note. The slide was up for student reference while peer reviewing others' writing. 
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Figure 7. Student Feedback on Writing Example 
Note. The yellow sticky notes indicated suggestions to improve the short story, and the 
green sticky notes were elements of the story that they thought their peers did well. 
 
Applying Appropriately and Creatively: Supporting Joyful and Creative Designers  

Once the revision and editing process had occurred, students had to decide how to 
share their short stories with the rest of the class. They have had the opportunity to use 
multiple platforms (Jewitt, 2006) throughout their middle school experiences and 
brainstormed ways they could represent their story as a class. The ideas included using the 
Minecraft platform (see Figure 8), Google Jam board, Google Slides, voice-over text, stop 
motion, plasticine scenes (see Figure 10), and video creation. The joy was evident among 
students, especially when they engaged in the process of using different modes and 
materials to design, publish, and share this story project with their peers. The depth of this 
project enabled students to access writing and create meaningful and multimodal pieces 
while learning, practicing, and engaging in editing, revising, and using literary elements.  
 
Student Sample 1: Having Fun with Story Writing via Minecraft 

One example of joyful literacy connected to the knowledge process of applying 
creatively is represented in Figure 8. This figure gives a snapshot of two students' final 
published Minecraft piece. They used the Minecraft platform based on their shared interest 
and knowledge. Choices of representation enhanced students' agency and engagement 
(Lim, 2024) as it allowed them to develop the scenes of their story, the characters, typed-
out portions, kinesthetic movement online, screen recording, and voice-over text.  

 
Figure 8. Minecraft Story Titled “She’s Mine.” 
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Student Sample 2: Having Fun Designing and Constructing by Making a Book 
Another example that demonstrates joyful literacy learning connected to the 

knowledge process of applying creatively is seen in Figure 9. These students had the same 
starting point with the prompt given in the sharing circle. They brainstormed ideas for their 
literary elements and then decided together on the mode of representation. The final 
product ended up being a crafted journal made to look as if it were written in the past. They 
first sketched ideas on a storyboard and wrote elements of the short story on paper. They 
worked through the revising and editing process and decided they wanted to have a bound 
journal as their final designed artifact. They developed the pages of their book using 
different fonts and colours on Google Slides. These were printed out to the size they needed 
to match their cardboard bookbinding. To create the outside of their book, they used 
cardboard, paint, hot glue, Sharpie, and velcro for the strap. To bind the book together, they 
used the school's binding machine. They used different modes (e.g., written, visual, spatial, 
tactile), tools, and materials to showcase their short story. The joy they experienced 
throughout this process was also evident in the amount of time, effort, and engagement 
they had.  

 

 
Figure 9. A Book Example 
Note. Two students created a book and learned to bind together, “Hans Griffth 1943.” 
 
Student Sample 3: Having Fun Constructing a Diorama  

The third example is a creative design using paper, cardboard, and modelling clay. 
These two students decided to create the last scene of their short story (see Figure 10), 
leaving the viewer not understanding the constructed scene until the story was read fully 
to the end. They worked together to brainstorm a structure for their story that defined 
characters, settings, a problem and a solution. Both students enjoyed using plasticine in 
their projects and were particular about the details, including the chair being tipped over, 
the clock on the wall, and the person's specific details, like the vivid facial expression. This 
helped bring their story to life by adding characteristics and setting a scene for how their 
story ended. This is also an excellent example demonstrating how students can choose 
when to use which mode to represent their thinking and story making. This example 
highlights that commonly found materials can be transformed into meaningful texts to 
serve a particular communication purpose in a school literacy project.  
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Figure 10. “Don’t Text and Drive” 
 

Assessment Honours Agency in Meaning Making 
When it comes to assessment, students in grade 8 were allowed to use skills they 

had acquired from inside and outside the English Language Arts Classroom to develop 
their writing while following a rubric developed (see Appendix), discussed, and agreed 
upon as a class. The rubric was helpful for students to reference back to during the entire 
writing project. The rubric also provided a guide for Mrs. Doering (Cope & Kalantzis, 2011) 
to reference back to at any point during the process. Assessment in multimodal projects 
can be challenging to conduct and stay valid; however, when it involves students as the co-
designers of the evaluation and users, it makes sense and promotes learner responsibility 
and agency. As MEECL (2024e, para. 1) argues, 

positioning learners as active participants and co-designers of their learning 
enhances self-efficacy, so that they may understand why, how, and when to use 
effective practices, processes, and strategies. As learners grow in independence and 
assume greater agency and responsibility for making choices in their learning and 
well-being, they have the opportunity to engage in flexible, reflective, and critical 
thinking with a voice in how they live, grow, learn, and work. 

Indeed, “planning with the learner, the context, and the ELA curriculum in mind creates 
opportunities for the co-construction of inclusive learning experiences and assessment 
practices where the diverse learning needs, abilities, and interests of each learner are met” 
(MEECL, 2024c, para. 1). Teachers are designers (Cope & Kalantzis, 2011) who also put 
learners in the center in the design process, and learners are also designers in their learning 
process.  

To summarize the knowledge processes enacted in this short story unit, students 
began with experiencing the known and the new through found designs and immersing 
themselves in multimodal meaning making. Students then conceptualized the short story 
structure, made connections, and shared a common language through naming. Students 
also analyzed mentor texts and their peers’ writing critically and functionally. Lastly, 
students applied what they learned appropriately and creatively by composing stories and 
designing multimodal texts. The multiliteracies approach “makes use of learners’ unique 
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ways of knowing, being and doing, thereby creating an accessible and more inclusive 
learning environment that supports the development of languages and literacies in all areas 
of life” (MEECL, 2024d, para. 4). The Learning by Design approach to planning and 
enacting this short story unit allowed the teacher, Mrs. Doering, to draw upon students’ 
lifeworld experiences to create authentic and meaningful lessons. The LDB framework 
empowers teachers and students with agency to design meaning by valuing their 
backgrounds, choices, and creativity and developing their design sensibilities through 
different knowledge processes. 

Final Thoughts  
In this paper, we focus on the how of multiliteracies by describing the ways we 

enacted the Learning by Design approach through knowledge processes. Student lifeworld 
diversity has been highlighted in their multimodal creations, and teachers as designers and 
students as meaning makers are celebrated in a classroom. Joyful literacy learning 
(Muhammad, 2023) is most evident in the knowledge process of applying appropriately 
and creatively (Cope & Kalantzis, 2011; 2023). We end our paper with practical 
considerations for those who would like to consider design, use knowledge processes in 
their teaching, and implement multimodal and transformative learning in their context.  

First, we highlight three Meaning as Design elements (Cope & Kalantzis, 2023) 
used in the above short story unit (see Figure 11). Regarding Found Designs, we encourage 
readers to rethink what can be considered as Found Designs, going beyond physical, 
tangible, and online texts, to consider what students and teachers have in their funds of 
knowledge. For example, funds of knowledge include texts and practices that are not 
traditionally recognized at school, such as oral storytelling from Black and Indigenous 
students and their families, and examples of pop culture (e.g., music, movies, manga), 
especially those from traditionally marginalized groups. School literacy learning should 
create a space for students to bring their FULL identities and connect with out-of-school 
literacies. Regarding Design Work, we encourage readers to pay attention to the process of 
doing the design, including but not limited to discussions, creations, and interactions with 
peers, materials, and space (e.g., space considerations, utilization, and negotiations relating 
to text choice such as space on paper and space on screen). Regarding Designed Artifacts, 
we want to emphasize that student choice and voice are represented and communicated in 
different ways. It is also important to note that the success of a student project should not 
solely rely on the final design, but consider the whole process of designing and account for 
the challenges students encounter and the ways they are solved.  
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Figure 11. Meaning as Design from Teacher Planning Perspective  

 
Second, we summarize the ways to facilitate knowledge process planning in Table 

1. In addition, factors such as time, resources, and scaffolding should be considered in 
teacher planning. Aspects of motivation, creativity, and alternative assessment are essential 
elements that can be harnessed through relationship building and creating joyful moments 
in the classroom context. Reflection can also be built in with guided questions and can be 
done in multiple modes, such as written, oral, and visual representations. Indeed, learning 
can be fun even in upper grades like Grades 7 and 8. Practical resources can be found via 
Mrs. Doering’s Multiliteracies Padlet .  
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Table 1  
Knowledge Processes in Short Story Unit  

 
 
Third, we acknowledge that enacting LBD might involve pedagogical rethinking 

and perhaps theoretical (re)orientation toward sociocultural and sociomaterial literacies. It 
takes more than time and tools for teachers to put knowledge processes into action. Local 
contexts, including curricular context, can also play a role. Teachers should trust 
themselves and the process, valuing their professional knowledge, and design what they 
can with what they have based on their students’ needs and interests. We hope our paper 
helps teachers begin considering knowledge processes, keeping in mind that choice 
coexists with complexity, creativity coexists with manageable challenges, and critical 
thinking coexists with citizenship building.  

 
 

References 
Barkaskas, P., & Gladwin, D. (2021). Pedagogical talking circles: Decolonizing 

education through relational indigenous frameworks. Journal of Teaching and 
Learning, 15(1), 20-38. https://doi.org/10.22329/jtl.v15i1.6519 

Barlow-Kedves, A., O’Grady, T., Onody, J., Mathieu, W., & Tywoniuk, S. (1999). 
SightLines 8. Carol Stokes.  

Barton, D., & Hamilton, M. (2000). Literacy practices. In D. Barton, M. Hamilton, & R. 
Ivanič (Eds.), Situated literacies: Reading and writing in context (pp. 7-15). 
Routledge. 

Beloglovsky, M., & Daly, L. (2018). Loose parts 3: Inspiring culturally sustainable 
environments. Redleaf Press. 

Bober, M. (2010). Games-based experiences for learning. Manchester Metropolitan 
University. 

Bulfin, S., & Koutsogiannis, D. (2012). New literacies as multiply placed practices: 
expanding perspectives on young people's literacies across home and school. 



Language and Literacy                        Volume 27, Issue 3, 2025                          Page  104 

Language and education, 26 (4), 331-346. 
https://doi.org/10.1080/09500782.2012.691515 

Calkins, L. (2022). Teaching writing. Heinemann. 
Cope, B., & Kalantzis, M. (2009). “Multiliteracies”: New literacies, new learning. 

Pedagogies: An International Journal, 4(3), 164-195. 
https://doi.org/10.1080/15544800903076044 

Cope, B., & Kalantzis, M. (2011). ‘Design’ in principle and practice: A reconsideration 
of the terms of design engagement. The Design Journal, 14(1), 45-
63. https://doi.org/10.2752/175630610X12877385838768 

Cope, B., & Kalantzis, M. (2015). The things you do to know: An introduction to the 
pedagogy of Multiliteracies. In B. Cope & M. Kalantzis (Eds.), A pedagogy of 
multiliteracies: Learning by design (pp. 1-37). Palgrave Macmillan. 
https://doi.org/10.1057/9781137539724 

Cope, B., & Kalantzis, M. (2023). Towards Education Justice: Multiliteracies 
Revisited. In G.C. Zapata, M. Kalantzis, & B. Cope (Eds.), Multiliteracies in 
International Educational Contexts: Towards Education Justice (pp.1-33). 
Routledge. https://doi.org/10.4324/9781003349662 

Gee, J. P. (1992). Socio-cultural approaches to literacy (literacies). In W. Grabe, R.B. 
Kaplan, C. Ferguson, G.R. Tucker, H.G. Widdowson, & M. Swain (Eds.), Annual 
Review of Applied Linguistics (pp. 31-48). Cambridge University Press. 

Gee, J. P. (2001). Reading, language abilities, and semiotic resources: Beyond limited 
 perspectives on reading. In J. Marson (Ed.), Literacy as snake oil: Beyond the 
quick fix (pp. 7-26). Peter Lang. 

Gee, J. P. (2008). Learning and games. In K. Salen (Ed.), The ecology of games: 
Connecting youth, games, and learning (pp. 21-40). MIT Press. 

Glatch, S. (2024, May 8). The five elements of dramatic structure: Understanding 
Frytag’s pyramid. https://writers.com/freytags-pyramid  

Government of British Columbia. (2024). B.C. Performance Standards. 
https://www2.gov.bc.ca/gov/content/education-training/k-12/teach/resources-for-
teachers/curriculum/bc-performance-standards 

Heath, S. B. (1983). Ways with words: Language, life, and work in communities and 
classrooms. Cambridge University Press.  

Hegarty, M. (2011). The cognitive science of visual-spatial displays: Implications for 
design. Topics in Cognitive Science, 3, 446–474.  
https://doi.org/10.1111/j.1756-8765.2011.01150.x 

Heydon, R., McTavish, M., & Bainbridge, J. (2022). Constructing meanings: 
Pedagogies for Literacies K-8 (7th ed.). Top Hat. 

Jewitt, C., & Kress, G. (Eds.) (2003). Multimodal Literacy. Peter Lang.  
Jewitt, C. (2006). Technology, literacy and learning: a multimodal approach. 

Routledge 
Jewitt, C. (2008). Multimodality and Literacy in School Classrooms. Review of 

Research in Education, 32(1), 241-267.  
https://doi.org/10.3102/0091732X07310586 

Jewitt, C., Bezemer, J., & O'Halloran, K. (2016). Introducing multimodality (1st ed.). 
Routledge. 



Language and Literacy                        Volume 27, Issue 3, 2025                          Page  105 

Kalantzis, M., & Cope, B. (2006). The Learning by Design Guide. Common Ground. 
Kalantzis, M., & Cope, B. (2023). Multiliteracies: A short update. The International 

Journal of Literacies, 30(2), 1-15.   https://doi.org/10.18848/2327-
0136/CGP/v30i02/1-15 

Kalantzis, M., & Cope, B. (n.d.). Pedagogy. Works & Days-Kalantzis & Cope-
https://newlearningonline.com/learning-by-design/pedagogy 

Kress, G. (2017). What is mode? In C. Jewitt (Ed.), The Routledge handbook of 
multimodal analysis (2nd ed., pp. 60-75). Routledge. 

Larson, J., & Marsh, J. (2005). Making literacy real: Theories and practices for 
learning and teaching. Sage.  

Leu, D. J., Kinzer, C, K., Coiro, J., Castek, J., & Henry, L. A. (2019). New Literacies: A 
dual-level theory of the changing nature of literacy, instruction, and assessment. 
In Alvermann, D., Unrau, N., Sailors, M., & Ruddell, R. (Eds.), Theoretical 
Models and Processes of Literacy (pp. 319-346). International Literacy 
Association. 

Lewis, P. B. (2024). Three strategies for supporting elementary writers through the 
practice of sharing. The Reading Teacher, 77(5), 765-769.  
https://doi.org/10.1002/trtr.2288 

Lim, F. V., & Tan-Chia, L. (2022). Designing learning for multimodal literacy: 
Teaching viewing and representing. Routledge. 
https://doi.org/10.4324/9781003258513 

Lim, F. V. (2024). Designing learning with digital technologies: Perspectives from 
multimodality in education. Routledge. 

Manitoba Education. (2020). English language arts curriculum framework: A living 
document. https://www.edu.gov.mb.ca/k12/cur/ela/framework/index.html 

Manitoba Education and Early Childhood Learning. (2024). Framework for learning. 
https://www.edu.gov.mb.ca/k12/framework/index.html 

Manitoba Education and Early Childhood Education. (2024a). Collaboration. 
https://www.edu.gov.mb.ca/k12/framework/elements/global/collaboration/inde
x.html 

Manitoba Education and Early Childhood Education. (2024b). Communication. 
https://www.edu.gov.mb.ca/k12/framework/elements/global/communication/in
dex.html 

Manitoba Education and Early Childhood Learning. (2024c). Guiding Principles for 
the Design of Learning Experiences and Assessment Practices. 
https://www.edu.gov.mb.ca/k12/framework/english/learning_exp/index.html 

Manitoba Education and Early Childhood Learning. (2024d). Literacy, numeracy and 
multiliteracies. https://www.edu.gov.mb.ca/k12/framework/elements/ms.html 

Manitoba Education and Early Childhood Learning. (2024e). Enhancing self-efficacy 
and encouraging autonomy and responsibility. 
https://www.edu.gov.mb.ca/k12/framework/english/learning_exp/enhancing_s
elf/index.html 

Mighty Coconut. (2010). Pigeon: Impossible [YouTube channel]. YouTube. Retrieved 
January 2, 2024, from https://www.youtube.com/watch?v=jEjUAnPc2VA 



Language and Literacy                        Volume 27, Issue 3, 2025                          Page  106 

Mills, K. A. (2015). Literacy theories for the digital age: Social, critical, multimodal, 
spatial, material and sensory Lenses. Multilingual Matters. 

Moll, L. C. (1992). Literacy research in community and classrooms: A sociocultural 
approach. In R. Beach, J. L. Green, M. L. Kamil and T. Shanahan (Eds), 
Multidisciplinary perspectives on literacy research. Urbana, IL: National 
Conference on Research in English and National Council of Teachers of 
English.  

Muhammad, G. (2023). Unearthing Joy: A guide to culturally and historically 
responsive teaching and learning. Scholastic.  

New London Group. (1996). A pedagogy of multiliteracies: designing social futures. 
Harvard Educational Review, 66(1), 60-92. 
https://doi.org/10.17763/haer.66.1.17370n67v22j160u 

Nicholson, S. (2015). Peeking behind the locked door: A survey of escape room 
facilities. http://scottnicholson.com/pubs/erfacwhite.pdf 

ReadWriteThink. (n.d.). Peer review. https://www.readwritethink.org/professional-
development/strategy-guides/peer-review#research-basis 

Salminen, T., Marttunen, M., & Laurinen, L. (2010). Visualizing knowledge from chat 
debates in argument diagrams. Journal of Computer Assisted Learning, 26, 
379–391. https://doi.org/10.1111/j.1365-2729.2010.00354.x 

Schraw, G., & Richmond, A. S. (2022). Using visual displays to improve classroom 
thinking. Educational Research: Theory and Practice, 33(2), 80-102. 
https://files.eric.ed.gov/fulltext/EJ1352339.pdf 

Simmons, C., Graham, A., & Thomas, N. (2015). Imagining an ideal school for 
wellbeing: Locating student voice. Journal of Educational Change, 16(2), 
129–144. https://doi.org/10.1007/s10833-014-9239-8  

Street, B. V. (2003). The implications of the “New Literacy Studies” for literacy 
education. In S. Goodman, T. Lillis, J. Maybin & Mercer (Eds.), Language, 
Literacy, and Education: A reader (pp. 77-88). Trentham. 

Veach, C. C. (2019). Breaking out to break through: Re-imagining first-year orientations. 
Reference Services Review, 47(4), 556–569. https://doi.org/10.1108/RSR-06-
2019-0039 

Yu, S. (2024). Peer assessment in writing instruction. Cambridge University Press.  
https://doi.org/10.1017/9781009429979 

 
Author Biographies 
Xiaoxiao Du is an Assistant Professor in the Faculty of Education at the University of 
Manitoba. Her research interests include language and literacies, multimodal meaning 
making, culture and diversity, reflective practices, and identity construction. She has 
worked with and supported culturally and linguistically diverse students and their 
families in different contexts. 
 
Nicole Doering is a grade 7/8 ELA and Science teacher at Meadows West School in the 
Winnipeg School Division in Manitoba. She has earned her Master of Education degree 
from the Faculty of Education in the University of Manitoba. She is passionate about 
digital literacies and multiliteracies. 



Language and Literacy                        Volume 27, Issue 3, 2025                          Page  107 

Appendix

 



Language and Literacy                        Volume 27, Issue 3, 2025                          Page  108 

 
 

 


