Language and Literacies as Joyf
An I ntroduction to the Speci
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This special i ssue emerges from the 202/
Literacy Researcher s lodngQuaangaed aa n(dL LIRICt) e reanctii et
Possi bWHen iws. i ssued the <call for the precc
| anguage and | iteracies to consider t he wa)
| earning, and/ or research. We identified the
highlhtigg as one example the ways that ma c h
teacherisn,g dramguage and | iteracy practices t

di vi si gaand hwitoleanc e.
As we got closer to the preconference da

joyful |l iteracies as conference organizers a
to a |l abour ditssmete asdatbanfhgctabout the en
due to the war in Gaza. Registrants for the
whet her to attend, and we acknowledge with |
came also grappl gdewitilont aboethihoa itmest al k
responsibly. As one attendee wondered prior

resistance?0 We offered framings of t he po\
|l ndi genous scholar Marie Battiste 02810) anc
as ways of hol ding space for this question.

(published in this issue) al so gave us many
career as a teacher and scholar aboutk the |
expansively and coll ecti vleolnyg tloe anrunritnugr.e mul t

The LLRC preconference has traditionally
attention (Lather, 2007) to support work in
opportunity to publish in a special Il ssue of
20breconference and editors of this issue, W
these papers, and readers | ooking for exampl
or research.

It was i mportant for us to centre our owr

organi zing the preconference and editing thi
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cexists with deeply unhappy situations but |
because it flows from a sense ofbebalgon dgirrmogn,
the outset, we took an inclusive lppasoach,
tabl i s hwodr ks cthhoaltarisnvi ted di fferent genre o
couraged reflections on pedagogy and perso
search in | anguage and | it eoraicayl.l yWe hadIsdi nt
|l ine follow up session for preconference p
bmi ssions, and making decisions to accept
pportive to authors in bDmetecmesenthi st mganad
ot yetd to manuscripts, more often It mean
uld be of most wuse iIin revision, of fering i
e chall enges of Dbll iinds pee eirs rtetva te wr @ \Ni eAw esrps
e broader context of the work. We are very
egeadsMmuni cWe edext 1 ntrodusecaenat hteh ep g poeyrfsu li np otsh
ey share.
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Joyf ul Possibilities for Making Meaning

The issue opens with Kathy Hibbertds key
Kathy frames the preconference theme in a ca
| iteracy educator s:

As educators, weodOre inodbhe petopleatbByuysiomes
col |l eaguedsar eo unrugretlivnege .heart of this i ssue
What is the purpose of a | anguage and | it
measur abl e outcomes, or to engage student
empowers them to participate in society?
Dr . Hi bbleedct splarms tyerard ourney as a teache
curriculum schol ar, sharing what she has | e
replace narrowed versions of | iteracy with
address powerfully links the experiences of
pendul um swing of 0the reading wars, 6 confr
redwood trees who bolster one 8anothetbsatr oot
mul tiple and aest heraikd ncga ptahcaitt ifeoss tfear fmeeaendion
we-bkei ng aspass bAnflecircumstances. She calls
di straction and focus e@uomeorsedspwvresiecmielrigti &
the roots of understandi ng dtelvremmu d th osteo rviee g/,
gestures convey sO0O much meaning over the |if
process, there is great joy to be found. o
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t hemg ejtayc ailn flriatmeerwaocryk I[feoarr |
teracy |l earning sho
the contri
and practical resou
and pedagogy.
shared by Messenger and Gal l
be buil't t hr oughb apreaf esstsuidoyn a
he contextual needs of Kindergar
'y reading sdialslesdd wiptphhioracdhhempnt eh
unanticipated, joyful finding e
by giving voice to ltehaeni ronc o mm
or ideas and resources.
an Chan contribute research
communi ty. Specifically,
il ences and preferences wit
with parents as a | iterac
spar ked when providing
r - continual communi cat.i
ities for joyful comn
and refl t practi
act mul ti t i es pe
They det ear nin
i mpl ementing on m L
ing many examples of joyful
e developing skills in ma
r practical resources for
evel
t he |
and
about
fi

our

a way of S

n
ng ng
e
at
ut hor s
object
I n the
di scovery
Gal l agher
for con
skills iun

d ar e

fro
e d St
f
a new
ahgijoyful [

e conceptual

d fo
h t he
r h

i on

i
ec
| i
ai l
a

DK T O

i ve
erac
8)L
and it

un

r
hi
ff

e
n w I
o] e
I
g earning voiceo: The
Robertson, al so wor ki
a multimodélona@ssignr
ndings share exampl es

Ot t
quiry

Language

and

Li tVod aene 37,2033 ue Page



B a
K a
a

L
Mu

Au

Dr .

He

ans mormdaskli ntgextstorying a process of how one
arner and educator. Their wor k situates
proaches to education andakhegrcaesspawkt |
r ms -doi fs csoevliefr y .
Heat her Phippbs paper, written in the Fr
periences in Europe on sabbatical have c
aching and | ife as a teacher educator 1in
emeva |l &kfi ng/ connections to place, crossing
tings/l anguages/ |l iteratures as she trave
ough this exploration, Phi pps advocates
wg down, connecting to place, and engagi
ries, and I|literatures.
Al s aking up t hbeanersg,ofKuwll miceek sa nrde fweel clt s
ogipoelt i ese ngfui e yd eoaemmbpdpcecoes t |
hey restore connection with | ocal
itical contribution to this specia
dud adthiooma ni m etleed i marse t hat sustain |
Al eks Wal i sziews kammsweorapetrhe Adalyl
m of resistance. The author s
ry as she weaves together th
encessizewekamedeat yf goeb o d mo me
|l earning to illuminate her gro
earsgeedn,t , drnpdh mmanpeg and cossiders
of |l iteracies contribute to
recarious worl d.
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the design of | earning environments that hel
of multimodal | earning in that process. As a
passionate about mentoring new terachers to d
teaching |l anguage and | iteracies.

Dr . Lori sMaKeassociate professor and graduat
Curriculum Studi es, Coll ege of Education at
research focuses on |iteracies, pedagogi es,
openingsiWver|l expaasies | earning in school s.
el ementary school teacher shapes the wor k sh
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LlLanguage and LiterackKeywsotloydddr €0 sg i
t he annual Language and Lpirteecroancfye r Reenscee
June 12, 2024%4daMontreal, Can

KATHYRN HI BBERT
Western University

I n todaybés worl d, mar ked by wuncertainty &
drawn to moments of reiliifefwe hdogpreeg toa ipread
This paper, rewritten for inclusion in
addr eses alt gahw annual Language and Litera
conference in June of 2024 amidst protes
organizers, Lori McKee and Mary Ott selec
the democraticnhnomifndeéref ddJmiRreadsiSdeat es a
campaign on embracing joy. Perhaps the das
a search for 1l ight.

Over the past 25 year s, |l 6ve had the pri:
Literacy Researchers of Canada (LLRC) i N ne
Giving this keynote felt deepdyg memswmnhal oar
reformcwhat joy means in our field, and how i

The idea of joy as an act odespscisalainge”
I n communities that have endured pain, | 0s:
strategists' remind us that joy i madi oall vy
chodesspecially when forged in hardship (Brew

So, how do we mavd hf sommomeimtl gkd amgd about
specifically how our field, | anguage and | it
am | to speak about joy?

Il n education, joy is rarely discussed ex|
we do as | iteracy educators. As educators, \
mi nds but also the |lives of our est umeeamntisn.g,Ou
and connection. The |l ack of joy in educatio
reflects broader societal chall enges.

I am a teacharow amdyrma rndedam nteme prof essi on
found i noddlBe yje@aursnéyas given me a very |l ong

Language and Li tVvod ame 37,203 ue Page



also thinking forward about what might be poc

weave together some of what | have | earned &
have tried to make sense of it. j owi bh of f
my j oiuirnmetyhe hope that there may be moments c
in a profession that can sometimes feel desi
I wi || think about it as a bhbttehacyhweamd o
i nterdisciplinary career, that is who | am.
|l would Ilike to begin by IBDFNnKWhag dbowbuj
think about when you think about being joyf
yourself in a joyful mo ment .
Il s your joyful moment in your workplace?
Does your joyful moment involve your worK
Does your joyful moment involve family/fr
Il s your joyful moment a time of solitude?
Schol ars tell us that joy is amodg the | ¢
yet itds essebeiah (&mmaoman @epo,; Johnson,
Lomas, 2020). George Vaillant (2008), a Haryv

under stand human beings unless we understand
belhboks (2000) emphasized joy as cemtr al t o

fundamental to |iving a meaningful |[|ife.
As educator s, webdbre in tdweur pesapldeenbsesi n
col | eaguedsar eo uhrusretlivnegs. Our school s, universi:t

grappling with deeipnghall enges to well

The causes of this |l ack of joy are mani f
social media (Watkins et al ., 2017), while o
| i braries in school s, as well asttathbe | fiityandi
gl obal pandemic and ongoing political unr est

to focus on r estWhatngaboout tooure dcuocranteeronof edu
|l iteracy? Does it feelipoVYybhobfiabse | eapassapghl

Refl ecting on the changes over my ti me as
the triumphs and the chraddmnrgersal |Is dlegalnh sl

until we moverdootno sac bBnbeawd eehihgahttwer e s a@rted by
something so normalized now, we rarely quest
were no standardized tests, no curriculum

freedom to creategetwithnevadenpntandnt meangadg
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Teachers designed curriculum based on th
remember reading dadohdeleil ghtail g di 1 oe ad hascsleaspt er

| i t erBautturcver ti me, this was replaced by |
Il ncreasing standardization. Teaching became
I recall some of my wearly research, as |
candidates, being struck by a few shifts. I
I n a conver-gyaqatdngwirt hnamed Al i, I asked
| happened to know she devoured books, so he
So, I shared my surprise and pointed out

t alikreedatd®eader about the various books we boi

She | ooked puzzled, and then said, i Oh
OReadyongdbknow, at school . Because all we do
have read .@ver and over

Il n another exampl e, Il vividly recall beir
son Zach burst through the door after school

AHey mom! o he cried. Al fionally moved u

AThat 6s greatodo she responded. nADoekes that

AYes! 0 He responded, punching a fist in t

Excited to see so much enthusiasm for rea
You must be | ooking forward to reading Harry

He gave me the strangest | ook, and then r
but NOW I get to read them in school! o

When the provinci al EQAO testing was int
several students about their experiences. I

the test that year.

ANot Oobbedr epl i ed.

AWhat was not good about it?06 | asked.

A We Islh,ed said with a shrug, Ait was all ab
hockey. The | ast ti me | did EQAO was abou
that! So, this yearol dondét think | did v
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Meanwhil e, teacher candi dates were tellin

with creativity or choice. AWhy dondt you |
demanded. AnThat 6s all we are expected to do

Another | ambasted us forE mmoai mpirngildemhagr &
ki ndergarten practicum, as she had to train
she could begin her pl acement . Fast forward
0reading war 6; with escal@ud nfgort eanss oinesn dbes t o
approach and those who argue that there is 1

( Thomas, 2021, Cummi ns, 2022, Hanf addd, 2022,

Where are the joyful possibilities amidst th
I n times of chaos, we | ook for control T
and people need more than control. We need n
Mary Katherine Backstrom (2022) & eminds I
from honoring our uni queness instead of c hasa
emerges from messiness and vulnerability. It

sed¢dmamap i son and toward connection.

Ultimately, (and | woul d add, sadl y) w e
economist Tibor Scitovsky (1989) worries the
to teach students how to produce but not how
i f aweghtt students how to @&lpwptr etcdo as ee, hloowwnmoo
heabut to | isten,0bludwtmothThjiwdti estcasefdeeedlhi ng |
and | iteracy educators knbowwalbldedpoute! fohice
that continue to favour the production of on
me think about Louise Rosenblattés (1978) wo
out the aesthetic. And Mem Foxo6cri(ReOdD 1h|l acomks
of | earning had | ed wus away from the déaff
experiencing reading that can create a fou
Oreadder s

At the heart of this issue |ies the quesH
|l iteracy education? Is it to produce solely
meaningful, jJoyful |l earning that empewews th
must navigate these questions while consider

And joy, at 1its rootp Istameushaoernactionl e
find connection.
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Thi s little redwood tree, unass

hands, has |l ots to teach us aboi
When | f eel over whel med or stre
the end of our street i's a for e
steps down into a valley, the <c

the treedsandd|l oekl aptto see the
of t he ceaando paibeosv es pme .

Harvard professor Arthur Brooks
something that emerges when we ¢
the udanmeérsemember our own s mal
Il n that forest, I feel it I am
in productrie,tlyutori prgesesience.

| feel that in the forest.
Where do we make space in education, to work
than all of wus?

I used to have a framed print of Nor man

Jonesd0o thatSahaddagya&wadvnerimgb efoosrte | was even
became a teacher, I proudly hung it i n my h
annoy me. This image of the teacher has per
manufactured innocenarer ioefd)anf eimad iev itdeuaaclh e( y r
chal kboar d, gazing at her adoring and seat
compleies of the modern classroom, and yet i
in calls for éback to basics6é in education.

We see no visible diversity here, no pove
that children and their teachers are grappl:i

knowl edge, and the chal kboard aslittnher §pcahd
the students receive.

Things have changed.

I n this world of information overload, t
knowl edge. Every 60 seconds on the internet.
artifacts or texts that are consumed,onprodu
( GGl obe, 2025) . Every 60 seconds. Add t o t
experiencing with Artificial Intelligence, ¢
and algorithmic influences, and we can get
Rekwell 6s fantasy we are moving.

Language and Li tvoed ame 37,2035 ue Padgle



As we engage wi tihfrionmth ogsomamddyasbdnge and
students are both reqglesitgihensd tconbhe i budoduce
knowl edge that is available. Some of what ha
i i i 1is groundbreaking and hel pful
i eing mal evol ently produced i
efarious agendas.

S5 T —

What are we doing with al/
big data? More importantly, wh
we |deeasrpreci ally WHBNhleh MARTTERS
encounter something in our |iwv
How will our | earning shape ou

How do we cope? Are we stresse
joy?

Back to nature
Redwoodt hoses gl orious tall
thrive in our westermdl@mpareckviantapoooBri Theht@e

root most trees have that grow down deep int
root s, how are redwood trees able to grow so
Would it surprise you to know that they rely

They |l ink roots with theior nneoirgehb otros ,i nstpert
and hang on to the neighboring trees, creati
Together, they withstand windsvaendt ®bosmadan
of years. Redwoods remind me that at its ro
engage i n.

They thrive because they rely on each oth

What might it mean for wus in education to
support one another, to weather adversity th
Nearly 30 years ago, the New London Group
this kind of work.mdlhteiyl i mé¢ c apiueeea twe Key ms
the ways texts and meanings vary across soc
second, the growing i mportance of mul ti modal
They werenototjheyt wereeormriesiimsgi ng. Their wo
equitable pedagogies and democratizing acces
(2023) remind us, they were building a fr ame

Language and Li tVvod ame 37,203 ue Paglel



The first shi ft refl ected an observation

varied considerably depending upon the soci :
Al ife experience, subject matter, drtdaangof em
or gender identityo (Kalantzis & Cope, 2016,
sense of our Il earning.

The second shift acknowledged the increas
see, for exampl e, opportunities to engage |
gestural, sipatitaladamd ,visua&alombi natfiommsvi t h,
of |l anguage.

Pragmatically, t he New London Group we
pedagogical responses to these shifts. Their

more just and equitable approaches to teach

coul ds édanidrmhr otugght s and wanted everyone to |
procéeéssetsonly for critical consumption of te
to achieve their own goals when designing te

Acutely aware of the systemic inequities
for |l earners from hi storically mar ginali z
multiliteracies might offer a means for | ear
l i ves, their work, and their participation i

earch for meaning and meaningf ul participa

student s.

Mul tiliteracies resonated with me deeply.
curr iochwltum |l ocal ly and gl obally. Let me shar

Language and Li tVvod acne 37,203 ue Pagle



These photos were taken in 2008. What i s you

On the |l eft, we see homes along the river
the poverty, we encountered multiple interne
had no computers in their schools.d Stheedent s
teachers told me that kids did not know how
shops said that it was | argely children in t
their use. They had Facebooske eaknidn g( icno ntnheocstei od

a world beyond their own.

Since so much of Cambodia still had unexrg
ti me, the government had invested in the mo
seen up until that ti me. Out of necessity.
were so few physicians, and so |little equip
studies So, while the infrastructure of th
centre was state of the art. | t taolgledweed ,prt of
share their knowl edge and expertise in pra
technol ogy for one professional to support

way to act on what they had | epublide¢ @oddsha

The Case of the International Atomic Energy

Over the past 15 years | have worked cl os
Agency (I AEA). It is the worl doédspeentfieaf dly,
it wor ks for the saf e, secure and peaceful
centre is responsible for a wide range of e
states globally.
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wi || never forget the firsmtenmeoheatgeaod
clear Scientists in the UK had created a r
ey offered their online couasei mpdatessd ot
mber states.

t they ignored the context. They had ignol
ny countries did not have sophisticated CT
ey did not have broadband, mentl ogy, hlaar d w:
en in place, curing cancer was | ow on the
eir peopl e.

educantieont, al.waWe Inmautntcelresd a series of t |

derstand how access to educational traini
man Tresources, cultur al priorities, | angu
nt ext . We neeadkdwhat kknmowlwehdogeh and i nfrast
uld work together as a collective. We took

a differentiated series of programs that
il ored foregieams Wen beraoccuthg ht our various s

tter experience for everyone. As Gert Bi es:c
th what we have | earned? Thaem wolkteoatyna
ape how | understand what | iteracy and cur

e Case of Fukushi ma

Il n 2011, Japan experienced a trifecta di
|l tdown. All the systems this developed cou
ones and interdmretquweread o ocowd vdeWaotinetaod ensad ii ol
ads and train systems were in shambl es. P

ader shi panwasf rsaicltoueeded under the weight of 1
Given their history with nuclear tragedy
ery | evel of their psyche. At the invitati
11, I l ed the devel opment of an educatio
ricul um. The Japanese were very clear tha;
andardi zed atdopmandatary dtrablne ngd was wo:

ality of what they had experienced.

The first responders included many nucl eas
vernmedal |l eagdenust omed to working in silo
| l aborate. Communicati oamgetalserf r awghdr edtr ad
rridgcowlouned in Japandbds experience, but desi
al, and develop the skills recognized as n
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e Case

, because of their effortsgandcdey bec

the process work toward healing their own

r was presenting at a conference in

the gl obal di saster curricardkim mwiot hsa SuU N C

ger questions about how we as human

of Teacher Educati on

Lest you think that this kind of <curricu
final example is a |l ocal one. The systems t
account for | earning, affect what i1iarl earned
about it as literacy educators when provinci
how students (and their teachers) are doing.

But privileging numerical grades comes W
program, we found that many teacher candi dat
on how what they were |l earning would impact
systemhe redesign was <created to mirror t he
assessed i n professional practice. Wh a't W
performativity metrics has been | iberating.
| ed bodrh @ckcwacadht ors and candidates to engage
about what iIis neéddedmbhotefuwhkeee ¢ghewtlare o
achievement. It has | ed to greater risk taki
findings is that teacher candidates told wus
more skill edssnioonahly tef peof eupon their own
students and peers. Their assi gnmeonw st obec a me
fail, and to rise from that failure within a
to Il earn about what it means to be a compete
Leading in Learning and Teaching in a Hostil

| 6ve argued that educators are | iving 1in
2023) . But redwoods offer a | esson: they gr
rings reveal good years and hard wiemg.s al i ke

Mar ket s, l' i keyolat wale., Thlhaear ebeare expansiv
contraction. There are wups akvde nd otwhnrso:u gdhr otwh
moment, when understandings of multiliteraci
narrow understandings of what it means to |

6solutio
repeated
Bradbury

| f a
anot her

né to reading insbuucasohi snhgr wohasf
Iy, it is a problem that a ee&l y mar
2022; Thomas, 2023; Wyse and Hackin

redwood treekifliimes by sehiff kinmg kear tol
tree falls onto them, they can accel

Language
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t hemsel ves. They adapt, they strengthen whai

carry on |iving. This is a highly efficient
all ocated our | imited energi es tcoonmeesittiinwge 1
wi t h coll eagues Gammiun & o Gwtisitttegnsh@wad t hy prof e
col | aworadthieant han wasting it on sticky and f

To what end?

Back to the contrast between Rockwell 6s f
i n the 21st century requires new |l iteracies,

We are |iving through increasingly frequ
net worked responses that bypass traditional
to think critically, i ncl usidowelty ,jduesdad fooal | a
| earners. To recognize agency and humanity,
So, I return to the question | posed earlier

Over the course of my career, |l 6ve | earne
collective futures. That requires courage, ¢
and |iteracy educators, we can be a force fo

Epilogue and dedication to the mem®&ry of a |
1954632024.
Just over a week before this keynote was

succumbed to early onset Al zhei mer 06s. She we
and-aabund joyful teacher.

As | witnesseddkRed ilnenglamadtp aiedf alhat her
was the first to go. When she could no | ong
| onger read, we read to her. When she coul d

art and music together.

When she paced for hours each day, we wal
and she was confined to a bed, we held her h
As each of these capabilities | eft her, I

found another way to make meaning together.

What an awesome responsibility we have as
to our students to the joy and powérmngnd con
after they | eave school. We set down the roo
movemewtn those very small gestures convey
We are meaning maker s, and in that process,
sight of that in the distracariminngft hyeett arne t«
connected to a |ifetime of joy.
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Think about the | ong term and the | asting
to our |lives and to our <capacity to make me
circumstances.
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Joyf ul Literacy LeaknnivregasSietayc SumgeWwi t
Literacy Camp

TAR-AYNN SCHEFFEL
Wil frid Laurier University

BETHANY CORREI A
Wil frid Laurier University

Abstract
This case study explores the thematic threa
Genishi, 2005) of -baasleadn gsiutmuteirn a li tuerriavceyr sciatmyp
| ed bByerwriee teachsrsviWe demlchicaswmabkees aB
relation to examples of negotiated curricul u

Keywortbdsteracy camp, responsive pedagogi es,
Il n what ways {dasedasummeer sitegracy camp
chall enge, -soerr vprcempte agrheer ' s growth as emerd
makers of | anguage arts and | it eyeary ?stTihdys |
docamt i ng the | iteracy teachsaeanmgvianad tleaadmemg
children participating in the camp. There ai
ones that address summer | earning Iness (Gar
t hat build identity and community (Hamel et
(Wert z, 2014; Wor sl ey ecturali.c,ul 2023)onaectdiear
|l iteracy and another subject |l i keampsic (P
di scussed in this paper was offered to chil
authentic |iteraeyataepspor2t00MI)t. i dsve@Rwraaaenpli t h
opportunities and-wgerekw |ltid eirmclyustiexntfph wypeta mo.en s
The goal toprhacitlic et tonmgeertviomes avwid hgrpacdk
students in relation to university coursewor
Gr aham, 2010) , c almgpasr mirn g ed campeadn esretrsv i (cee. g . ,

Pane & Sal mon, 2011; Roessingh, 2012 ; Wert z,
prsservice teachers outside of coursework ( Sc

ways in which HAépreservice teacha@arsan&@edevel
di scour se, but from their participation I n
opportuniti-leisf ¢ oprsoblvemgsea(l(p. 788). A simila

this project.

Whil e this question posed by Richards (20

forspreice teachers to | earn experientially
2015, p. 1) including professionalEalkeear,ni ng
199NBi;el sen & L)ocaknhdarcto mn2uOn2i0t i es of practice |
& Fusco, 2003) . Such professional |l earning
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Joy

Kar
202
and

erisegvpce teachers a relational space to
their  earnings witehf foracgpnainhe rb,r oamtea n
wth (DuFour & Eaker, 1998; Har drseaav & & C
khart, 2020; TeKippe, 2017; Tichenor & Ti
| aborative prof-essviooalt éazahai ngalwi o ws pfr e
iefs, vocabul ary, and | ear n0ioOnég)s, ffraocm I ciotnam
fessional growth (Richards, 2006 ; Rout mar
3) . Gl azier and Bean (2019) suggest t h:
oursge vpce teachers to c+oinetxipcearlileyn creesf |aenc
ange the way [they] think about and act i

This work is sociocultural with a view
nnelly & Clandinin, 1990) and curriculum
a dialogue (Rout man, 2000; 2024) t hat r
nztgla&lz. e 2005) and the impeGrattaensqe 2d)f086)utah
cher 6s pedmghgngal Wdelkisi ami s study, | i
ompas smameanngi ngpportunities communicated I
1 aicr ®es&cy di mensions (reading, wr i tin
r enting). Theories of |l iteracy engage
e n the studyods design. I n this article
atmer aawiig oymenxperi enced bot hs ddryvitche | e
rs serving as Literacy Camp Leaders (L

® 5T O

Literature Review: Restoring Joy Withi
Literature on cultivating joy in |literac
erdevel oped. Joy I tsel f I S an ambi guou
erpretations and experiences. Nonet hel es ¢
cnaatl i oc ofrhtee Xethc.y cl opedi a ofdetfhemeScijorydearl ofl e
a positive state of pl easure and satisfa
ual |'iyi tanids icnh agrraocutpesr i zed by rhi gmdl eve
y i n t he l earning experience, wh e
uSd lyn e(rUd v2alrli 2 ; as cited in Slay et
i mportance of re onsd ibpes ti rtt had
hevhadaofWoul d it T to Bring Joy Bas
hoea@h this defin ion describes jo
e offers additib ndi megsudbnsntert
roundings and th ritical i mportan
as a Relational & Reciprocal Experience
Rel evant ' iterature strongly suggests th
jalainen et al., 2019; Kuby et al ., 2015;
2), where fAmanifestations of wiotyh emattatielr ,r
with the surrounding environmento (Nords
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S not only experienced 1in
| e(aKrarrijmad ad aretne xetts al ., 20
2022; Segal, 201BYi. | dihme,u
nt al role in restoring joy to the cl
cnl ose familiarity with | earners and
7). Educators can | earn the strength
joyful experiences (PDeWel buggezeed
y and celebration cannot be separated.

I vidually
9; Nevill
ghdumdteart g

d
i 1
Pi
i n
i n
al ., 20
to
j o

However, scholars emphasize that |joy cann
2019; Nordstr°m et al ., 2024; Segal, 2018) .
shared joy i s pguwisdeend acnt ibwitthi € ¢ ad&cn@ trii mfner. ma |
Segal characterizes joyful moments a
Arai si m above everyday concernso (as ¢
' ictabl e and unf ordudiidnagn en artounreen,t se d
aces to create reciprocal, respe

as cited in Nordstr°m et al
mu s t temporarily rehaaee(PhekeIIautBOEQ)ataln\t
unpredictable and jointly constructed joy, 0
i n the | iteracy | earning environment (Karjal
understanding (oHi ckredds <St0RRentSpringer et a
unexpected (Karjalainen et al ., 2019; Nor dst
power (Karjalainen et al., 2019; Pickell, 20
as theirestaoadengsjoy to |Iiteracy | earning.

While relationships between people are an
arning experience, oneods relationship wit
senti al (Davis et al., 2021; Kuby 1&t) al .
plain that Amatter matterso (p. 399) , e mp h
d materi al . Schol ar s emphasi ze that cur a
rrounding environment is criticalf tfoyunde
avis et al ., 2021; Kuby et al ., 2015; Nor i
udy demonstrated that positive emotions we
reating, making, and shamwniumgediofff ¢ethemnt me:x
d playful joint activitieso (as cited in N
at joyful l'iteracy | earning includes reci
t ween the | ear neerr aacnyd |neaatrenriinagl sr essuocuhr caess lair
ucators intentionally provide (Nordstr©°m e

DT~ NV~ OO —
QD TSO T gCS S X0no

Prioriti-Basg@gdChMucteéei modal Learning Opportuni

Given that joy is cultivated within wvar |
consider equity and power dynamics within t
attend to equitable | ear-chimgctaxpeschemces OYuU
2019; Davis et al ., 2021; Muhammad, 202 2; 2 C
2024, Pickel |, 2022, Scull en, 2019, Sl ay e
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Il mportance of joyful |l iteracy | earning exper
demanding that | iteracy educators fvalue stu
reading beyond-stifzaealslr adie ft i mintail on@ nEp . 1) .

The | iterature expl-oreenvadi bearhypegsoppo
emphasi ze the importance of mul ti modal lite
2023; Nordstr°m et al., 2019; Sla9;et028), 2
highlight that jecydeadmerpudd-cfevndml agpe&embecacy
opportunities, empowering | earners to freel
resources and the environment according to
specifically, Davis et al . (2021) highl i ghti
mul ti modal , coll aborative, and embodied | ite¢e
|l iteracy |l earning (p. 18). EchadaingrMaryd Pl ay m
of fedi setted |iteracy | earning activities, |
| iteracy resources and expertise while reco
through creating, negongatwingh cmoé |l aboraéei n¢
2021, p . 18) . Neville (2023) al so contends
Aoppressive |iteracy structureso that stifle
by standardi zedlO7V)YerdMeclyapmadt(2@233) pdescrib
mul ti modal |l iteracy |l earning Ato el evate me:
Sl ay et al ., 2023, p . 29) . Sl ay et al . (20
suggestions, -deesengeldi mpparodmwhurto equitably
classroom: fostering dbasiedsiltearmy ngmbsagpipog t
|l etting go, promoting play by allowing | earr
through oprmpohamds hnesafbon.

The research on joyful |l iteracy | earning
spend a | arge portion of their early I|1ife a
Karjal ainen et al ., 2019) . The abowe | itera
towards restoring joy in |literacy |l earning c
relat-bansdipg and situates the need for fur
restoring joy and support | eiatrencerisro Hil mluer ts h
2018) . It appears that restoring joyful | i
aspirational goal but rather an urgent | SsuU:¢
system cannot conti nue snuccdaeassssfrwlolms i M Itth & oa
foundation of deep, meaningf ul | earningo (La

Research Design
This research took an exploratory case st
share the ongoinbasSedsstummeralumnievarcyi cyamp.
15 -perevice teachers and 147 camperasl |¢ apgreed 4
service teachers |l eading the | iteracecy camp
service teachers applied to be camp facilita
Education students (Year 3 wts 4() Yaard IComnrs e¥a
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Some facilitators were | eaders for two year s
was collected from child participants to mai

Research methods/ data sources included p
wit hserreice teachers/ child participants (pho
childrendés work produced with/for dhsi, d par
reflective debriefs/journal s, and a family ¢

wit hs eorrwei ce teachers (approximately 2 to 3 hi

to the planned |l iteracy campl adt iewvaicthi eesa.mpD en
with a final debrief at the end of the summe
Years 4 to 6. It was sent by email at the e
194 enrolled famstaks, Mhtucenpeeadetiplginleasrnr i on -

on and Genishi (2005) share Margery Wo
) These words ring true as the abov
el mi ng taommohiet exxd midmmdd. Anal ysis focus:
h a constant comparative met hod ( GI |
retation thr oughSasludraaar,i z4 hlg3 )a nalc rcoosnsd «
rel atiAnetmpttimeg Itiot evreaatvier @it oget her di
aetdt eqgruni | t 0 ( Dyson & Gegminsthiad 2005yep. f DlLhh)
0SS stori etshe n26t2hdef pereet mc evheal | for resear
eracies as joyful possibilitiesd for the
vided inspiration. This article explores
eraagecamp c

5 3 33O

—T T OO TTTFOo

Findings

We began by searching for use of the wor
data. This step was revealing in several wa )
be fAjoyful o was brainstormed by -plliaremriancgy Ce¢
( aocsrs mul tiple year s) as t hey wer e asked
| ooks/ sounds/ feel s. Within planning reflect
LCLs |l ooked for or showcased enfmakimegtamad r
teacheasodécuomalsed am Connelly & Clandinin, 19
where Anot only were the | eaders enjoying it
1 Debrief, 2017)

Joyf ul |l earning was al so evident in 93 Pa
Parents spoke to the fAwarm and wel comi ngo ¢
teachers who made | earning funod. Many parent
aslweas opportunities to boost confidence for
drawing stories, 0 Asounding out and reading
more than ever beforeo. They also maoticed |
narratives/ storieso, Afinding new -dmoks t o
experiences connected to books that invited

Looking to our multimodal data, we consi
our | iterature review were represented in ttF

Language and Li tVvod acne 37,203 ue Page3



overarching themes that emerged through this
this, we share representative moments of the
drawn from multiple data sources aptdotenglrapth
journal s) . Figure 1 presents a quilted arran
have been used to | abel each photograph to p
bel ow.

Tabl e 1

Examples of Joy Reflecting Themes in the Lit
Themes Descriptions

Wonder & Moments highlighting joyful inquiries in which children expressed
Excitement | wonder and curiosity, along with excitement for learning in both
unexpected/ spontaneous and planned learning opportunities prov
by the environment and in response to materials (Dawls, &021;
Kuby et al., 2015; Nordstrom et al., 2024; Sutten & Slaughter, 202
Relational & | Moments reflecting reciprocal relationships and responsive pedag
Responsive [ i nt egrating childrends intere
(Nordstrom et al., 2024, p. 6), and community building (Pickell, 207
with gratitude also included.

Playful & Planning for multimodal, opeanded literacy learning that allows for
Multimodal | choice, multiple entry points, with thought given to relevance and
meaningmaking opportunities across space and materials
(Cunningham, 2019; Dauvis et al., 2021; Muhammad, 2022 & 2023
Neville, 2023; Nordstrém et al., 2019 & 2024; Pickell, 2022; Sculle
2019; Slay et al., 2023).

Pleasures of | Moments reflecting joyful responses to read alouds, reading togett
Reading and joyfilled experiences that reflect the pleasure of reading (Heyq
et al., 2022; Horst et al., 2019).
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Figu@Qei Llted Moments of Joyful Literacy Learn
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Wonder & Excitement

Many moments throughout the years of t he
wonder ment and curiosity, whether about natu
speci al Embsrsaucei nogn J odyufru In gL e aren i@é@gvd &mi c Sutt e
Sl aughter (AA0 2 1e)r accfyf ersedvonder i ng. Wi th wond:ée

[
pl easure and happiness along with anticipati
with wondering was an excitement for | earnin
moments were planned, while others were in r
Learning About Palindromes

A curiosity around pal iwmiddemmas | s’waderspaa %
pointed to the word fAracecar o on the word w
You can read it forwards and backwards. o (Fi
to begin to |ist othermevotr diss tdhepgi dti edd tihre Fic
ATadgnn observed this moment of curious | eal
Mom and Dad abge Matkn8homman in the room. Th
next morning, the campbat atketd, waDmave@ Letn
words to ito (Final Debrief, Year 5). She di
t hey added nmwer ef owonrdd st:h afité booké and he was |
kept finding more and he got so excited. Esp
mom we put Obobd on theredo (Week 2 Debrief,
moment nodtniéontg ,t hiilnkdit here would be a book on

Year 5), a point nofeddi cudqiei dn ntalh atd eda n teif e
pl acement of resources to support developing

Il n this exampl e, a LCL | eaned into a | e
palindromes and intentionally catered a joyf
and excitement PRincKkleiltler a2c0y2 2l;e.aSphhiingg efro metn t a ll
the LCL to recogni zeé tihte jluesatr nseereéyse-dctadpoa bh d yi ot
But he was so into ité his chart paper was ¢
that was a really big deal L€Iloso greice etdo ooot h(eFi
similar moments across the camp such as an
provocation with books, and a coll aborative
i nterest in slime recipes that | ed to making
Nature Wal ks

I n the third year of the camp, -wtalye LCLSs
through the summer as they reflected on chan
weeks of i mplementing their plans. Campers w
use nets to catch, observe, and release. Ob s ¢
LCLs to recommend to future LCLs to fAtake th

A Nature Walk in the fourth year of the
i dentified as one of the most effective and
(Final Debrief, Year 5 One LCL recall ed, g
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down their activities on the clipboards out s
to pause multiple times just so they had tir
noticed that nature wal ks ¢ ontgraigheunteend .t B oao kbs

| i ke You Fimyd Re®Rpyw kChristian set the stage

whilloest i n btyh eC awolo dR. S a npsr oampdt eJde aonb sSetrovii cnkg  w
sensessaw ClLlse joy of wonder asgramper ksogeoe
or identify a specific type of rermcdked, Nadarutr e

rel ated r espoMoste sAbtyot Abcdkok s1eltitlee Porti s. Ot hel
sounds heard contributed to expanding vocabu
al(lDai | Refl ective Notes, Year 5).

Gr e un

nfddears of the I|iteracy camp b
I m to arrange a Green Screen de
g e excitement of this experienc
nea @amecampus. As campers interacted with -
ughter, questions, amazem@amp &r § Swenme r i Cwam
how the green screen in real] |dHhangneaasb |pe
kgrounds65,( HMegahrl i6g)h.t sThle phot ographs col |l
fidentiality reasons, exude joy and anti
kay characters, and ask keuast isam 4 eo fe atcthe t
k ane hceemmper summed up, Al enjoyed camp a
ted to use the green screen, and | was m
n if it was only forThine mwefelkedc t(iFdare !l i gNhol
rning activity integrated a camper o6s | ear
ga

o
hi
a
I
t
b
c
r
I
w
e
I
a gement with a topic about which they

0]
a
0]
O-
0]
a
\Y
e
n

o.mm:o'e'so

D S

n
Ot her moment s char acmedi teedd blyi tetraclyoo
(Wohl wend, 2019, p . 316) , showcased similar
creating Stop Motion vido, visiting the Mc
observipargi nat e¥D in action. We noticed these
val ued collabor ation and sharing expertise
engaging with chall enges that fil mmakers ai
mo v e Si natnedntions of vi ewers/ players/userso (W

Campers who expressed frustration for ac:

Awere given a spaceepiernr twhsiec ha ntdo psl haayr ewitthhe ilri 1
p 31). These experiences also allowed for ¢
also interest in | earning about one -another
secon-dhost op viadda gwher d all s and says, AOh,

and praised their fellow camper. The next t
pl ayful and multi modal |l iteracy moment s.
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Pl ayful & Multimodal

Several moments that rose to the forefron
pl ayf ul l earning wi t h mul t i neoedraMi clei tteeraacchye |
mul ti modal |l iteracy is often a new concept

cetred on reading and whynndésg. gulihceanlc@L s, e nw
curricul@U@momad&l ngy & Clobacdiemite, | a9®@) ng oppor
on multiple modes while also designinng the |
ended play (e.g., Puppet Theatre, Bl ocks, Cr

Restaurant Pl ay

After seeing the childrenbés creations fr
the-spreice teachers began to recognize the
during what seemed at first glance to be

regni zing sever al instances of restaurant p
third year of camp, the LCLs revised their i
i nterest They shared observati odismerdugd hien ch
coll aboration with each other (Figure 1, I
restaurant play without hesitancies about w
donot l' i ke writing. I canot wr?te. OWayLAQlb
reflected, Al't was a great activity to get e
a contributing factor to the groupsodé restaur
the LCLs to reconsi der psl apya sasse dl efaorrnwanrgd. tToh
group of LCLs and coeretnrdiebdyt emdultta meoddil t ipd naayl
highlighted moments of joy.

Candyl and Village

An unplanned Candyl and Vill age was initia
during Station Nation (Figure 1, | mage F)
something similar, and the LCLs proposed, n W
3 Debef, Year 5). The | eaders modell ed writin
village, which included a makeup store, hai
Campers set about creating their dtnosred.,e mak
play as customers visited the store, mad e
authenticfahdewoplday experiences such as thi
Afa creative, i magi nat i vemapkrioncge sesxrpass é€alo fnnde a n ¢
(Cameron & Bezaire, 2007, p. 135). Invitatio
possibilities-solenihmgce ampdolprement Afendl ess
(Cameron & Bezaire, 2007, p. 131) .

As this moment unfol ded, the LCLs obser\
creativity, art, and |l anguage to make this |
The village stood out to the LCLs as fia gr e:
Notes, Year 5) as well as for nAcoll aboratior
great coll aborative moment that came out of
great |l earning experience for me .moNhing f or
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|l earning moment reflects Wohlwendds (2019) [
Achil dr en pbraosdeudc es taocrtiieosn and | magi nary scen
i dentities with bodies or by ani matyiemg toys,
to virtually inhabit a shared pretend cont ex
(2021) Literacy Playshop example, the LCLs e
while recognizing the I|literadyhcampbrsrwat e
negotiating, coll aborating, and playingo wi
expertise was noted earlier in relation to
technol ogi es.

Wh at Can You Do with a Box?

Boxes have been featuredriom dlemogt useer A s
forts for a mock snowball fight (Year 1) to
6 )F.or exampl e Nowh ebhnyBradenatdoiinngget t e Portis to the
campers wereemdedcnt amplopteen of a box where th
mi ght become. The campers suggested a rethin

We Adidndédt start out, 6éoh youdre going to

going to draw a picture with a boxd and

make that into something?d6d And then we br

Year 5)

Figure 1, | mage H shows Wihat nlexpgperead , wiw
repeating a similar camp theme with a differ
planned to bring in boxes, applying what t hi
pl ayful moments highlighlt@lds | ®Rairinteir dig hpenypa gt in
had a whole |ist of ideas! It was amazing. T
me (Refl ecti ve-cloonusrtnraulc,t iYeerarl &d 4 @l osihrag ,e dan dl
roplaying. Joy in the form of coll aboration
LCLs when a child was behind in finishing hi
campers jumped in to help: pfed ieencwead o0 nteap
the campers helping one another finish somet
himlo (Reflective Journal, Year 6).

When wusing boxes and other recycled mater
excitement but also ways they could support
added signs, etc. One LCL summed up the diff

T some preferred to build and then write;

T some would plan first,;

f some would pl an, then build and come up

(Refl ective Journal, Year 5)

Recognizing thdilrexplbans toyoulod aHdlodv f or t he
somet hing that the camp context offered for
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Within these creative box activities, t he
ickell, 2022) as camp | eaders, and surrend
yo (Karjalainen et al., 2019, sptoldhmaganet
at could be. The playf ul and mul ti modal n ¢
019, 2024) suggest s, fostered joyful l ear
orybook, empowering | earner sertioalfsr eaendy tehx
Vi ronment according t o |l earnersd strengt!t
mpl ates beeathedmaselL@phsenrecogni zed the way
iting (Baghban, 2007). One L QolLerphoe rnat eadl tteor
o0 noting, A | |l oved this activity and so
eative ideas! e It was a great exampl e o
signment/ aceanded yanad &lel owetnhteo w atmpeey ss & &
to (Reflective Journal, Year 6).

| ati onal & Responsi ve

Many examples signifying joy came from
| ati onships, whet her bet ween LCLs/ camper
mpers/university community. Beginning 1in
cument atd otho waalsaruesel i teracy | earning momen

miaannd&éeeSavwv parent pointed t o relati onal
mmuni cati on:

Each day my c¢child would come home from ca
the adventures that took place that day.
stories were proof that my child was | ear

Yea)y 5

This documentation wadyinnmni asakhygy ocmomel & &e
iteracy |l earning with families. LCLs then
mmuni cate with families The examplesngbel o
d rel-muiilodishg pwi t hin the camp that feature

|l l aborative Art

I n the firstcgmper 9feadble campri buted a s
il tCLSEheseewed it together, added a dowel , a
each year to foll ow, a different col |l ab«
clubingemaprint tree, a world made of hand
ekly communication with parents featured
|l l aborative art pieces as a way to share
n ienaatguer fd in the | ogo for Ashea plrecagdrearm) ,1 al
eing how the piece came together over the
gives us a beautiful art piecar t®) hahlge i1
rkspace housed these coll aborative pieces
member that yearés campers byo as LCLs pl a
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Thanw&ku Cards & I nstructional Reci pes

A foundational goal of t he l'iteracy car
experilemsdaagu.cti onal recipes, for example, we
making playdough and ice chalk) as well as a
to read the reci pkcramds ptrlregpayearnh,e etnlraerk . op
writing invit atyiooun sc arddess,i gannidn gmakhianngk si gns.
were planned and ot her s -nmenruet ei nwerlocnmopnieu , s isgunc
lwentor 6s Gallery (top portion shdawremend Fi gu
week in Year 4, -ycoaumpcearsd sma(dFi gtuhraen k1 , | mage
Il nstructional recipe to bake cupcakiersg for f a
the i mplementation of the camp (e.g., Dean

et A. )L.CL highlighted this Avery rewarding ex
school and handing the cards outoi d Refbdbteedi
campersoO gratitude and appreciation that #Abr

t he -woagdld application of |l iteracy through b
delivering the cards. These-fgowdad tmoamemitrsg .e
example, noticing an incorrect formation of
the whiteboard (Field Notes, Year 4). Anoth

t haynoku | etters to the CLrredtiighdadck ronea uad mpe rad s
mostly backwards. She got out the whiteboard
sounds as they worked to practice the letter

A Lost Tooth and A Broken Leg

For several LCL s, favourite moments dur.i
writing that highlighted joy in | earning as
campers. The first example involved ea | o0ost t
ini ti al devastation and how ndall the other
tooth. o6 The LCL suggested the camper Acoul d
it up in the gyméo (Reflective JXdwer mcalmpeYear
proudly displayed the | etter, a fitting exam
1)

The second example took place when a LCL
t

of the campers eémeecildecdartdo warsiktien ga hgem O SpE
Another LCL drew on the word wall as a supp
dertrei ne the root word /feel/ and suffix /[/ing
our word wall as wel |l as writing letters to
Who would have thought that an injuwe woul d
Journal, Year 6). The LCL with the broken | e
with their names and they had an absolute bl
Year 6) .

While |l osing a tooth and breaking a | eg
concerns, these examples highlight joyés un
| earner s, Araising them above everyday <conc
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become i mpact f ul |l iteracy | earning moments.
cont r i bfuttidgdhitt o c@ammunity with the adult part.
26) .
Pl easures of Reading

Joy in connection with books abounded 1in
goal to-fspareikl jeaxypyeri enlcyersn wea mphh absoi ozkesd. sTeatr tai
expectations (Cambourne, 1988) so that camp
wWrrse University rooms were redesigned =eac
i ncluding a book nook area (Figure 1, | mage
the camp plans. The benefits of read aloud
commutny and fAmost i mportantly, t hey model re
partakeo (Miller5&) KeLCky, i BO0GApopatd® ti me
i nto the daily schedul e. Reading for pl eas:
Somemes this took the form of Reading Buddi e
group with the 4 to 6. Other times, campers
with a LCL to read together. Textsfrondmall k-
picturebooks to environment al print. Camper s
books. A graffiti wal/l created a space for ¢
another. The mail box menti oned aamrelriserenglosyce

reading.

Therapy Dogs

During multiple years of the camp, camp
Ambul ance therapy dogs This moment often st
they observed how fithe children enjoyed read
| oyved oved, |l oved the therapy dog visité many
remainder of the weeko (YHdaw 69 . Rdbayd tKdadSetsa rxy
Messner to prepare for the wvisit.onfshisf book

whet her they were good readers to consider w

buddy dog. Not al | campers read aloud due
participated in the shared experaida mage sp aaft nree
have been found to amplify I|iteracy | earnin¢

| iteracy engagemejnuddgme mtagy/ls (t fhraite saere, ndM0 9 ;

Favourite Books

Artifacts were filled with joyful expres
with new/familiar books anTdheauSehao rMsa.mnCanle Aclapnh
Bodky Jerry Pallotta. He returned to this bo
pi-ap time, and was delighted when the LCLs s
LCLs observed the camper drawing on oexisting
moments that-spuocptedokett eons. For exampl e,
and h@ two began challenging themselves to t
|l etters It was awesome to witness! o (Leade
(2015) study, a director $Hiawmieldarrleyadi ognd r
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n were more |ikely to read when t hey
ce to read books together as partner
y f

D D =
o Q

~ =~ N

ul mEe@ampessi wethbheinamped to bring
even dress up as favbdulki theyi meok ¢
arcia that sparked the coll aborative
rr- camp®r ggr eughwo |Euhneep hbayn ttMlo a tWi i § pans k e d
nds of enjoyment around reading that |
characters being featured in the next

O PR
SS9 IO
®—0o =

%)

OXx >35> —®O0 —

=
o

d Wal ks
The ide
t he LCL
ought

r
t learners could take pleasur
y had | earned about this <co
a ent | ayer of wundernswtrain diigng.
gul ar wa to Word Wal ks during transi
mpAu sL.CL fr e aged 4 to 6 group recall ec
d writing them down on theieralkcypboaonds$ hel
d stil]l have fun. : .0 Another LCL reflect

QO = T
559 ® "~ O

Our campers were fascinated with finding
whenever they saw one! . . . 't was such
have never thought of doing this before,
own class I|literacy is all around us
A related moment took place during a vi si
the word Aredo on the truck recognizing an o
(Figure 1, |l mage L) : A . . . We-dwedatt hehrr opuuwgth
them together to spell red. [ Name of camper ]
truck was red! (Reflective Journal, Year 6).
taken, the firefighters jpdsnedithencampeées I
will always remember! o, the same LCL refl ect
Ot her examples of readisng i hgr t hleeaqnudrver i
which housed a | arge colell a¢teidomaomfesbd ok £ xqmh
experiences were supported by mani pul ati ve
connectHIloans haiLii gzh tBobyyd ( Fi gTuhree (1r,e )lsmaogrey iM)g o f
was prompted by wusing three | arge dice (one
for problems) and |l ed to tellind afugihltley satndr
he swapping of stories!o (Reflective Journa
book from a diffekLemn. i Tihits abpper i endi tby

hroughout the LCLG6s reflectival ) dorcmuanlest ap a
t encouraged an excitement for reading and
Petty et al ., 2017) .
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Il nterwoven Threads

The i mages in Figure 1 do not stand al one
filled moment i s supptolrdtedc doryn d dhtes stth @ mm.h elsn to
above themes that this study and the resear .
|l iteracy | earning. These themes are found on
reminder thateshehamagegniafy bow joyf ul mo m
playful, hold the potenti al for wonder and
responsive interactions, and in the case of
pl easures ofi mgaadbogt &not her | i tpeorsacty] ecdgd mp,
t hat relationships developed among campers,
contributed to the strong sense of community
camp participants spent togethdr @ommun2i)y. a@
ti me anRlunsnpiancge .l engt hwi se across tftiheyfuilt a
|l iteracy |l earning and | iteracy engagkment. W
theme as we found it crossed the other t heme

Professional l earning is an invisible tfF
moments included in the quilt. Ongoing di a
( Rout man, 2024, p. p Bsde)r vp rcoev itdeeadc hsepr asc-etso fsoerl e

consider peldyamgm gmeede |l ITad aCambourneds (1988)
engagement as LCLs took wup these conditions
sought to I mmerseodkbearexerls cih texesacyn beh
expectations about being a reader and write
time to read, write, and create, and value
next step goaslhs.f téeedn wecces at eaober sd gaze from
| earners as the preservice teachers | earned

I n Summary
Campers saw so many wonderful things abo
happiness, | aughter, and kindness. They
smart, happy,( Hiugimlyi, g ratngd, cYeodr! 4) .

The quote above speaks to the insights of
saw in their imagined reflections (Figure 2)
of this paper as we ponder why joy is import

The current context of teaching r dlng,
a turbulent one (McKeese&chleeftfeailche 82 4)n.t e
settings, thegnaeompaneti aogndmapladalphk ogmasmisi lalt
Tey are observing fewer spaces that evoke th
a read aloud during a full practicum bl ock.
moment sé6 can be |l ost in the institu{Hanwhiynaea
2000, p 200). While the |literacy camp was n
broadly, the examples in this paper raise qu
|l i ke and how it can foster a |l ove for readin
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First, understandings of young children
i nstrument al i n creating joyful l'iteracy | e
Examples |Iike | earning about palindromes anda
i ndiavi dsupacesbdsoead ilnegaurimmiyng as ways to resto
Books often played a key rol e-fiinlemarckiirn g smu
Parents and LCLs recognized camper@ipositi)
growing confidence and engagement (Cambour ne
the emotions evoked within muNbromedaPm ptawnil

2019) with intentieommald glhanmrcieng namd nadpgrSl ay
valued coll aborative makipdag nenXx mar ifewm cders c(uRiic
play and creativity in mind,o (Slay et al .,
(2023) call for educators to plan for joy.
Second, joyful |l iteracy | earning was not
2018) and the opportunity for engagement, wo
both campers a®dadl neQL s 2(0Uld2viaras citlrealsein Sl
relational moments of Jjoy are ones that [
contributed to comments about wanting to r
Il mportance of Dr . Seppal ads insighttael cl air
successfully in the absence of joy as #dit f

| earningo (Lahey, 2016, para. 3).

The |l iteracy camp was not all joyful X P €
deal t with hard days. They continually soug
di fferentiate |l earning fomwetlkemawiptshi rEntglagi
p r osfieosn a | |l earning with one another was not
provided opportunities to improve teaching L
2022) . | mpl i cations and recommendations for
scope of this paper, but we conclude with tF
experiences embedded within the camp contri
|l earni ng.

For t hserevipcree teacher s, the |literacy ¢ amg
|l earning (Cambourne, 1988) and take risks wi
that was similar to but not the samfeoras a sc
ceoplanning and adjusted plans to be responsi
all owed for -makiimg ctuad rbhbe up @mme atbd pl a(iDyesdo nhy =2

Wohl wend (2017), a Apermeable curriculum (Dy
to childrends cul tures, interests and desire
rat her than done to themo Ulp.I| i6t7er.a dWa nlye arfn it

study demonstrated this teacher negotiatio
curriculum as conversation/ professional l ear
may have been possiblethe paessduoue to &abses
curriculum standar ds.
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Returning to the opening euesetdi dn,t eamec yo fc
pr ompt-sar wiree teacher s growth as emerging t
through opportunities to experience the wa
decopmaking (Heydon et al ., 2 0 2ma)k.i nAs i mew utdeea
both intentional and unintentional mo ment s
wonder and excitement, characterized as pl ay
relationally and responsively, and strove t
|l iteracy engagement . Whil e a school cl assr
environment, we hope these examplessof joyf.
whet her they are new to teaching, or simply
cl assr oom.
Wheéh TEEC mySCHE T SeC
MQC&—M——HQP{’E{ W
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Abstract
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I ntroduction
Ont ari o ki ndergarten educators ar e exop

pedagogi cal approaches for early Iliteracy | ¢
2011, Pyle et al., 2018; Pyle et al.s 2024)
based | earning approaches in favour of direc
changes in Provincial curriculum and school
reading instruction (OHRC, 2022; umytbatEt a |
ki ndergarten educators are steering througl
pedagogi cal approaches: direct, systematic
exi st tbnags epdl dyear ni ng. The dur at irocnh 02f0 2t4h iwsa ss t
timely to capture how kindergarten educators
pedagogi cal approaches. The purpose of the s
space for kindergarten edmpatbastkty e€eebancée
sedefffi cacy for bl dradienlg agpipreoatchasd tpl &yarl y
This study provided ten Ontario kindergarten
perspectives on t heedcuucrartei notn -scdounnticerixgt r soef miil n tt eerr
and professional | earning conversations. The
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of teaching -baaddngki nderpglaaryt en cl assrooms.

conversations addressed educatorsd |l earning
knowl edge for teaching reading and explored
use the |iteracy skills educators were build
These conversations among teaching professi
provide affirmation in a time ofalunce2rOt2ali)nty

Background Literature

Exploring kindergarten educator perspectives and their experience with literacy
instruction in playbased programs requires an understanding from a variety of disciplines
and foci.Below is a brief summary of the background literaturehencurrent educational
context in the Province of Ontario and the ensuing tensions experienced by educators
related to facilitating play and literacy learning in kindergarten classrooms. This is
followed by literature omeacher selefficacy in literacy instruction, whickerved as a key
foundation for designing collaborative work with educators as a form of responsive
professional learning.

The Current Educational Cont ext
Il n Ontari oRi gthnte t@WHRCepd T r kt nqgeicroynmendati on

2022) have caused a degree of wuncertainty fo
to deliver effective early |literacy progr ams
the way reading iIisiagdpegaetenotbegtadgh®? wnt
Effective Early Reading (IOWEt, r L2d0t2i2don):. AReGu isd &
el ememamgwage i culum ( OME, 2023)Kandepgami sad
Progft@mhie, 2016)fs aiient ii kbiadsledlevaipdpernocaec hes t hat
direct, explicit and systematic instructi on:¢
province are responding in a variety of way
support eduicmgonsew puboghams, and providing
These changes are not only being felt in Ont
provinces, such as Saskatchewan (McKee & Sch
(Metsal a, 2024) .

Changes to the expectations for instructd.i
to navigate. Guskey (2002) noted that it 1is
and a difficult process for teacacherts nared t h
support and reassurance to cope with- change.
i i me-cempbethded assistance as they struggl e t
i nstructional practiceso (p. 49 71)o.p mzonlt! aibsor :
al so encouraged by Poulton and Woeflli ¢2620) ,
and instructional practices in a Aliteracy r

In response to thRight to Read InquiryOHRC, 2022) report recommendations,
Western Education (2022) recommended that sc
responsive ongoing professional devel opment
for opportunities whdrtd ofmree $e aracnh elres barnodu gpri
Providing educators with this type of collaborative andgaibedded professional learning
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has the potential to build their selfficacy, their pedagogical content knowledge
(Shulman, 1987), and can result in improvement at the school level and beyond (Darling
Hammond et al., 2017).

Pl ay and Literacy Learning

Research that focuses on teacher instructional practices and literacy learning in
kindergarten classrooms in Ontario (e.g., Pyle et al., 2018, 2024) has sought to explore the
tension educators feel between developmentally appropriate approaches anceilreger
academic demands being placed on them. At present, Ontario kindergarten teachers are
struggling with how to embed literacy learning into play (Forgie et al., 2022; Pyle et al.,
2018). The value of play in learning for young children has been resabfar many years
(e.g., Clinton, 2013; Peterson & Friedrich, 2022; Roskos & Christie, 2007; Skene et al.,
2022; Vygotsky, 1978)lt is through play that children make sense of their world, and play
and academic learning are linked (Clinton, 2013).

Wohlwend (2011, 2022) and Roskos and Christie (2007) have elucidated the
benefits and importance of play for literacy development. Play in all its forms encourages
oral language use, builds vocabulary, promotes early reading and writing behaviours and
introduces text and other literaoglated resources into the classroom environment (e.g.,
Peterson, 2016; Peterson & Friedrich, 2022; Pyle et al., 2024). Guided play encourages
educators to take an active role in guiding, coaching, and teaching childrarsvaei@acy
skills and behaviours without interrupting the play event (Pyle et al.,, 2024; Pyle &
Danniels, 2016; Rand & Morrow, 2021; Skene et al., 2022). Guided play seems to provide
optimal opportunities for the building of academic skills through plasy @ the amount
of adult scaffolding present (Rand & Morrow, 2021).

Rowe and colleagues (Rowe et al., 2024) note that providing opportunities for
children to compose and write their own messages with adult scaffolding is an important
context for building literacy skills such as the alphabetic principle. When children are
allowed to participate in a variety of writing opportunities, it not only builds their literacy
skills but also their agency (Dyson, 2020). Klein et al. (2023), describe the affordances
offered when oral language, writing, and reading are connected, gdborhildren who
struggle with reading and writing, but for all young learners. Portier et al. (2019), in their
study outlining playliteracy connections, call for research that examines ways that
educators can nemphasi ze a c(@ 1By mstractionaw h i | e n
approaches that centre meaning and authentic texts, integrate modalities of reading and
writing (Wyse & Hacking, 2024), advocate for expert decisiaking and precise
language on the part of educators in small group instructiom{&@and Pinnell, 2017)
align well with literacy learning through play.

The current study incorporated the research literature related tbgday learning
and early literacy. It focused on building educator-effitacy and offered an environment
where educators collaborated and explored professional learning, togethemrwit
experienced researcher/educator.
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Teachekerf fSelafcy for Literacy I nstruction

Teacherselte f f i cacy is defined as the belief
success (Bandura, 1978). Teachers with highef@tfacy tend to believe that they can do
what is needed to improve student achievement, while those with loefedicy beliewe
that other factors are more impactful on student achievement than the actions of the
educator (Hattie, 2012). Teacher sefficacy has been shown to be an important
component for improving student learnirggfidura, 1997; Donohoo, 2017; Hattie, 2012,
Zee & Kooman, 2016)n a synthesis of research on sefficacy, Zee and Kooman (2016)
noted evidence of positive links among student academic achievement, teacher quality, and
teacher welbeing.

TschannerMoran and Johnson studied the relationship oteféi¢acy beliefs to
literacy teaching (Tschanndior an & Johnson, 2010). They not
experiences (Bandura, 1997) and learning alongside a mentor contributed to significant
gains i n a t e a eefiicacy doslitehey gstracton (Ghllaghes & Ciampa,
2020). Learning from other teacher colleagues also contributes to buiedfgety (Yoon
et al.,, 2007) and to the building of pedagogical content knowledge (Shull8&7;
Washburn & Mulcahy, 2020). This study incorporated opportunities for educator teams to
discuss and reflect on their instructional practices within complex classroom environments
and provided a place to consider educatorefifacy and its inflence on wellbeing and
effective instructional practices.

Professional Learning

Professional |l earning Iis how educators g
efficacy, and keep curremhewetaréehmanyidstfa
of professional | earning models from-school
directed coll aborative teacher | faduiercited., PI
of fers educators emiprpeséiumacy esnta baridtyho
(1986) suggested that t heefddcar e efldwerf smajadrl i
build a teacher6s mastery and effectiveness
These sourcesmasternyeamtpdrniednass (having the
and observe mastery and success in themsel ve
dealing with similar chall enges and demons!H
(l'i steni ngoitome aoft raursdcewWdr avgement from a ment
(positive fethangsniahgemmepgbdbuon) . Professio
i ncludes opportunities for educators to try
trust, such as was present in this study, W
Ciampa, 2020; Yoon et al., 2007).

Guskey (2002) indicated that teachers de
that are practical, specific, and concrete
practice in the <classroom i mmediat e¢éby. Ef f o
Dar lHiamgnond et al . (2017) , demonstrates a |
| earning, teaching practices, and student o
active | earning, s up peomh esd deceadl-H aaBboor hakn goptn @ in d
(2017) al so note that effective professi on:
coaching and expert support, offer feedback
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educators to | earn, practi ce, i mpl ement and
to collaborate with others wasandnctorldment avl
efficacy. As well, Yoon et al ., H200{73i deun
experts in professional devel opment that cor
The i mportance of coll aboration, expert supp
specific practices into actthiionn,6t haen ds cbheo oplr odvai
al so seem to be beneficial for the educator
| earning
Theoretical Positioning

This project was premised on social constructivism, with an understariding t
children learn through their social interactions with others (Vygotsky, 1978). Two key
Vygotskian principles that impact the way that educators think about teaching children to
read and write include trmone of proximal developmearidscaffolding

The zone of proximal developmemscribes the distance between what a learner
can do independentlyzgne of actual developmerghd what they can do with support
(Lake, 2012). When teaching children to read and write, educators observe what a child is
able to do independently while reading or writing, and then coach, prompt, or scaffold that
which i s just o0 uThegodlisto briagwhdt is in théne of praximal r o |
developmentover time, with adult mediation arfdcilitated talk into the zone of actual
development.

A second principle is that afcaffolding Scaffoldingis the support or assistance
someone gives a learner to move them forward in their learning (Lake, 2012). This type of
support can be in the form of coaching, encouragement, reminders, or breaking down a
larger task into smaller pieces. When applied eéodbntext of learning to read and write,
educators and sometimes more proficient peers, prompt, encourage, and provide specific
language to help a reader who is stuck. The language, or prompt, used by the teacher

becomes the c¢hil dagtheinewtebecoraelknowmp e e ¢ h, al |l owi
Concurrentlys oc i al cognitive theory (Bandur a,

approach to collaborative professional learning where kindergarten educators' agency was

honored.The constructofsegé f f i cacy, or Athe belief 1 n one

execute the sources of action required to me
p. 21), is one way to understanding motivation and accomplishment (Bandura, 1997).

When applied to educational contexts, dffcacy can provide us with a letisrough

which to understand educator behaviours and beliefs.

Taken together, the theoretical positioning articulates the stance of the two authors
with respect to the studyds framing, design,
authors share the stance that ghaged approaches in kindergarten clasamengender
rich early literacy and language learning opportunities for students, but teachers need
collaborative, ongoing support on how to harmonize them with systematic instruction. The
first author brings experience as a kindergarten (OCT) teachkistprbject, as well as
experience coaching new and experienced educators in both public school and university
settings. The second author is known for work related to instructional coaching and self
efficacy beliefs of educators. They brought their prexperience and background
knowledge to this study.
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Met hodol ogy

This resear ch dtasckeyd uteisldidanedde rdsddsBiRg8n S hat t
2012; Barab & Squire, 200Ai clsapdovaltes ®&8efl
engage i n tr(@lnwsdyy,t i e Gycoaelncoef DBR is to pr o
effective |l earning environments and use thes
(Sandoval & Bel |, 2004) . DBR shifts the con
merely a move dtrioome,t hteooray mod elr at hat nAemphas
bet ween research and practice rather than t

DBR positions participants as coll aborators
situated wi tdhi autchoenmptliecx laenar ni ng environmenr
Accordingly, DBR was -ohbsephedofodus tphratct p:
educator participants as actively working to
a community (Hall, 2020).

Participants

Kindergarten educators from two schools within a large, suburban public Ontario
school board participated in the project. Ethics clearance was granted by the school board
and university associated with this study. School 1 had six participants: threéoOntar
certified teachers [OCT n=3; Alyssa, Brianna, Eleni (all names are pseudonyms)] and three
designated early childhood educators [DECE N=3; Danielle, Navya, Rishka]. School 2 had
four OCT participants (Marie, Parker, Wanda, Velia). Three of the OCT ipariis
worked with a DECE partner who did not participate. One of the OCT participants taught
without a DECE, in accordance with Provincial policy (OME, 2024), as there are fewer
than 16 students in the class. All the participants were female; two wigtlezesl; one had
a visible disability. They ranged in experience from 1 to 20 years and were aged 25 to 45.
Most of the participants had between tvand fivey e ar s experi ence and
teaching in kindergarten classrooms. Two of the educators teenporary long term
occasional teachers.

Data Collection
Semitructured interviews (van den Hoonaar
(October; T1) and end (March; T2) of the pro

participant perceptions and -eapedi eenmdsr gar
classrooms. T1 questions focused on instruct
the educator in play, role of play for I|iter
seldenti fied areas for prof esoinonpdr tli ea rprainr
perceptions of the project, i mpact of PLC di
changes to instrucdfifoin@dcyprhaeltiiefes. alnmdt esrevlif
mi nutes in | ength, took plawcecrviibadiadhg, mame

checked by the participants.

PLCs-m{abte discussions) took place month

(from Oct obDeurr itnog Mahrec PL.C di scussions, the f
t he partiEairpayntlsangluhaege and LitleERC@OICI aealro
(Smith et al ., 2008) was devel obednd oK t hos
classroom programs and | earning environment
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early liter oyntl mamnimamde.d PLtegyrlne n&§ Danni el s,
was created to consider the role of the teac
tools were repurebbedtion usel as self

When requested, t hemifnutse clua shsorro oamm rcameagcel
During these coaching visits, educators asfk
observe and engage with students and to demo
El konin boxes for segmenting and bl ending ( Me
& Yates, 2021), and interactive writing (McC
Il nstruction

Field notes documented observations durir
t

coaching visi S Observations focused on ins
recorded how | iteracy | earning opporgtunitie
time, and in the | earning environment.

Data Analysi s

I n keeping with DOBR,erwviewds amdon h®Bl | ear
participants were used to determine foci for
(PLC). During the initial PLC discussion, t
trends and thebparctinciemanutss wheadci ddeky wanted
School 1 decided to focus on how to use expl
|l iteracy skills during intentional smal | gr
enrich thenpliagsoppeytoffered children so t
|l iteracy skills they were | earning throughot
by the facilitator to build knowledge and sk

I ni ti al interviews were analyzed by both
determine the foci for the sessions. The sec
data collection portion of t kdfprcafjcgcobfetla ed
the participants, explore their perspectives
and document changes to instructional prac
experiences throughout the projecusweéepbpasahasc
classroom coachi-eagded sfiitsl.d Thetses oweme analy
dat a

l nterview transcripts and field notes we
2021) and inductively (van den Hoonaard, 201
transcripts from T1 and T2 abywbi ndeprfowildi e
coding (Sal d«na, 2021) was done by the firs
devel oped from anticipated categories. Si x
relevant | iterature, the studyogs kr  Sad rdam aqg u
2021) . These predetermined codes were relat
| i t eratur eefrfeilcaatceyd bteol iseefl st ( Bandura, 1997), i
& Pinnel |, 2017; OME, 202 2b;20W4g)o,t stklye ré&de&
guestions and researchersdé experiential data
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Findings
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Joyf ul Learning Opportunities for Educators

Educators expressed that having opportuni
hem together as a team, inspired them to tr
n meaningful ways. The benefit ofwhboei ng to
ommented that Alt was nice to be in a group
deas offodo (March 2024) and Daniell e, who s
eamo (March 2024). Mar i-ree fflecewwnd atrmdae fitlohed n g
oll aborate with our coll eagues in a small r
hingso (March 2024) had been the most bene
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Finding Joy in Communication with Families

LAURA TEICHERT
Western Michigan University

VALERIE CHAN
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Abstract
Family engagement S a strong predictor (
communication is a key component of engagement (McWayne et al., 2016). Yet, little
research has focused on familiesdé and school

literacy @& a social practice, communication is described as social and cultural and not a
universal skillset. That at a basic level, literacy is effective communication. This inquiry

focused on the three-K2 teachers and considers the joyful opportunities aftbiaéheir

homeschool communication. By engaging in Narrative Inquiry, we unravel the participant
teachersé experiences and preferences in col
joy and consider the barriers faced when maintaining joy. Key monoénty were

sparked when providing positive communication, developing systems/strategies for
continual communication, and in building relationships.

Keywords:;joy in teaching; tweway communication; homschool partnerships; teachers
communication preferences

Scholarship on homschool partnerships is robust with scholars documenting
effective ways to engage families in partnership with schools. This work has shown that
family!lengagement is a strong predictor of <chilc
2016). It has led to federal and stieel policies and recommendations aimed to increase
family engagement within the school community. For example, The U.S. Department of
Education (2005) created a parental involvement section within the Title | legislation which
stipulated schools had to meet parent involvement requirements in order to receive and
keep funding. In Michigan, th#ichigan Family Engagement Framewof&020), is a
resource intended to integrate family engagement into school and program improvement.

Informing these policies is the notion that hesehool relationships are
reciprocad schools learn from families about learning practices in the home and families
learn how to increase their repertoire of learning activities in their homes. Communication
is consistently identified as a key component for creating successful family engagement
(Avari et al., 2022; Higgins & Cherrington, 2017). Yet, literacy is a social and cultural
practice and not a universal sigit for all families and communities (Rogo#003).

Literacy is | anguage and how individuals i
1Familydé within this field may include parents, exte
carin for the child Edwards et al ., 2019).

Language and Li tVvod acne 37,203 ue Page2



(Qarooni, 2024, p.10). Literacy is how people reach a common understanding together and,
at its most basic, is effective communication (Qarooni, 2024). But literacy, as social
practice, is embedded in socially constructed epistemological principles idat the
ways in which people address speaking, listening, reading, and writing (Street, 1984,
1995). Adams and Christensen (2000) noted at both elementary and secondary levels of
education, communication was vital to developing and maintaining trust lresgkeols
and families. Bidirectional communicatiah or two-way communicatio@ involves both
participants feeling empowered to initiate and/or respond within communicative acts. This
means that both teachers and families feel empowered to begin conversatmmestly
answer guestions. Yet, individuals from different social contexts are socialized differently
and this socialization in children devel ops
(Lareau, 2015, p. 8)including communication. Regardless, tway communication is
central to building relationships since effective dialogue develops from trust, mutual
concern, and an appreciation for contrasting perspectives (Lawktegitéoot, 2004).
When tweway communication is open, clear, and values atigpants involved, stronger
teachetfamily relationships are formed, which also leads to improved family engagement
and child outcomes (Marvin et al., 2020).

Atits core, teaching is a profession built on relationships (Danielson, 2007; Johnson
et al., 2015). Much attention is paid to building relationships within the classroom (e.g.,
MAISA, 2016) and there is a healthy body of literature focused on ‘soimed
partnerships (e.g., Caspe & Hernandez, 2023; Edwards et al., 2019; Epstein et al., 2009).
Less attention is paid to communication preferences and expectations between teachers and
families. Communication, particularly in service of relationship buildis@ good place
to consider joyful possibilities as teachers and families work together to develop the whole
child. In keeping with this special issue, this paper considers opportunities for joy in home
school communication. In presenting three focaltieear s 6 communi cati on
spaces of joy are identified and expanded upon in nuanced ways to consider heaw home
school communication can be a happy occasion.

Background
On Joy

AHow do we cultivate not only the genius of
i Gholdy Muhammad, 2023, p. 19

MerriamWe b st er defines | oy a sbeifigt duesseonot i on
good fortune or by the prospect of possessin
does not feel sufficient in capturing the essence of joy. Gholdy Muhammad (2023)
exmnded on this and-emdodonatinteligeaat and knpwing sowifos oc i a l
make ourselves smile. Joy is the embodiment of sustained happiness and having knowledge
of the world centering wellness and the gifts that may or may not be captured in
tradi ti onal school assessmentso (p. 14) . Ul t
embodiment of, learning of, and practice of love of self and humanity, and care for a help
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for humanity and the eartho (p. 70) . Il n st
conceptualized joy as fithat t hastameanetbi ng of
build resilience, reduce anxiety and strengthen relationships; as a means tolvhavage t

we interact with one another, care for one another, and engage in community; and as a way

to ensure schools are places that we want to be spending time together, learning, and

|l aughingo (p. 3) . Mor e succi nachdppness.Nayi dlI et
I's satisfaction. Joy iIs content ment. Joy is
these lenses, this paper views joy as happiness, fulfillment, pleasure, knowledge, and the
grounding for relationshi@gst he car e f ore Adamamoe tYyMamammad,
70) as a means to strengthen relationships.

On HomeSchool Communication

ATeaching is a human endeavor, built on i nn
Sspirito
0 Meidl et al.,2019, p. xviii

While teaching is human, schools alone cannot meet the needs of all students
(Caspe & Hernandez, 2023; Weiss et al., 2018; Zeichner, 2023). Schools must consistently
work with families and communities fAacross
outcomes and webeing, with educators who are wellepared to cereate and uphold
these trusting bondo (Caspe & Hernandez, 20:
school partnerships have been legislated stems from literature documenting how strong
family invol vement i ncreases studentsd acad
Fields of scholarly work have been dedicated to understanding how families support their
childrends |l earning in homes prior rro schoc
example, focuses on how children are acculturated into literacy as parents and other family
members engage in various literacy activities and events as part of daily life (Anderson et
al., 2023; Heath, 1983, Taylor, 1983). Literacy use vary acrossatiffeacial, cultural,
and linguistic factors in that not all families draw from the same literacy practices to

support childrenés | anguage and | iteracy de
also been examined, albeit to a lesser degree than lit€tasgarchers in this field have
documented the rol e f-pemeptionseofabilityandeachievementhi | dr e

in math (Frome & Eccles, 1998; Parsons et al., 1982). Others have shown that family
involvement strongly influences math achievemaerith positive involvement leading to
higher achievement (Desimone, 1999; Ma, 1999; Valdez, 2002). Legislation draws from
these fields in an attempt to level academic opportunity and encourage families to actively
engage with their children in schelike learning Anderson et a].2023). Critics of this
perspective are aplenty (see Auerbach, 1989; Reyes & Torres, 2007), but academic success
for all students is often the rationale provided for this type of legislation. Research on
homeschool partnershipsas documented how partnerships decline across grade levels,
that affluent communities tend to have more positive involvement, and that schools in more
economically depressed communities tend to make more contact about difficulties and
problems (Connors &Epstein, 1994; Epstein & Sanders, 2000; Epstein et al., 2009,
Sheldon, 2005, 2007; Van Voorhis, 2003).
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Communication is often characterized as the most effective type of family
involvement activity (Herrell, 2011; VanValkenburgh et al., 2021), which has led to work
focused on removing barriers to communication, such as minimizing language barriers
with trarslation or by employing cultural support works in schools (Schneider & Arnot,
2018, p.45). However, research has shown teachers and families reach out to communicate
for different reasons. Studies showed teachers tended to contact families when there were
concerns, issues or problems; however, families contacted teachers when things were going

wel | (Epstein, 1996, Herel |, 2011; Mi nke et
perceptions of parent involvement was connected to how the school communidated wi
families. For exampl e, participants in Smit

their concerns with teachers, instead they waited for the school (teacher or administrator)

to contact them. This leads to questions about how schools evaluattheunication
practices and design communication channel s
di screpancy may have implications for stud
although Smithdés participant psaueé&tedclsersmay hav
did not contact the parents first, the issue was not discussed.

The rise of digital communication has led to scholarly work focused on modes of
communication, such as how schools use websites, email newsletters, and digital
communication applications (apps, €.g., Remind app) (Gu, 2017; Olmstead et al., 2013;
Thompson eal., 2015). Studies investigating this phenomenon have found that digital
communication is now the most frequently used mode of communication between home
and school (Thompson et al., 2015; VanValkenburgh et al., 2021). Despite the availability
and easeof use of digital communication, it has not automatically led to-vway
communi cati on. VanVal kenbur gh et al . (2021
perceptions of involvement of families with middle school students. They found 91% of
participant teacherdelieved their use of digital communication created -tvay
communi cation between them and their student
felt the communicationwastwway . Stratigos and Fenechoés (21
provided insight intchow digital communication can increase communication between
early childhood educators and the families of the children in their care; however, the
authors acknowledged little research has highlighted how digital apps impact the work of
educators, the liveeof the young children documented, and the families who patrticipate in
the communication.

More recent research has begun to explore
or parentsd hopes for communi cati on. Avar.i
educators (ECE) teachersodé6 preferred communic
the QOVID-19 pandemic which allowed participating ECE teachers to reflect on their
preferences and how they adapted during the pandemic. Ultimately, Avari et al. found
teachers preferred 4person communication as some teachers felt it was difficult to
developreciprocal communication using digital apps.

Researchers have routinely noted that heeteool engagement requires respect and
reciprocity, a removal of deficit thinking about families, and to truly value families as
childrentés first teacher (Geller & PRerry, 2
implicit biases held by schools and families about one another can negatively impact how
successful these relationships can become (Pineau et al., 2019). Rather than framing
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consistent homschool communication as yet another task for teachers, we present three
stories that may help educators consider the joy that can emerge from communication with
families.

Methods

This paper uses Narrative I nquiry methods
of homeschool communication. Narrative Inquiry involves a shaping or ordering of
experiences that gives participants and researchers a way to understand experiences by
organizing them into a meaningful whole (Chase, 2008; Clandinin & Connelly, 2000). The
inquiry is taken in four directionsinward ( e . g . , teachersodé interna
dispositions),outward ( i . e . , teachersdé ext backwaad anc ondi t i
forward (i.e., past, present, and future); it opens room for questions and puzzles. Narrative
inquiry involves a shaping or ordering of experiences that gives participants and
researchers a way to understand experiences by organizing them into a meaningful whole
(Chase, 2008; Clandinin & Connelly, 2000). The knowledge gained from this inquiry
serves as a knowledge base for teachers and administrators to consider how joy might
center homechool communication and how schools interact with families.

Theoretical Lenses

This study situates literacy as@acial and cultural practice and not a universal-skill
set for all families and communities (Rogoff, 2003; Street, 2003). From this perspective
literacy is embedded in socially constructed epistemological principles that guide the ways
in which people ad@ss speaking, listening, reading, and writing (Street, 1984).
Additionally, |l iteracy is Afconnecting with
expression, and soundo (Qarooni , 2024, p .
communication (Qarooni, 2@) and communication is consistently identified as a key
component for creating successful family engagement (Avari et al., 2022)wawo
communication involves both participants feeling empowered to initiate and/or respond
within communicative acts. Teiimeans that both teachers and families feel empowered to
begin conversations or honestly answer questions. Yet, individuals from different social
contexts are socialized differently and this socialization in children develops their notion
of comfortable (areau, 2015 including communication. This socialization will
influence how people comprehend body language, tone and sound, and/or facial
expressions. In school engagement, socialization influences how families reach out to
schools (e.g., Lareau, 2003n#h 2017) andvhether individualsecognize how language
use changes according to context (Bakhtin, 1986).

Bronfenbrenneeobdel o(g200I) thiiemr y t hat pos
development and learning are influenced by different systems or spheres and the bi
directional nature of these spheres. The microsystem, consisting of family, neighbors and
teachersmost directly influences development and learning. However, the macrosystem
the ndbelief systems, resour ces, hazards, (.
options and patterns of soci al-aschaffectge é o ( p.
development and learning. Likewise, at the maleneel, the policies of governments and
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educational authorities, institutions and organizations may influence -bcmoel
communication patterns through formal legislation, recommendations, or dominant
ideologies about family engagement (held by the wider society) indirectly influence the
¢ h isimdrésystem.

Al so relevant for this study is Epsteinds |
Three spherds school, family, and communi@lyare involved in complex interpersonal
relationships with the student at the center. The theory operates from the pessphettiv
most families want to obtain better information from schools and that teachers and
administrators want to involve families. In order to successfully develop school, family,
and community partnerships, Ep s teatithat@éare t heor y
required for effective partnerships. Centr a
Adesign ef f ect itovheme famdrhom#o-sahdol cemumimicatibns about
school programs and their childrends progres

Context of the Study

Datapresented in this paper is part of a larger redse study (Merriam & Tisdell,
2015). The purpose of the larger case study was to examine communication patterns and
communication preferences of teachers and families. Embedded within preferences are the
expectations teachers and families have with respect to communication. The following
research questions guided data collection:

1. How do teachers and parway stocmmegli gat son
What does this look like for each group of participants?

2. What are teacher ssthod copmmunitadon? How sequerntly h o me
do teachers expect to communicate directly with parents and caregivers?

Teachers and families were invited to participate in the qualitative study by engaging in
semistructured interviews and by providing artifacts related to hsoheol
communication (e.g., newsletters, anonymized Remind messages, anonymized emails,
etc.). 3x teachers participated in two sestructured interview. The first interview was
conducted at the start of the school year and the second was completed after the school
year had ended. All teacher participants were employed in th2 Eublic education
system in a midwestern state in the U.S. None of the focal teachers worked for the same
school district. In this paper, we center on focal participants Hannah, Sam, and Charlotte,
whom we purposefully selected based on the distinct richness of their stoa&sion to

our conceptualizations of joy.

Participants
Hannah? was an early career teacher. Hannah was 24 years old and identified as a
Bl ack woman. I n the two years since she gra

2To honor the privacy of my participants, I used pseu

t his paper.
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had taught second grade at an elementary magnet $ahaosmall city school district.

The school was diverse with 43% of students identifying as Black, 27% identifying as

white, and 14% as HispaniSamwas also an early career teacher. He was 26 years old

and identified as a white man. He had been teaching middle school for three years. He was

a Spanish language and drama content area teacher, predominantly teaching sixth grade
students. Sam worked irsenall suburban school district. His school was not diverse, with

83% of students identifying as white. However, the school district was becoming more

diverse as more multilingual immigrants settled into the community. This had led Sam to

pursue his Maers in TESOL Charlotte was a veteran teacher and identified as a white

woman. Her 15 years of elementary classroom experience ranged from small rural school
districts to large urban city centers and included multiple elementary grade levels. For the

past eight years she had gat first grade in a diverse small suburban school located in a

small city school district. She reported majority of her classroom was composed of working

class families and multilingual learners. She had recently completed adlasted e gr ee i n
| iteracy education and was part of her scho
with selecting a new distriatide literacy curriculum.

Data Sources and Analysis

As two authors of this paper, we came to the narrative with our own experiences
that coloured our |l enses of interpretation o

Laura. | was the primary investigator on the study. | was an Assistant Professor of
Literacy Studies and my research background focused on early literacy and family literacy.
In addition to research, | had previously worked in Canada at a private elementady scho
and as an early literacy specialist.

Valerie. | was in my senior year of a Bachelor of Science in Psychology in the Lee
Honors College. | had previously worked as a graduate assistant in the Psychology
department and was writing my honors thesis which examined discrepancies between the
communicationskills emphasized in university education and the communication skills
employers expect from recent graduates.

Data sources were |imited to Hannahos, {
transcripts. Each teacher participated in two audio recordedseroiured interviews.

These interviews were then transcribed. Data analysis consisted of reading through the
transcripts and creating margin notes to form initial codes. These codes were collapsed into
categories and emerging themes. To aid with interpretation, inductive codes and deductive
codes (i.e., based on research questions; epiphanies within stories) wereazgeure the

salient points in the data (Fereday & M@ochrane, 2006). During initial coding, we
engaged in coding the data independently. We then engaged in discussions to reconcile our
coding differences until we achieved 100% agreement. We falladive same process

when forming categories and crafting the themes for each of our participants. Table 1
provides an example of our coding.

5The term fimagneto refers to how these schools attrac
i nnovative curricula to desegregate racially isolate:
consortia of di slt8rni.ct s Wal ton et al ., 20
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Tablel
Interview 2 Coding Examples

Participant

Transcript Data Category

Sub-Category Code(s)

Hannah
Interview
2

Sam
Interview
2

Charlotte
Interview
2

Or when we talk about their kid, Communication
other than just being a student, practices

when that family told me about

their kids baseball game and

when | could go and, you know,

we're sharing pictures and stuff

like that.

| very much value quality time  Communication
and spending time with people, Dynamics and
that's something I've kind of Engagement
figured out a bit more explicitly

about myself recently. | like

spending time with people | like

that is very much just like a

really great part of the human

experence for me is like that

guality time piece. And so being

able to spend time with students

being able to spend time with

their families, and, you know,

have a conversation about the

great things t

and like how awesome their kid

IS.

When people respond to my Communication
FlipGridsor they say, for Dynamics and
example, that first Flipgrid that | Engagement
did was really, really hard, and

the parents came back with the Communication
acknowl edgemen Impactand
was hard to watch, but | Assessment
appreciate you

with an understanding of: okay,

I'm in the right place at the right

time.

Communication RP4
preferences

with Family

Teacher 6 TR Positive
Response to Response
Communication

R1- Positive
Response

Parental
Response to
Teacher
Communication EC2- Direct
Feedback
Evaluating

Communication

Effectiveness

Finally, for the focus of this paper, the data was reviewed for notions of joy, with
the guiding questiorwhere are the joyful possibilities in this storgéntering the data
analysis.
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Li tVod aene 3,7 ,20 X35 ue Page

Connectedness



Findings
I n early anal yses of the teacherso i nt
communication preferences and tway communication. These two themes are briefly
introduced in order to contextualize communication practices amongst teachers more
broadly.

Communication Preferences

Communication, as a form of literacy, is not a universal-skilacross people. The
data from participants in this study demonstrated that as there were no clear patterns
amongst teachers with respect to preference. Multimodal tools were cited (e.q@dRem
Class Dojo) as well as preferences forpgrson communication. Phone calls were
polarizing. Some teachers preferred them while both Hannah and Sam abhorred them.
Phone calls through personal mobile phones was also interesting as using personal mobile
phones was the one practice school districts discouraged. Interestingly, none of the school
districts participants worked in required specific communication practices beyond
reporting grades. As Hannah explgaiiemeatd. i t, AH
|l " ve never been told of any requirements. o
communication practices beyond grades, but also meant communication practices were
grounded in teachersd6 soci al | ietypicalavaygy pr ef er
to communicate, which did not always match o
literacy practices.

Two-Way Communication

While all teachers describedtwoay communi cati on us-i ng SO0 mME
andf orth interaction, 6 t heaoommmunicativecelermentary, k di f f
middle school, or secondary (HS) teachers were with families. Elementary teachers relied
on multiple sources for communication while HS teachers only reached out for failing
grades. Unsurprisingly, HS teachers reported commungcatirectly with students.
Therefore, students acted as the conduits between home and school. However, this meant
HS teachers had given horaehool communication less thought. This also meant that
literacy as effective communication was not met since itapbrpeople needed for
effective communication, namely caregivers, were not included in the messaging. Another
key insight came from the tensions described by participant teachers whose communication
practices were percei Vvedcoleagues) paldicubarly wieemd bey
administrations began suggesting the d6extra
given that schools are social institutions and communication as literacy practice cannot be
enacted if it is not initiated.

0
0

I n echoing Cissi et al . (2024) , Aitds nea
(p. 259). Therefore, in the next section we presetcon st r ucti ons of f ocal
narratives in their experiences efoaustheirni catin

stories of communication and identify practices that may be a source of, or cause of,
delightd something that gives rise to joy. We tell their stories individually to highlight the
differences in their journey and note practices that may foyndror each individual story,
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we spotlighted actions from each participan
capture each participantdés voice in our narrtr

Joyful Possibilities for Teacher Communication
Hannahds Account

Aim for Joy fromthestatHannahdés el ementary school hos
each summer as a way to usher in the new sch
[ families] in persono a week before school k

were able to attend sbe created,
a 6meet the teacherd paper on the first
they have like, yellow communicator folders. So, the left side is left at home,
and then the right side is Obring right
the kids folders fothe first day of school.
She also described how Athe first week of
introduce myself. And | also tell them there in case they didn't see the paper or
anything |ike that. o The goal was to establ |
how t ot dgehdiwith Hannah.
Hannah also took a lot of care to develop informative newsletters each week

for her student séb families. These newsl ettt
expectations for families.
She hoped,

They [families] read them because on every one | put a snack calendar that's
attached to a kid's name, so | need them to read it so they know when to
bring snack for the class. I'm hoping for them to have their kid prepared for,
whatever important dates Have on there, you know, picture day or
Chromebook distributions. Just to keep up with any important dates or
fundraisers for the school. And then also for them to, keep working with
their kids academically | say what we're learning in each subject asalyi,

what sight words they should be working with their kids on per week. And
what else do | talk about? And then I just do like important notes: | need
your kids to bring water bottles, or | need you to pack extra clothes because
they're getting wet imee snow or something like that.

Possibilities for JoyThe first communication practice Hannah described
t hat might be interpreted as joyful were Aya
| do something called yay notes. It's basically just a note home, but we just
call it a yay note and that's what it would say at the top. | was teaching
summer school and, because it was only six weeks, and there were not that
many children, | would try teend home one, yay note per week, but then
that just became really time consuming. So, but I still try to do that and keep

a log.
The purpose of the yay note was to provide the family with positive communication
from the teacher. Hannah wanted to share in
not just concerns. Hannah fondly reflected t
andsay, mypaent s saw it, and you know, they're ha
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Another communication practice Hannah described was her weekly sight
word test note. She explained,
My kids take a weekly sight word test. And when so at the end of every
sight word test, | will send a note home to parents with, like, how many they
got right, prior or like last week, and then how many they got right this time,
what words they're still wiing on. There's like a special note if they get
100%.
As with the yay notes, the sight word test
communication between rather than, like, the negative behaviors, or we're concerned about
this. o Hannah also noted how she ssest home
students progressed through the early reading program, and provided families of students
with I EP plans daily updates, Al just email e
they had a bad day. o
While these practices did not always elicit a response from families, for those
families that did respond, it reaffirmed to Hannah that these things were an important use
of her time. She explained,
Families will just send positive emails, or, always respond to the newsletters, or
whatever | send out just letting me know that they received it. Very prompt, they'll
let me know if their child is absent, and send a doctor's note, so it can be excused
sty f | i ke that é There is a f amthéyy who ha
even come up to the school and, walk their kid in and just talk to meddaee,
which is nice. So, you know, we don't have to wait for responses.
One example Hannah provided of strong communication focused on tharmhck
forth nature of her and the studentds mother
| would say, the child from last year who got the IEP, | think there was strong
communication with his mom, because | would call quite often, but she would
always answer. Sometimes she would even offer to come to the school without me
even saying anythingshe would always ask, like, what else can she be doing at
home, and she would sometimes talk with him on the phone.

Joy StymiedUnf ortunatel vy, not al | of Hannaho
responsive and this supportive. l-n gener al,
killerd for Hannah. She | amented,

| don't really like to call home anytime that there's problems with behavior

or you know, concerns of any reason. Because in my experience, most

parents are not supportive. Most times they will take their child's side.
Instead, Hannah scheduled-pgarson meetings to talk about inappropriate
behaviour, but, as she put it,

None of those have been pleasurable, the:
hostile with me. Or they"lIl tell their ki
fine.d It's usually not, 6édhey, you [stude

6t hat' s notatwhsadh oolu. &
Hannah referenced a number of small examples of unresponsiveness; however, one
particular experience was the most deflating for her. She shared,
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A girl cussed at her classmate and pushed them and | told the mom, and the

momébés | i ke, 60h, okay, " m not sure what
every parent, I've reached out to when there's been some type of problem,

they are not very supportive.

The Utopianldeal. The desire for response featured most prominently for
Hannah. When describing her ideal communication modes, she vehemently wished
to exclude phone calls, as she found them

Very frustrating, either taking my plan time, or my instructional time to talk

with somebody when it's unplanned. It's just very time consuming. And a

lot of times, it's not even productive.

She said she would prefer to have morpénson meetings instead, which led to

her description of her ideal communication system,
In my utopian society, or my utopian world, the parents would come, instead of
telling me and then | schedule time out of my day, and then they just don't show
up. | would definitely still have what | want to sayhe emails, and | love that
| have like gust a template that | follow every week, it helps with time. More
responses from parents. And, | think, grace when | do reach out to parents, just
trying to understand, I'm trying my best, but it's a lot of work.

In her second interview, when asked directly how she found joy in communicating
with families, Hannah said, fAltdéds nice to r1e€
of the study Hannah had only been teaching for two years and therefore haddeenesp
interacting with families in the role of teacher. She explained that after multiple negative

i nteractions, she was #Akind of scared to re

relieving to meet someone who, the parent is the same age asweecan just talk and

be regular people. o To not feel i ke,
l 6m coming for you or | 6m making you fe
whatever. That I really do | i ke sharing t
6brag tagsé and when parents would resport
happy that my ki yldognogthosetimds.eOrwhenave 6 | r eal |

talk about their kid, other than just being a student, like when that family

told me about their kids baseball game and when | could go and we're

sharing pictures and stuff like that. Or some families even knew my family.
At the end of the day, Hannah wanted to feel validated as a professional and stated,
Altoés always relieving when | feel support e
supported by families.

Sambébs Account
Building RelationshipsRecognizing TransitiorfSam taught middle school. Even
though he was only three years into his career, he had noticed the challenges families
experienced as their children moved to middle school. He reflected,
|l td6s interesting because one of the feed
from sixth grade parents, and some eighth grade parents (who by eighth
grade, parents are a little bit more hands off with their child's education just
due to age and kind of whetkings are at developmentally). But sixth
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grader, sixth grade families are coming from elementary, this is a very

strong transition for them almost more jarring than high school, in my

opinion, because they're just kind of thrown into the wolves. And so, and

one thing across the board that | hdneard from families was, | really

appreciate that you communicate this these things with us, because | do not

feel nearly as involved with my child's education. And that bothers me.
This challenge had led Sam to create and distribute weekly newsletters for his students and
their families. He explained,

| send them [students and families] a weekly newsletter to each one of each

of my classes my two Spanish classes and my drama class. What | do is |

will write every Friday. | send it out at 2:30pm. | will give a description of

what happened what we didclass this week. What's coming up next week.

Any other important information coming uj

gone on a day. 06 | think we have a test or

I will kind of put a little tidbit there. Then I'll give ast of any important

upcoming dates that are coming up. That could be due dates for

assignments, anything school wide, have an early release half day, or no

school on Monday, all of that kind of stuff. | send that out too. | send that

out every week for e of my classes.
Sam also used the Remind app but avoided sending paper forms and newsletters because
fianytime | try to send something home on paper, it never comes back, or it never gets to
where it needs to go. o

Active Joy:Intentionality for ConnectiorlSam described himself as someone who
AVery much values quality time and spending
| 6ve figured out a bit more explicitly abou
him joy in interacting with families, Sameflected,

| like spending time with people, that it is very much just a really great part of the

human experience for mdhat quality time piece. And so being able to spend time

with students, being able to spend time with their families, and, you know, have a

cover sation about the great things that t|

kid is. It's just, it brings a lot of positivity to the table. So being able to, sit down

and have a really good conversation and connect and get to know people and find

out their stories. It's just a level of human interaction that is just so engaging for

me, and that's kind of where | find joy in it.

Samds school di strict only required teache
progress reports at the end of each tri mest e
connection, he wanted to do more thlen that
i ntentional about communication. 6 He noted t
to show grades but did not know if other teachers included information to the same level

he did. He felt t hat including pavhan' i Bap

newsl etter supported his students and his feé
mi ssing. 0 He acknowledged that Aparents [ we
because [middle school was | a jrikaution,Samg tr ans |
felt the weekly newsletter established a connection with families. As he explained,
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It's also just kind of nice too because it makes me feel very connected to the
families, even if nobody reads it, or response or anything like that. It just

makes me feel very, i ke | am reaching ol
on. 0

In addition to the weekly newsletter, Sam had distributed a survey at the beginning of the

year to al/l his studentsd families. The suryv

Tell me about your child, what's their strengths, their personaiy@t motivates

them? And you know, | only have like, maybe 30 families fill it out, because of
courseBut honestly, 30 é 16d | ove to have 12
been two.

Working for the Same Goalltimately, Sam viewed his communication with
families as foundational. In order to best support his students, he needed to work in tandem
with their families. For example, he described his baa#forth communication with a
student 6 s mo wisentering SitthegradetSpadish martd was nervous. Many of
the studentds cl assmates had taken Spanish s
about being in class. Sam explained,

He was newo the district. He was very nervous. He never had Spanish at his

school. So, he's coming in and just feeling very nervous and insecure about coming

i n with all these people that have had Sp
mom told me that in thagurvey. Knowing that really allowed me to, when | saw

successes, be very intentional about it.
nice job on it,d you know, just being pos

Therefore, for Sam, communication with families supported his teaching. The information
he gained through the survey was not just because he was curious, it was something he

could fAactually udes amroivh endy d ommuarridc at iHen as
to how | teach, in my pedagogy. Because | do not want to come across as being like | am
against you, weob6re really working for the sa

Joy Stymiedn okMyeBadtbdng el ement to Sambd
newsletters brought him. He felt connected to families and believed he was support his
students and their families transition to middle school. He held a desire to relay that joy to
his school adminisators and colleagues; however, the outcome was not as ideal as he had
hoped. He explained,

The kids did really well. So, | just wrote a positive note home to all the families

saying O6hey, they did a really good job.

And | said, I'll send otitthat it was a Fridayto set up some other weekly newsletter

lat er t oday. And | think my principal saw -
do that. You know, we've been hearing feedback from parents.' Then my principal

sent an email out to the whole staff and
newslé¢ t er s] 6, to which some of my coll eague

to see that. So, my bad.

Regardless of his colleaguesd attitude towar
weekly newsletter.o He felt it was essenti al
teachersodé repertoire of practice. He offered
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This is how | communicate with students and famillesould definitely

love for them to read it. Like know that, | know that they read it. And | know
that they're responding. And | know that, you know, they understand the
information. I'd love to hear more feedback. I'd love to hear all of that. But
| honesly do feel like that I'm doing everything that | can at this time to
help support the positive communication.

Charl otteds Account
The-habd MoAsa vdteran teacher, Charlotte had plenty of experience
interacting and communicating with families. She had worked with many students from
many differentbackgrounds which provided a different lens from which she viewed
communication. However, she told this story when asked how she shaped her attitude
towards homechool communication,
I had the mom who | knew coéul cdamot tadd.
this mom all day. But this mom would | ite
either. During the school day, | will text families. If | have to call | will, but I'm
much mae apt to text, because it's easier for everybody. Well, it's easier for me and
the ki ds. But this mom |Iiterally was <call
wonder about this and the otherd because
explained ler, | can't, this is not, | can't do this. But she was calling school all day,
every day. And they were forwarding her down to my room. And | was like, can
we not do this? At that time, it was a different principal. And he just always said,
6send Dt[ €bwnl btte]. I had eight phone cz¢
mom. And | thought 1 6m not doing this aga
lady every day for about a half an hour after school, just to let her know what was
coming so that shstopped calling. But it was a lot.
This experience left Charlotte exhausted but also determined to find a suitable structure for
all families she interacted with.

Designinga Systenth ar | ot te summari zed her system
Monday, Flipgrid is on Friday. Newsletters sort of tell you what's coming, Friday sort of
tells you what happened and | ooking forward.
justice. Charlottehas dedicated time and effort into creating a studentered, family
centered approach to communication. At the beginning of the school year, she asks parents

At el | me what shift you wor k €& shenaskedat | k n
which form of communication do you prefer, Charlotte described how she differentiated
communi cation practices for her families. Sh

with me, then | need to participate with them how they want to tieipated with, if that
makes sense. 0 C-hodadspeadsheet ith eleryafamilydistea and which
method of communication and what time of day for communication was best for them. For
exampl e, families that MnMeondtiwamt me texdDd
them. 06 The time of day was incredibly impor
families worked the third shift at a local manufacturing plant. She explained that,

We have parent teacher conferences at night. If you're working third shift, you're

not gonna come because they're really strict, you'll lose your job if you go to your
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[night time] parent teacher conference. And so, | makeannot tell you the

amount of times that | sent notes home, that | texted families during the day, even

though youdre not supposed to text duri ng

they work hirds, I'll text them in the morning, because | know | can get to them

better and faster that way.
Parentt eacher conferences was fia big deal 0 and
and, more i mportantly for her, a fichance fo
circumvents the typical late afternoon and early evening conference slots loydatiamts,

If you want to meet me at seven o'clock in the morning, | will meet with you at

seven o'clock in the morning. | usually get to school at 6:30. Text me, | will let you

in this building you. | don't care. If | can meet with you, | will meet with you.

Charlotte repeated multiple times that this system was not time consuming and that
it. She explained,

If I'm careful about when | do the things, it's not that much more time with the work.

And because | already have it set up from previous years, it makes it really easy to

just put the new kids in. And sometimes | don't have to change much. Sometimes

I've changed all of it. But because | started that way, | think it's just become part of

my daily routines.

Charlotte stands Alonéike Sam,Charlotte lamentethat her system, her routine,

was i solated to her c¢cl assroom. She expl aine
[ school] buildingd and rather fAthatés me. 0 S
to her school, A | alhwaay si ttéasl ka tcoh omyc es camado It ht
dodo but her principal and other teachers wer

Making it JoyfuL,.Char | otte viewed her student so6 f
needed to be nurtured. She viewed her syste
Flipgrid Friday, and Classly. She took many videos of her first grade students and posted
theminthe app,ICas s | y. She wanted parents to fisee t
all owed her to post fAaction shots of what we
do. 0 She believed that seeing tpagentsankc hi | dr e
hoped it would open lines of communication because parents could talk about what they
saw.

Char |l ot t-eedteredxlassrabm mnvas highlighted in her Flipgrid Fridays. She
explained her Flipgrid Friday process,

My students are involved. So, we do Grows and Glows on Fridapsit's

one thing academically and behaviorally (like in terms of our socializing

with each other), that we did well with? What's an area that we feel really

good about? What's an area that eel tike we need to work on for both?

The class as a whole does Grows and Glows with me, then the kids help me.

| usually pick two kids, it doesn't matter. | don't care about gender. | don't

care about anything else, just two kids who want to do it. thag sit with

me in front of the computer, and we do Flipgrid Friday, and | hit record and

the kids kind of deliver the message. We obviously practice first. | don't just

let them go. But we talk about what like what do we what do families need
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to know and then if there's dates coming up, | can fill those in. But | do give
them a good basis of what we're doing and what's going to come home in
the newsletter.
In addition to fun, Charlotte described a humanness to her Flipgrids. She explained,
| also I do think that my Flipgridselp because they can see me. And | think because

of that, they can see | have done Flipgri
a Flipgrid because | | ooked Iike I was ti
But they still see that | pubat effort in to make sure that they get it. And I think

that when they see me, I don'"t want to s

Like today was a rough day and here's why. Or this week was rough. And the kids

have identified why and here's whahink is why. A lot of times those parents will

be 1i ke, 6okay, at |l east we have a teact
because of that, | think it does help them feel more welcome.

Discussion

Literacy is not only about words on a paggeracy is the language people
use for ideas, communication, and reaching common understanding (Qarooni,
2024). Literacy is how people connect through art, body language, facial
expression, and sound (Qarooni, 2024). Literacy is effective communication
(Qarooni, 2024). In schools, effective communication requires -viay
communication which involves both participants feeling empowered to initiate
and/or respond within communicative acts. In school engagement, socialization
influences how families reach otat schools (e.g., Lareau, 2003; Smith 2017) and
whether individualsrecognize how language use changes according to context
(Bakhtin, 1986). Teachers and families are hopeful that communication is pleasant
and respectful, even when the conversations are difficult. To situate this discussion,
I charact er i zperientes éhrougte alens efrjoy. drhem kmove to
discuss what impeded joyful opportunities and what might support teachers in
finding joy in homeschool communication.

The Joy

Joy 1s not solely about happi ness. Joy
experience beauty, aesthetics, art-getf | f i | | ment, and solutions t
(Muhammad, 2022, p. 145). Joy is the grounding for relationships through the
care for andumarei teypart ho ( Muhammad, 2023, p .

strengthen relationships. Joy is active and focuses on both the self and the
community (Amaro & Priske, 2023). For educators, this means joy in teaching and
joy in connecting with students and their fami e s . Hannahos, Samb s,
Charl ott eds s-schaoli censmungcdtionuoffer dnocoppertunity to
consider how joy might shine in a hofsehool space, between teachers and
families.
For all three participants communication was the central method of building
relationships with families. They were engaged in many communication practices
that placed students and their families at the center and tried to show their own
openness to collalbation. They sought to engage with families through language
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and fAconvey ideas with purpose and nuance an
ot herso (Qarooni, 2024, p . 10), namely, to ¢
and share those moments with their families. There was a happiness in this

purposé@ a selffulfillment- particularly, when they described their positive

communi cation activities, such as Hannahoés ¢
gl ows. 6 Experts recommend routine positive
rather than only reaching out for poor aeamlc performance or behavior concerns

(Pineau et al., 2019). The goal is to create positive interactions between the school

and families and build the relationship in the event that difficult conversations need

to be had. Typically, these recommendationscué on what positive

communication does for the family; however, for the teachers in this study, the
opportunity to share their studentsdéd growt h,
taking place in the classroom brought teachers a sense of pleastu#ikment.

In essence, it was joyful for them.

Qarooni (2024) argued that teachers need
and community are different when it comes to experiences around family
engagemento (p. 22). This can be extended t ¢
for family engagement. Case point, Sam recognized the challenges his families
experienced as their children transitioned to middle school. He noted the drop in
communication families often experienced as their children moved from
elementary school to middle school. It may seemghatiding communication to
families through the student acts to suppol
learning, yet experts recommend transition programs (e.g., MDE, 2020). Sam
extended this type of transition to weekly newsletters and family suridgys.
wanted to get to know both his students and their families. In addition to
strengthening his connection with students and their families, this work brought
Sam joy. He found beauty, aesthetic, and&afiilment in sending his newsletters.

He viewed lhe knowledge he gained through the surveys as something he could use
in his teaching. It was intentional and worthwhile and ultimately made him happy.
In essence, it was joyful for him.

Charlotte developed a sustained communication system that allowed her

students and their families multiple pathways for interaction with her.

Communication was not limited to teacHamily conferences or negative

interactions, which aligns with Pineau atl . 6 s (2019) recommendat i
communication occur more frequently than semnual conferences. Qarooni

(2024) suggested t erclkrmomentswithohidreiiforall aft Al it er
familied [ t hat ] should feel deep) Lhartoteot ed and s
captured t his wi t h her 6trifectad of we ek
newsletters, Flipgrids, and Classly. Charlotte knew family engagement was a

shared responsibility and of the importance of reaching out in meaningful ways

(MDE, 2020). Forexample, she knew many families worked the third shift (i.e.,

3pm to 11pm) and could not meet during typical school events so she made herself

available to families when they were off work. There was a playfulness to her

system that brought her joy. Sheomoted her Flipgrids and systems with her

colleagues, even if those practices were not taken up by others in the school. She
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saw value and purpose in this work because it supported her families. She cared for
her students, for their families, and the humanity within all of them (Muhammad,
2023). In essence, it was joyful for her.

Challenges to Joy
Nair (2018) reflected that Ateaching evok
These feelings and memories may be tied up in exhilaration and joy, but Nair also

cautioned that they can create feelings of i
somuchpoweover anotherodés | earningo (p. 46).

Isolation. Sam felt more confident in his resolve to consistently
communicate with the families of his middle school students, regardless of his
coll eaguesd attitudes towards his practices
seemed to exude Mu h@inehaahsesof fylfibment ank a fAsus
happinesso (p. 85) i n connecting with his s
i solated in his practices. His O6my badd in e
communication was families was not shared by do#leagues. They viewed
newsletters as additional work in a profession already overburdened with
responsibilities. School, however, is a social institution, and, as Qarooni (2024)
asserted, Ashares all of the skhoetdoomi ngs o
(p.23). When communication is viewed as Ot oc
reach common understanding with others. If literacy is tied to identity and place
(Muhammad & Mosely, 2021; Qarooni, 2024) then schools need to recognize the
social cong¢ x t in which they are embedded. Whet he
coll eaguesd | ack of communication sends a mi

this case, we may argue, who they do not value.
For Sam, he might feel empowered to recruit colleagues into his practices
with the knowledge that experts stress the need for schools and parents to maintain
consistent communication throughout the year and not limit it to open houses,
teachers conferencesr academic and/or behavioural problems (Pineau et al.,
2019) . I n a perfect worl d, this message wou
and not burden him with the task of shifting the perspectives of veteran teachers.

Family Responséair (2018) explained that the first step to finding joy in
teaching was t o dawareness,pookinginward forlthect i ve sel f
experiences that shaped your learning but also acknowledging the characteristics

of your way of I|candeaextendegl o cmmunicdiidh) . Thi s

Teachers need to be aware of how their communication shapes experiences and

how preferences differ from familiesd. Teach
met hods and respond @amodmraimi ( 2@atdeg freetddd,c ki A
communicate andowwe communicate it can send hidden messages about what

we assume and what we valueo (emphasis in or
who seek to build strong relationships with

reflective and selbware when communicatingth their families and
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consistently reflect on their biases of what
2024).
The crux, however, as described by all three participants, is that families

do not always respond. All three participants wanted to hear from more families

and to increase the number of responses to their communication activities (e.g.,

newsletters, Flipgrds) . According to Cunningham (2019)
al so shows us that as humans we dondét want t
acknowledgedp. 114, emphasis added). Despite their efforts to communicate and

engage with families, all three teachers wistadiore response, more

interaction from the families they worked with. They wanted to be acknowledged

for their efforts and commitment to their students. This was most clearly

articulated by Hannah. Hannah was a novice teacher and wanted to feel validated

as a professional through support from families. Cunningham (2019) wrote of

perspectiveaking and that it was more than empathy, that perspetetikieg was

Aunder standing the goals and intentions of o
that a misconceptioexists that homechool partnerships will come naturally to

teachers because they care (Pineau et al., 2019); however, the reality is that the

skills needed to build relationships and partnerships can be developed and refined

over time. By framing homechool partnerships, and the requisite

communication between these spaces, as developing or unfolding, novice

teachers, like Hannah, might feel strengthened in their abilities and minimize their

moments of inadequacy. This aligns with conceptualizatiojmyads active

(Amato & Priske, 2023) and ongoing.

Ultimately, belonging comes when relation
who you are and where you value otherso (Cun
teachersé stories shared in this paper demon
intentionally reached out to fan@b as a way to show they valued them. To call
back to Muhammad (2023), joy as pursuit, dnal:i
criticalityd because it should change and evolve ove
communication efforts may not have always been effediweltreceived, but
Hannah, Sam, and Charlotte present examples of how teachers might build
communication systems that seek to build common purpose and nuance with the
goal of building common understanding. This then creates space for stronger
relatiorships and trust. They pursued ways to engage their families and build a
partnership. It was not perfect in the moment but something all three teachers
were continually working on and improving over time.

Conclusion

Through this inquiry, we learned that communication preferences are
personal choices and may be why school districts do not require specific systems.
However, this lack of requirement can also cause tension. Teachers who engage in
practices that are peiiged by their colleagues as extra may be ostracized when
principals suggest all staff engage in those practices. Teachers not engaged in those
practices might perceive these tasks as additional work in their already overloaded
schedules. This leads to qtiess abouttwevay communi cati on and t e:
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beliefs about family engagement. Additionally, teachers face barriers when families

do not interact or interact negatively to teacher outreach efforts. This limits the joy

they can experience when communicating with families. Though this study is

limited in scope, we hope the stories presented provide a glimmer of hopeful joy

that teachers can hold onto when interacting with families. A hope that teachers can

| earn from Hannah, Sam, and Charlotteds sto
pursuit to joy that sfiis, changes, and evolves over time (Muhammad, 2023).
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Exploring Learning by Design to Nurture Joyful Literacy Experiences in a
Grade Eight English Language Arts Classroom
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Abstract
This paper details an example of teacher practices that drew upon multiliteracies theory
and pedagogy to engage in reflective pedagogical practice and enact transformative
teaching and learning in a grade 8 English Language Arts classroom in Manitoba. The
meaning of design is discussed, andlgaening by desigframework is investigated with
a focus on knowledge processes (Cope & Kalantzis, 2015). Findings affirm teachers as
designers, recognize students as creative meaning makers, and celebrate teacher
empowerment, student agency, and creativity.

Keywords multiliteracies, learning by design, knowledge processes, teachers as
designers, transformative learning, multimodal meaning making

Introduction

Education can empower people and transform lives. To this end, professors Bill
Cope and Mary Kalantzis (2023) urge educators to enact the updated pedagogy of
multiliteracies and move towards education justice. They revisit the multiliteracies
framework andencourage educators to further apply the theoretical and pedagogical
aspects of multiliteracies, considering dy.!
di fferent Aforms of meaningo (p. 5) . They f
| ear ni thegapplicatiordof knowledge processes to celebrate teachers as designers,
support different learner needs, and enact transformative learning (p. 22). Educators need
to take responsibility to nurture inclusive learning environments where diverse leamers c
draw upon theifunds of knowledge Mo | | , 1992) , l earn Athe newo
different contexts functionally and creatively. In thegper we wondered how tHearning
by designframework proposed by Cope and Kalantzis (2015; 2023) cousppked in
language arts learning and how knowledge processes might support student agency and
joyful learning experiences in a Grade 8 classroom in Western Canada.

In Manitoba, the current English Language Arts (ELA) curriculum document
(Manitoba Education, 2020) recognizes that t
each one being unique with its situated practices (p. 5). It also emphasizes the sodiocultura

aspects of | anguage | earning and teaching e
cultural systems through which human beings
and create multimodal texts i n di printer ent m
components simultaneouslyo (p. 5) . This ELA
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multiliteracies and offers guidelines for teachers and students to engage with various texts
and communicate their ideas in various modes (Kress, 2017). Furthermore, the Manitoba
Education and Early Childhood Learning (MEECL) officially launched a Riesinework

for Learningin September 2024, promoting multiliteracies for its value in recognizing
learner differences and building an inclusive learning environment.

The Manitoba curricular context calls for a broad understanding of literacy and for
curriculum development in language and literacy learning and teaching. Thus, teachers
must recogni ze afands otkeowledgm thetr dasdroenasr As &holslyd
Muhammad (2023) wrote in Unearthing Joy, Awh
our curriculum in diverse and positive ways,
and seeing themselves as active meaning makeéitenacy practices will erance joyful
learning experiences and support learners' differences through utilizing diverse forms of
meaning and modes in their learning. It is in this curricular context that we reflect upon the
design process of a short story unit in ELA to analyzésgson cycle (e.g., lesson planning,
lesson implementation, lesson outcomes), discuss the learning by design framework
focusing on different knowledge processes, explain theoretical connections on
multiliteracies especially multimodal meaning making, amdiwith practical suggestions.

Key Terms and Concepts

This example of pedagogy is situated within sociocultural perspectives toward
language and literacy learning (Gee, 1992; Heath, 1983; Street, 2003), especially new
literacy studies (Barton & Hamilton, 2000; Gee, 2001; Larson & Marsh, 2005). This field
of scholarship considers literacies as plural and socioculturally and sociomaterially situated
meaning making practices. Specifically, we draw upon the theory and pedagogy of
multiliteracies (New London Group, 1996), recognizing student lifeworld diversity
including theirfunds of knowledg@oll, 1992) and valuing different modes (Kress, 2017)
or forms of meaning (Cope & Kalantzis, 2023) to nurture meaningful and joyful learning
experiences. The concept of design (Kalantzis & Cope, 2006) guides our pedagogical
practices. Thelearning by designframework is an update on the pedagogy of
mul tiliteracies (New London Gr oup, 1996) ,
repertoire of knowl edge processeso to fAorc
learning activites (Cope & Kalantzis, 2023, p. 24).

From Literacy to Multiliteracies

In Western society, being literate used to mean that people could sign their names
in the 17th century and answer simple questions in the 19th century (Heydon et al., 2022).
Cope and Kalantzis (2009) argued that the concept of literacy in theeRtury must
i nclude fAimuch more than the traditional basi
(p. 170) and take into consideration different cultural contexts for literacies and
communication developments in language and technology. Ley2029) éso wrote that
Anew technologies regularly and repeatedly
redefining what it means to become | iterateo
and cultural practices that can afford opportunities anduress for people to make
meaning of their evechanging lifeworld (Cope & Kalantzis, 2023). The shift from literacy
to multiliteracies is crucial to account for all the literacies people use in their daily lives
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and what students are able to bring to classrooms. This gives the opportunity for students

to joyfully and truly express who they are

often, education privileges certain literacies. But children today have gamisvith it,

multiple ways of showing meaningodo (Muhammad,
In this paper, we recognize the importance of two multis in the concept of

multiliteracies, referring to multiple contexts (e.g., community, school) and multiple modes

(e.g., written, visual, audio, etc.) in literacy learning to honour studemestt agency and

choice as designers of meaning (New London Group, 1996).

The AWhato of Multiliteracies: Design and Me
Design and literacy practices are interrelated. Cope and Kalantzis (2011) gave the

concept of design deeper meanings by considering both human actions and the aesthetic

aspects of artifacts. They used fADesigns of

ilavail abl e) desi gns , -0d efisdiegsn egdnd ntgo o0 hiagi!| ifig(htt

process of tr am8).fLater,iKalanizie and Copep(P023) updated their

term as AMeaning as Designodo and renamed tho

idesign work, o0 and fidesigned arFbounddaesighss 0 t o i

refer to all that is available to individuals who like to make (new) designs, going beyond

print-based resources. What individuals can find, or access, also reflects their social,

cultural, and even religious contex@esign workrefers to the process and action of

designing that i s situat edfundsofkoowledg@olt and r e

1992). The ultimatelesigned artifactare unique in their own ay. Learners or designers

of meaning have gone through fia process of t

enter the world as found designso (p. 5). I

meaning are exactly t indviduale mauding (learners and. Ther

teachers, are active and creative designers making use of what is available, going through

the process of designing, and coming up with new designed artifacts with transformed

meanings.

The AHowo of Multiliteracies: Learning by De
The original work of the New London Group (1996) described four components of

the pedagogy of multiliteracies that aimed to support learners as designers of meaning

through fisituated practice, overt ifpstructio

88). Kalantzis and Cope (2023) have updated these pedagogical components by situating

them withinLearning by DesigiiLBD), indicating that it is a pedagogical approach using

AKnowl edge Processeso (p. 9) . Theriag are f ol
fexperiencing, conceptwualizing, analyzing, a
be understood as fAan activity type which r e
and of |l earningo (Kalantzis & Copp.,9 n.d.,

explained that:
Whichever terminology is used to categorize learning activity types, the essential
idea in the multiliteracies approach is that learning is a process of weaving
backwards and forwards across and between théseent kinds of pedagogical
move, as required by pedagogical goals and learner needs.
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The four main knowledge processes are further subdivided into eight knowledge processes,
namely fexperiencing the known and the new,
analysing functionally and critically, and applying appropriately and creatively Cop e &
Kalantzis, 2009, p. 187). It is important to note that there is no particular order for teachers
to engage these knowledge processes in learning activities, and it is not always possible to
include all eight processes in one literacy event. Hawewhen teachers intentionally
design learning with the LBD framework, it can promote teacher agency, recognize learner
diversity, and transform teaching and learning to support different learner needs. In
summary, planning multiliteracies learning witletLBD knowledge processes empowers
educators to create more inclusive and joyful learning environments.

In the next section, we provide our professional context, share the design process
for a narrative short story unit, and describe how different knowledge processes were
enacted to transform student learning in a grade 8 ELA classroom in Manitoba.

Project Context
The teacher who enacted this design in her classroom, Mrs. Doering, is a lifelong
learner valuing different ways of knowing and learning. She becametarfalgrade 3/4
classroom teacher in 2017, teaching various subject areas in an urbatitingehml in
Manitoba. She also taught grade 4 for five years and decided to move up to teach in a grade
7 and 8 class at another wurban school. She
Manitoba (UM) in 2023. Dr. Du taught Mrs. Doering and introduceddé¢he pedagogy

of multiliteracies. She also supervised Mrs.

Doering discussed her perspectives on multiliteracies and shared her practices. After Mrs.
Doering graduated from UM, their pedagogical discussamntscollaboration continued,

focusing on practical ways to apply multiliteracies pedagogy in classrooms. Their inquiry

into multiliteracies took various forms, including reading, writing, documenting,
experimenting, and exploring different possibilities €ngaging students in multimodal
meaning making. I n brief, Dr. Du serves as
of teachers as designers and supporting her professional growth in pedagogical
conversations and academic writing projects. Mrs. IDgeis a teacher who believes in

student choice and engages with pedagogical practices through LBD. This paper shares

one of the coll aborative inquiries into mul

€

\Y

grade 8 cl ass. St ud e nih thi$ clabseenweayerdivesse, dvsh and cu

many being first or secongeneration learners in Canada. Many of the families were
educated in the Philippines or India. Learners demonstrated eagerness to learn, understand,
and apply literacy concepts and demonstrated their creativitgbocation, and critical
thinking skills throughout this shared narrative short story unit. Please note that while this
is not a formal research study, written consent has been gained to share student examples
throughout the paper.

In what follows, we first provide an overview of the pedagogical design of the short
story writing unit following the concept dfleaning as Desigrincluding Found Designs,
Design Work, and Designed Artifacts (Cope & Kalantzis, 2023). Then, we detail how
students engaged in different knowledge processes, which were purposefully woven into
the unfolding experience of the unit and analyze the opptidstinese afforded for joyful
and impactful literacy learning.
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The Teacher's Process of Unit Design

Found Designs: Joyfully Sharing Common Language

A wide range of multimodal texts was included in the found designs to prepare for
the short story narrative unit. For example, the teacher designer or second author, Mrs.
Doering, used the Google platform to share applicable literary terms, conceptdea@nd i
accessing short clips, images, and using multiple fonts, allowing students to share similar
language and access the same information in different ways. The information students
learned about literary devices and elements (see Figure 1 for an exdi@plegle Slides
used in class) that construct a short story was written in their notebooks and shared on
bulletin boards in the classroom to use when reading, creating, and talking about short
stories. This information was discussed in grade 7 with stedg&hen they practiced
working with different stories and demonstrating their understanding of each part of the
plot.

= Plot - the events that make up a storyline
— Exposition
— Inciting Incident
— Rising Action
— Climax
— Falling Action
— Conclusion

Figure 1.Plot in a Story

The short stories students accessed in class were found using both print and web
based sources. For example, students read stories from the Sightlines 8 textbook (Barlow
Kedves et al., 1999) and viewed stories on various online platforms s@zmasonLit
(https://www.commonlit.org/ and NewsELA (https://newsela.corpn/ Grade 8 student
writing samples were also gathered from previous students and other provincial documents
to show students' final writing pieces. Hasals activities such as quick writes, oral
storytelling, and (physical and digital) escape rooms hawdests actively engaged in
different stories and give students multiple ways of experiencing different elements of short
stories.

Design Work: Driving Design through Student Preferences

The design work considered student interests, learner preferences, and curriculum
expectations. Mrs. Doering was fortunate to have the same students in grades 7 and 8.
Having the same group of students for two years in a row allowed for the continuous use
of shared vocabulary, knowledge, and processes the students were already comfortable
with while building and refining what they had already learned. Mrs. Doering continued,
through daily sharing circles, tothethiTscover s
begin the writing process of creating their own short stories, Mrs. Doering had students in
a circle and started with the prompt, Al f he
woul d have answered t he phoppatunityitceengageany . 0 Ev e
the creationofawhole | ass story, attempting to follow
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Once the story was completed, students broke into pairs and used multiple brainstorming
strategies (e.g. the SWBST strategy: Somebody Wanted But So Then) to construct their
version of the story and created artifacts representing their short story, explorin
multimodality and different ways of representing it.

Designed Artifacts: Amplifying Voices to Enjoy the Creafivecess

Regarding the designed artifacts, students were given choices to decide how to
brainstorm ideas and construct their short stories. Students generated and communicated
their ideas through written and visual representations, such as using the narrative plot
structure, Venn diagrams, and listing their ideas for possible characters, setting, problems,
and solutions. Students created finalized multimodal artifacts of their short stories through
different platforms such as stop motion, Google Slides, Jam Boaneéchft, and typed
pieces. These platforms were accessible through school technology and were taught
throughout their school experiences.

In summary, the unit design process, guided by the meaning of design, allowed Mrs.
Doering to draw upon her own funds of knowledge and student lifeworld experiences to
create an authentic and meaningful learning experience. This planning process supports
teachers as designers and students as meaning makers. The following section describes
what knowledge processes were enacted through the LBD framework of the unit.

Pedagogical Practices via Knowledge Processes
Experiencing the Known and the New: Immerse in Multimodal Exploration

Mr s . Doering situated students' |l earning
knowno through sharing circles, daily discu
exampl e, asking quick questions in we sharing
genre?0 all owed students to connect with | if

possibly the theatrésextending this question to find out what movie specifically gave

new information and extended the possibility of bringing familiarity tacthgsroom. This

values student voices and puts them in the center (Simmons et al., 2015). For this narrative

short story unit, it was evident that the students had a strong interest in the horror genre

and represented that in the books they wanted tq faaalrite movies/ television shows,

the responses to some quick writes done in the classroom, and conversations about
favourite characters. This relates to one of Manitoba's newly published guiding principles

for the design of learning, that is, learnibgei ng fAaut henti c, soci al,
(MEECL, 2024c, para. 3). Students entered the grade 8 classroom with common
knowledge and terminology shared amongst them. This allowed Mrs. Doering to reference
narrative plot structure and literary terms throygisters posted in the classroom, notes

students had taken, and references to work students did the previous year, such as reading,
writing about, connecting to, and demonstrating short story structure. During the last school

year, students worked on vanmassignments to learn and practice understanding literary

elements. For example, one assignment had students work in groups to advertise and
present mul tiple short stories, for exampl e
(Mighty Coconut, 2010)and The Neckl ace o6 by CBmmnyonLd BhisMaupass:
allowed students to demonstrate their understanding, share their ideas with peers, and learn

from one another.
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Knowing Your Students: Utilizing Sharing Circles and Activating Prior Knowledge

During the sharing circle, Mrs. Doering referenced the narrative plot structure and
other literary devices while going around and having students add to the short story creation,
beginning with a prompt. For exahmgcteech she s
echoed through the windéo Students then crea
adding elements as the story progressed. This enforced student listening, engagement,

joyful learning, and participation because they wanted to hear sthem dent s6 1 dea
comment if part of the narrative plot structure did not make sense and add their thoughts

when i1t was their turn. Talking or sharing c
mut ual respect for socia@al Aldi stcoemnrcepeenl|l o |l 0B

Gladwin, 2021, p. 21). Once the story was completed as a whole class, students sometimes
engaged in quick writing to create the story based on how they foresaw it. Many brought
in past experiences, including interests thtdak construct their identity; sometimes, they
added characters from shows they had seen or elements of video games. Students could
draw from theifunds of knowledgsuch as home literacy practices and interests, to school
literacy work, which values student choice and bridges home literacy with school literacy
(Bulfin & Koutsogiannis, 2012; Mills, 2015). Sometimes, the stories made complete sense
and followed the naative plot structure, but sometimes, it was difficult to follow as some
students would@dd new characters at the end of their story or not have a clearly defined
problem/solution or setting. These were excellent teachable moments in determining what
made a great short story, allowing Mrs. Doering to offethmspot feedback. Cope and
Kalantzis (2023) echoed bringing in personal experiences as an integral part of learning to
build new learning:
By inviting learners to bring the known into the class and to communicate that
known, diversity of lifeworld experience and identity is positioned as an integral
part of learning, a reference point of belonging that recognizes learners for who
they are, ad upon which to build new learning. (p. 15)
Activating prior knowledge is a vital strategy to begin any unit of study. This allows
students to demonstrate what they already know from previous years and helps guide the
educator on what to focus on for the unit. Based on writing submitted at thaibggirf
the grade 8 year, Mrs. Doering found it essential to review revising, editing, and peer
reviewing as foundational writing tools students needed to work on. A review of short story
elements was also necessary, as it was not fresh in the studadts'anid it was important
that they had a good grasp of that. For the unit described in this paper, Mrs. Doering learned
through previous writing samples and talking with the other teachers that students needed
to spend more time editing and revising theork. This process allowed them to slow
down, critically analyze others' work and their own and demonstrate skills in revising and
editing. Indeed, writing is a process that involves different levels of thinking (e.g.
brainstorming, critical thinking) andoing, such as drafting, reviewing, revising, and
editing (Calkins, 2022). This project has also highlighted the varied interests in modes of
representation (Jewitt, 2008; Kress, 2017; Lim & -Tdma, 2022). Students were
encouraged to put effort into theiting process with their peers and then collaboratively
create their representation of the short story. The whole class looked at exemplar writing
samples provided online from the BC English Language Arts Curriculum documents
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(Government of British Columbi a, 2024), one
Night Stalkero and one that exceeded their e
For. o Mrs. Doering also used anonglassess wr it
with student permission. Sharing réié student writing samples is a good strategy to help

students see themselves as writers and enco
students to listen intently to each student sharing with the §oalarporating novel ideas

into their own compositionso (Lewis, 2024, p

Responding to Student Learning: Exploring Different Texts and Modes with Joy
To enter the short story unit, Mrs. Doering wanted the whole unit to have different
access points for students. Strictly papencil tasks would cause disengagement and not
the same level of enjoyment. The first short story introduced to the gradeedtstwhs
AThe Landladyo by Roald Dahl , which is an i
students spent half a class reading the short story posted in their Google Classroom, and it
was evident to Mrs. Doering that they needed more of a visual andvds @ approach
to this story based on the questions they asked and the confusion that arose. That prompted
Mrs. Doering to discuss the story with the students, have them converse amongst
themselves, and then bring in an escape room (see Figure 2). Eipe esom activity
focused on parts of the story in smaller amounts at a time through vocabulary work,
figurative language, comprehension questions, and creating the narrative plot structure
while students worked together in collaborative groups to bretkraliunderstand the
literary elements of the story connected to the lessons. This type ofbgeee learning
(Nicholson, 2015) can promote active learning, increase literacy engagement, create
enjoyment, boost student motivation, and support differemhieg preferences (Bober,
2010; Gee, 2008; Veach, 2019).

Figure 2.Eséébe Rooms
Note.The escape rooms were purchased online via Teachers Pay Téadhbre - T e | |
Tale #dedriidhe Landl adyo
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Conceptualizing by Naming and with Theory: Understand Key Elements
To support students and give them common terminology and structure in their
writing, Mrs. Doering provided students with notes about the different literary devices and
elements included in the narrative short story plot structure. Some of the noteg(see Fi
3) were also shared on the wall and reiterated as one of many lessons on the whiteboard in
the classroom so that students could view them when working with a variety of short stories.
Written or printed notes with colours and tables (Hegarty, 201d1i&en et al., 2010) can
help students to recall what they know or h.
memory and thinkingo (Schraw & Richmond, 202
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Figure 3.Notebook Example from Grade 8 class

Teaching and reviewing the elements through different forms of meaning (image,
text, and speech) ensures that students can use vocabulary to help plan and structure their
writing (Jewitt et al., 2016). For this short story unit, it was evident that seidset many
brainstorming techniques such as listing out their ideas on paper by connecting to different
elements of the story such as characters, setting, problem solution or using the narrative
pl ot structure diagram ( aFigue 4)kandonappingaost Fr ey t
how their story would flow through images, discussions, and writing or multiple modes
like visual, oral, and written modes (New London Group, 1996). For example, one student
had trouble starting their story; they needed a temptatee exactly what they needed to
plan out. Mrs. Doering wrote a template on lotesss paper to help the student get started
and discussed each element with them, so that they could start getting ideas flowing (see
Figure 5).
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STAGES OF A STORY: FREYTAG'S PYRAMID DIAGRAM
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Figure 5.Examples of StoFy Planning

Pyramid

(Gl at ¢c h,

2024)

Note.Mrs. Doering gave students a few suggestions on how to brainstorm their ideas and

sat with them to help them brainstorm their story.

All the students conversed with one another to decide on features in their story they
wanted to be included, which point of view the story would be told from, who the characters
would be, what setting they wanted to create, what problem they wantedhteicters
to engage in and what the solution could potentially be. Collaboration took place in both
oral discussions and written drafts, resulting in positive effects on the learning process and
outcomes. According to the newly launchiedmework for Learimg (MEECL, 2024a,
para. 2), the competency of collaboration is significant in learning as it:

facilitates the ceconstruction of meaning to support collective understanding

through the exchange and negotiation of ideas. The process of collaboration
demands deeper reflection, an openness to different perspectives, and the sharing
of responsibilitiesand planning. Effective collaboration results in the creation of

something better.
Mor eover, t he

competency

of

communi

cati on P

with others and allowing for a message to be received, expressed, and understood in

mul tiple ways and

for

a

var.i

ety of

purposes.

ideas using multiple modes allows learners to freely express their thoughts in their
preferred modes and honours student choice, voice, and agency; thus, it can enhance their
literacy engagement (Jewitt & Kress, 2003).
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Analyzing Functionally and Ciritically: Affirm Writer Identity

Once students had a rough draft of thaiting, they participated in a lesson about
peer review. The lesson took two-Afinute periods, and students were shown research
based information by Dr. John Spencer and information from ReadWriteThink.org. After
the discussion about what peer reviewiBy it is an important part of the writing process,

as well as how to conduct it themselves, students practiced peer review on a sample piece

of writing in groups of 23; they were able to discuss the process, how it went for them,
and any confusions theyay have still had. Next, Mr&oeringswapped student writing

with another class to coordinate peer reviews. Each group gave feedback on sticky notes
and were instructed to provide three things they liked and three things to improve. Students
used a different coloured writing apparatus togatk where changes could be made based

on the directions given on the Google Slides show (See Figure 6) and what was taught,
practiced, and discussed in class regarding peer reviewing. When writers got their pieces
back, they read through the yellow and green sticky notes from the other students in another
class and decided how to revise and edit their stories based on peer feedback (see Figure
7). When students knew that other people would read their writing, theyrfieowered to

create something exciting and engaging as they had an authentic audience and meaningful

Reviewing/ Assessing Others Writing

How to Review Others Work:

Follow these steps when working on your feedback:

1. Read through their entire draft one time

2. On provided sticky notes, write 3 things you enjoy about their writing. (Use
details and be specific such as story structure, word choices, narrative ending,
hook at the beginning, etc).

3. Read through their entire draft a second time.

4. On the writing piece, use a different colour and write corrections to grammar,

spelling, punctuation

5. Read through the rubric attached to the writing draft

6. Using the “"Overall snapshot” and “"Form” Circle with a pencil where you feel
their writing fits.

7. Write areas of improvement and be specific on a different colour sticky note.

for

purpose (Yu, 2024)iReal literacy happens in a community of people who can make
meaningful connections. Peer review facilitates the type of socialaatien and
coll aboration that is vital

student

Figure 6.Peer Review Instruction
Note.The slide was up for student reference while peer reviewing others' writing.
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Figure 7.Student Feedback ofvriting Example
Note.The yellow sticky notes indicated suggestions to improve the short story, and the
green sticky notes were elements of the story that they thought their peers did well.

Applying Appropriately and Creatively: Supporting Joyful and Creative Designers

Once the revision and editing process had occurred, students had to decide how to
share their short stories with the rest of the class. They have had the opportunity to use
multiple platforms (Jewitt, 2006) throughout their middle school experiences and
brainstormed ways they could represent their story as a class. The ideas included using the
Minecraft platform (see Figure 8), Google Jam board, Google Slides;aécdext, stop
motion, plasticine scenes (see Figure 10), and video creation. The joyidest @mong
students, especially when they engaged in the process of using different modes and
materials to design, publish, and share this story project with their peers. The depth of this
project enabled students to access writing and create mearangfuhultimodal pieces
while learning, practicing, and engaging in editing, revising, and using literary elements.

Student Sample 1: Having Fun with Story Writing via Minecratft

One example of joyful literacy connected to the knowledge process of applying
creatively is represented in Figure 8. This figure gives a snapshot of two students' final
published Minecraft piece. They used the Minecraft platform based on their sharestinter
and knowledge. Choices of representation enhanced students' agency and engagement
(Lim, 2024) as it allowed them to develop the scenes of their story, the characters, typed
out portions, kinesthetic movement online, screen recording, andeécdet.

Narrator

Friafter he opened his eyes

“Why Is it dark in here? I can

started to itch, then he realized why it
was dark for him. There was a bag over

his head. Which was molist, making It hard
for him to br eath Then out of nouh

a cold hand squ d Tims shoulde Nh are youl?
Hhat d V uanl lll\h me7l | Ye. ll d Tim, “Awww Tim,

W T AAn't baei e

Figure8Mi necr aft Story Titled AShebs Mine. 0
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Student Sample 2: Having Fun Designing and Constructing by Making a Book

Another example that demonstrates joyful literacy learning connected to the
knowledge process of applying creatively is seen in Figure 9. These students had the same
starting point with the prompt given in the sharing circle. They brainstormed ideasifor th
literary elements and then decided together on the mode of representation. The final
product ended up being a crafted journal made to look as if it were written in the past. They
first sketched ideas on a storyboard and wrote elements of the shpirsioaper. They
worked through the revising and editing process and decided they wanted to have a bound
journal as their final designed artifact. They developed the pages of their book using
different fonts and colours on Google Slides. These were pontdd the size they needed
to match their cardboard bookbinding. To create the outside of their book, they used
cardboard, paint, hot glue, Sharpie, and velcro for the strap. To bind the book together, they
used the school's binding machine. They ustdrént modes (e.qg., written, visual, spatial,
tactile), tools, and materials to showcase their short story. The joy they experienced
throughout this process was also evident in the amount of time, effort, and engagement
they had.

Figure 9.A Book Example,-
Note.Two students created a book and | earned

Student Sample 3: Having Fun Constructing a Diorama

The third example is a creative design using paper, cardboard, and modelling clay.
These two students decided to create the last scene of their short story (see Figure 10),
leaving the viewer not understanding the constructed scene until the story wédlyead
to the end. They worked together to brainstorm a structure for their story that defined
characters, settings, a problem and a solution. Both students enjoyed using plasticine in
their projects and were particular about the details, including thehlmiag tipped over,
the clock on the wall, and the person's specific details, like the vivid facial expression. This
helped bring their story to life by adding characteristics and setting a scene for how their
story ended. This is also an excellent exengemonstrating how students can choose
when to use which mode to represent their thinking and story making. This example
highlights that commonly found materials can be transformed into meaningful texts to
serve a particular communication purpose intwetliteracy project.
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Figure 10AiDondét Text and Driveo

Assessment Honours Agency in Meamtaking
When it comes to assessment, students in grade 8 were allowed to use skills they
had acquired from inside and outside the English Language Arts Classroom to develop
their writing while following a rubric developed (see Appendix), discussed, and agreed
uponas a class. The rubric was helpful for students to reference back to during the entire
writing project. The rubric also provided a guidefns. Doering (Cope & Kalantzis, 2011)
to reference back to at any point during the proc&ssessment in multimodal projects
can be challenging to conduct and stay valid; however, when it involves students as the co
designers of the evaluation and users, it makes sense and promotes learner responsibility
and agency. As MEECL (2024e, para. 1)uas)
positioning learners as active participants anddesigners of their learning
enhances sekfficacy, so that they may understand why, how, and when to use
effective practices, processes, and strategies. As learners grow in independence and
assume greatergency and responsibility for making choices in their learning and
well-being, they have the opportunity to engage in flexible, reflective, and critical
thinking with a voice in how they live, grow, learn, and work.
l ndeed, Aplanning with the | earner, the
opportunities for the coonstruction of inclusive learning experiences and assessment

coni

practices where the diverse learning needs, abilities, and interests of each learar e met 0

(MEECL, 2024c, para. 1). Teachers are designers (Cope & Kalantzis, 2011) who also put
learners in the center in the design process, and learners are also designers in their learning
process.

To summarize the knowledge processes enacted in this short story unit, students
began with experiencing the known and the new through found designs and immersing
themselves in multimodal meaning making. Students then conceptualized the short story
structue, made connections, and shared a common language through naming. Students

al so analyzed mentor texts and their peer saoé

students applied what they learned appropriately and creatively by composing stories and
des gning multimodal texts. The multiliter
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ways of knowing, being and doing, thereby creating an accessible and more inclusive
learning environment that supports the development of languages and literacies in all areas
of |l i feo (MEECL, Leamidgihy Desigrappr@ach todpjanninglamde
enacting this short story wunit all owed t he
lifeworld experiences to create authentic and meaningful lessons. The LDB framework
empowers teachers and students with agency to designingeby valuing their
badkgrounds, choices, and creativity and developing their design sensibilities through
different knowledge processes.
Final Thoughts

In this paper, we focus on the how of multiliteracies by describing the ways we
enacted théearning by Desigapproach through knowledge processes. Student lifeworld
diversity has been highlighted in their multimodal creations, and teachers as designers and
students as meaning makers are celebrated in a classroom. Joyful literacy learning
(Muhammad, 2023) is mostvident in the knowledge process of applying appropriately
and creatively (Cope & Kalantzis, 2011; 2023). We end our paper with practical
consideations for those who would like to consider design, use knowledge processes in
their teaching, and implement multimodal and transformative learning in their context.

First, we highlight threéMeaning as Desigelements (Cope & Kalantzis, 2023)
used in the above short story unit (see Figure 11). Regarding Found Designs, we encourage
readers to rethink what can be considered as Found Designs, going beyond physical,
tangible, and online texts, to consider whatdstus and teachers have in theinds of
knowledge For example, funds of knowledge include texts and practices that are not
traditionally recognized at school, such as oral storytelling from Black and Indigenous
students and their families, and examples of pop culture (e.g., music, movies, manga),
especially those from traditionally marginalized groups. School literacy learning should
create a space for students to bring their FULL identities and connect with-school
literacies. Regarding Design Work, we encourage readers to pay attention to the process of
doing the design, including but not limited to discussions, creations, and interactions with
peers, materials, and space (e.g., space consideratiaaafioti, and negotiations relating
to text choice such as space on paper and space on screen). Regarding Designed Artifacts,
we want to emphasize that student choice and voice are represented and communicated in
different ways. It is also important to ndteat the success of a student project should not
solely rely on the final design, but consider the whole process of designing and account for
the challenges students encounter and the ways they are solved.
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Design Work:

- Learning student interests and
preferences through building
relationships.

- Understanding curriculum
expectations.

- Create multiple opportunities to
design short stories as a class,
partners, and individuals.

Meaning
as Design

Designed Artifacts:

- Giving students the choice of what
skills they want to use, developed
throughout their education, to
represent their short story.

Found Designs:

- Google Platform to share literary
terms and elements.

- Exploring published short stories
through escape rooms, quick writes,
and oral storytelling.

Suggestions included but were not
limited to Stop-Motion, Minecraft
Education, and a Plasticine diorama

Figure 11.Meaning as Design from Teacher Planning Perspective

Second, we summarize the ways to facilitate knowledge process planning in Table
1. In addition, factors such as time, resources, and scaffolding should be considered in
teacher planning. Aspects of motivation, creativity, and alternative assessmengtialess
elements that can be harnessed through relationship building and creating joyful moments
in the classroom context. Reflection can also be built in with guided questions and can be
done in multiple modes, such as written, oral, and visual represestdndeed, learning
can be fun even in upper grades like Grades 7 and 8. Practical resources can be found via
Mr s . D dvalltiliieracie® Radlet
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https://padlet.com/n_doering/multiliteracies-padlet-ioofbtqg6ak1qe0r

Table 1

Knowledge Processes in Short Story Unit

the KNOWN

EXPERIENCING

the NEW

APPROPRIATELY

APPLYING

CREATIVELY

by being in the student’s world

by being in new worlds

by doing things the right way

by doing things in interesting ways

Students expressed a common interest in the
horror genre.

I taught the same students ELA in Grade 7.

The prior knowledge was built from our
learning in last year's short story unit.

Elements such as:

- Narrative Plot Structure

- Writing Endings

- Using dialogue in paragraphs

- Use digital and paper escape rooms to

break down the short stories shared into
smaller chunks for comprehension.

- Share written narrative short stories from

previous grade 8 students.

- Transformation of knowledge and
ing to create an i
narrative short story.

- Writing stories using all the literary
elements practiced and taught in class.

by NAMING

CONCEPTUALISING

with THEORY

Narrative Writing
Short Story Planning
Grade 8

- Using a sentence stem and what we have
learned in class to create a narrative short
story.

- Multimodal representations allow students
to take what has been learned and use
their skills in a different setting to create
and demonstrate their learning.

FUNCTIONALLY

ANALYSING

CRITICALLY

by connecting the same type of thing

by connecting different types of things

by thinking about what something does

by thinking about who benefits

- Naming the terminology of the narrative
plot structure in already published pieces.

- Following the rules of conventions of
writing.

- Editing and revising pieces of writing.

- Adding dialogue into narrative writing.

- Standing in a circle as a class and creating

short stories, working through the
narrative plot structure, using a given
prompt from the teacher.

Conducting peer reviews with other students

to share written pieces and gather feedback
and suggestions to help revise and edit
writing.

The choices students have been given to
represent their narrative short stories create
robust leaming and ways of representation
that allow all students to gain confidence in
their skills, knowledge, and purpose for
narrative writing.

Third, we acknowledge that enacting LBD might involve pedagogical rethinking

and perhaps theoretical (re)orientation toward sociocultural and sociomaterial literacies. It

takes more than time and tools for teachers to put knowledge processes into acabn. L
contexts, including curricular context, can also play a role. Teachers should trust

themselves and the process, valuing their professional knowledge, and design what they

can with

what

t hey

have

based

on

t papen r

stud:¢

helps teachers begin considering knowledge processes, keeping in mind that choice

coexists with complexity, creativity coexists with manageable challenges, and critical
thinking coexists with citizenship building.

BarlowK e d v e s,
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Appendix

Task: As a class, we will decide what needs to be part of our final short story rubric.

Think about the elements of a short story we have discussed, viewed, and learned
about.

At your table groups, discuss the elements that should be part of your final rubric.

Bring those thoughts forward, and | will type them below.

Collaborative Story Rubric (P19)
Criteria from the students:
e The story should be built from the prompt
e The prompt should fit into your story naturally. The exact words may not
be in the story.
e There should be a plot sequence in the story; conflict, climax, rising
action, characters, falling action resolution, conclusion, setting (not in this
sequence).
Brainstorm, cloud bubble, storyboard
First Draft
Revision and Editing
Final Draft

R14 Prompt Story Rubric
Criteria from the students:

. Effort

° Dialogue

. Climax

. Rising Action - Falling Action

. Punctuation, grammar, paragraph structure.
° Characters - protagonist and antagonist
) Connection to the story prompt

. Setting

° Creative storytelling

° Originality

[

Include a beginning, middle and end
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Grade 8 Short Story Writing Rubric

Name:

Homeroom: Due Date:

Task: Using the provided writing prompt in class, create a creative short story with a partner.

Intent: Work collaboratively with a partner to create an engaging short story that consists of many revisions and editing to create a
published piece of writing.

ELA Framework Connection: Learners experiment with different strategies and processes (e.g. finding inspiration, imagining,
visualizing, creating a plan, finding focus/purpose, using mentor texts, co-constructing criteria, drafting, revising, editing),
creating a variety of oral, print, visual, digital, and multimodal texts for specific audiences and purposes.

Global Competencies: Creativity, Collaboration, Critical Thinking

Criteria: Co-constructed with students from both grade 8 classes

Rough draft/s are handed in with the final product /2
Evidence of revisions and editing is seen throughout the rough draft/s /4
The prompt fits the story naturally /2
Effort is demonstrated through the process of writing /6
Evidence of risk-taking with a final published piece /2
Modes selected for publishing the piece are engaging and creative /4

style help to
develop and
enhance meaning;
some emotional
impact

detail. Uses the
required form.

and parts are flawed
by errors. Attempts
required form

4 3 2 1

Overall snapshot The story 1s The story 1s clear The story 1s direct The story attempts
expressive, and logical; and complete, with | at the required type
featuring some develops a theme, some detail, but is seriously
engaging ideas or central idea, or although ideas are flawed by problems
language. Form and | problem with some | not fully developed, | in logic, style, and

mechanics. May be
very short.

sound unnatural

Form -engaging -beginning -beginning, middle, | series of events
-Dialogue beginning reveals establishes problem | and end are evident | without problem or
-Characters problem -events develop -series of related resolution -often
-BME -events follow a logically events; focus may loses focus; ends
-Setting logical sequence -setting is clear wander abruptly
-Sequence -setting 1s clear -characters are -characters -focuses on action;
-characters have described presented through characters are
individuality -appropriate direct description rarely described
-effective dialogue dialogue -dialogue may -dialogue is often

confusing

Write down who reviewed your rough draft/s:

Total /28
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Discovering the Learning Voice:
The Power of Transmodality in the Process of Salfithorship

MARY OTT
York University

JESSICA ROBERTSON

Abstract
Literacy education can play a vital role in positive identity formation across the life span.
This paper conceptualizes the influence of transmodality in the psychological process of
selfauthorship. Utilizing a method of narrative inquiry to revisit arseuwn lifelong
learning and meaningaking, we explore an example of transformative change in how
one student came to trust their voice as a learner and educator. Our findings show that
humanizing pedagogy that makes space for vulnerability to revisielients through
different modes and media affords opportunities to revise understandings of the past and
envision more positive futures. The study contributes theory and examples of how
processes involved in transmodal meammaking may help young peapland adults
discover more joyful ways of being.

Keywords:self-authorship, transmodality, literacy, humanizing, pedagogy

We need also to commit fully to altering our pedagogical and research practices
to consider how concretely engaging wdifferent modes, genres, materials,
cultural practices, communicative technologies, and language varieties impacts
our abilities to make and negotiate meaning, how it impacts both what and how
we come to know, and perhaps most importantly, how it mighigheaus with

still other options for knowing and being, and for being known. (Shipka, 2016, p.
251)

Literacy educators can play essential roles in helping learners develop their
meaningmaking capabilities to know, to be, and to be known (Shipka, 2016). Advocates
of humanizing (del Carmen Salazar, 2013), decolonizing (Chavez, 2021) and culturally and
historically relevant (Muhammad, 2023) pedagogies likewise call on educators to foster
the identity options of learners in ways that develop their gifts (Battiste, 2010; Muhammad,
2023), promote their welbbeing (del Carmen Salazar, 2013; Muhammad, 2023 )aléowl
them to express their full humanity (del Carmen Salazar, 2013). We frame the goals of our
inquiry in this case for the humanizing purpose of literacy education (Jackson et al., 2025).

In fact, Indigenous scholar Marie Battiste teaches that the purpose of education is
to help the Learning Spirits of our learners discover their gifts and purpose in life, a process
that often brings joy (2010). Hibbert and collaborators link the experirjog to a state
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of human flourishing and discuss the role of the learning environment in shaping this
experience (Hibbert et al., (2018). This paper was inspired by these provocations shared at
the 2024 preconference of the Language and Literacy Researchers of Canadalato
imagine pedagogies that work for joyful possibilities. Our study provides insights for
educators working with young people and adults to leverage the power of transmodality in
the process of seduthorship as a space that opens opportunitieedoners to uncover
who they thought they were, discover who they are, and envision more joyful becomings.
The ability to author oneds identity 1in
development, and adolescents and adults have a growing capacity to change and even
transform their lives as they revisit and make meaning of their experiences (Kegan, 1994;
2000). Selfauthorship(Kegan, 1980) is a developmental process. It is not a literacy skKill,
and it is not a practice of meaningaking that is necessarily communicated to others.
However, it can be supported by opportunities for reflection (Kegan, 2000; Baxter
Malgolda, 2008)Our study explores how a multimodal assignment in a course on adult
development, lifdong learning, and meaningaking afforded a transmodal process of
selfauthorship that created opportunities for discovery and recovery, highlighting the
experience ofone student who came to recognize an
Transmodalityrefers to the translation of meaning from one language mode to another
(Bezemer & Kress, 2008; Shipka, 2016). While the course was not about language or
literacy, it drew on the kinds of theories and pedagogies alluded to in the preceding quote
by Shipka(2016) about the potential of transmodality for expanding and diversifying
identity options.

Study Context and Theoretical Framework

The course on adult development,ibeg learning, and meaningaking was part
of a Master of Education program at a university in Ontario, Canada. Background on all
students in the course is not provided as only one of them (the second author)aaghe fo
of study. The course was grounded in-8fgan psychology, which has roots in life history
research (Crafter et al., 2019; Worth, 2022). Since educators must critically reflect on their
own histories to better understand their students (Mendozazi2il), a major assignment
i n past iiterations of the course was to cre
experience of sefduthorship.

SeltAuthorship as a Developmental Process

Selfauthorship (Kegan, 1980; 1994; 2000) is a theory of maturation which
advances models of Ifgtage progression through unconscious processes first proposed by
Erikson (1958). Kegan was interested in the problem of why some people do not seem to
fully mature in adulthood (1980). He found that individuals who learn to consciously
reflect on their beliefs and motivations begin to externalize these as objects they can choose
to identify with. More conscious uptake of core values builds an inner foundhtbn
proactively authors the self, Il eading to Ohi
in selftransformation (Kegan, 1994, p. 185).

Keganods theory oeafutthroarnsshfiopr m(a2 O Ov0e) siesl fr el e
(2000) concept of transformative learning. An important component in both theories of
| earning ar e opportuniti es-foriganted framesiof al | vy e
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reference é to make them more inclusive, di
change, and reflective so that they may generate beliefs and opinions that will prove more
true or justified to g u8icdedinBaxteriMagaoda, 2008/le zi r o w,

p . 270) . Building on this work, Bax39er Mal gc
yearolds engaged in dialogic reflection about their life experiences showed that self
authorship is a process of builanthatifoongationo t r ust

through choices and behaviours that secure its commitments.

SeltAuthorship Through the Life Map Assignment

As a newly assigned instructor to the course with a scholarly background in
multimodal literacies, the first author (Mary) scaffolded the life map assignment by adding
learning engagements to provoke new frames of reference (Mezirow, 2000) through
different modes, media, and genre. Details about the course pedagogy, activities, and
rationale are provided in the table below.

The culminating assignment was the sharing of a multimodal life map (Table 1)
representing six events or experiences, positive or negative, that students believed had
significance for their developmerithis took the form of a map visualizing the trajectory
of their life journeys and a presentation about what they learned through the process.
Although the map was already a visual component, students were askqudeast two
of their experiences by wslizing them in different ways or through other modes and
media such as music and video. This was a powerful moment in the course. Students shared
that working through this translation process changed their perspective on key moments in
their lives, somemes in profound ways. The approach tevigoning in the life map
assignment was inspired by examples of the power of transmodal meaning making in
language and literacy studies.
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Table2

Course SelAuthorship Activities

Activity
Media/Genre

Mode

Activity Rationale & Description

Al o Po

Writing

Writing about onebs | ife i s-tramsfoomatiom o d
(Bochner, 1997; Richardson, 2001). Learners can begin to identifyritezinal voice
(Baxter Malgoda, 2008) by writing an
students to do a fiveninute quick write about why they are pursuing a certain goal
activity (for example, in this case students wrote about why they were in the Mas
Educati on program). Next, remove al/l
followed by a verb phrase, structuring the new text as a found poem. Gilligan and
share this approach as a method for revealing unconscious desires, motivations,
agency.lIni t e students to share their Al (g
students noted insights from uncover
succeeded. 0o

Seeing
Way Personal
Narratives

Writing

Shifting frame of referencefrom self to other is one way to spur sednsformation

(Kegan, 1994) by enabling more inclusive perspectives (Mezirow, 2000). In anot
quickwr i t e exerci se, ask |l earners to w
their way. Then, writeaseond par agraph telling th
of view. Inspired by the first aut ho
highly motivated to do the first activity but often struggle with the second. Howewv:
| i ke Bochnceer 6osf ewrpietriinegn hi s f at her 6s
the otherdés story is an opportunity

onebds relationships (Ott et al., 201

Inquiry
Infographic

Appreciative | Oral/Visual/Writing

The lenses we use to frame and retell our experienaggsate these experiences,
making them open to change (Bochner, 1997; Cooperrider, 1999; Richardson, 2
I n pairs, share a O6moment appréciatoeirmary | €
(Cooperrider, 1999) with another cl g
ask followrup questions to explore how that moment was achieved and the qualit
and values it reveals about the storyteller. Students then create and share a ther]
infographic with images and key words to represent the values, strengths, and
motivations highlighted in their par
life moments through an appreciative lens helps learneestmnize and build on
their internal foundation to secure their commitments(Baxter Malgoda, 2008).
Additionally, appreciative inquiry supports a culture of belonging and trust for sh3
personal experiences in the class co0
stories into visuametaphors also builds capacity to work transmodally in the
culminating assignment.

Life Map Visual/Oral/
Presentation Choice of other
Modes or Media

Adult students identify six life events or experiences they believe have been sign
in their development thus far (the number of events may be adjusted for adolesc
They map these moments to represent different spaces and trajectories in their
progression (Crafter et al., 2019). For example, maps might illustrate their perceq
of events as moving them forward or backward, spiraling downward, circling aroy
being stuck or lost, having false starts, keeping things hidden, having breakthrou
etc. Students do not share all events in their oral presentation, recognizing some
be too personal or traumatic. Safety is developed as learners feel choice and co
both in what they choose to explore personally through the map and what trey s
publicly in the presentation. Studentspresent two of the events on the map throug
other modes or media (e.g. music, poetry, video, visual art, etcdisouss the
significanceof these moments in their development and@rgnges in perspective
(Mezirow, 2000).

Language

and
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Transmodality, Transmediation, and the Transmodal Moment

The pr e fallows us torthink adut hybridity and fluidity as ideas move
across language modes and codes (Canagarajah 2013). Translingualism (e.g., Canagarajah,
2013) may be a more familiar concept today ttransmediatione.g., Suhor, 1984) and
transmodality(e.g., Bezemer & Kress, 2008) but the purpose is the same in drawing
attention to expanded options for making meaning. Transmediation is a process of
translating meaning from one medium to another. As media are composed of modes, this
paper focuses on thenderlying processes involved (Bezemer & Kress, 2008).

Ideas do not simply cross from one form of representation to another without some
shift in meaning. New meanings are generated through four processes text designers
engage to translate content into other modes and mediaction, arrangement,
foregrounding, and recontextualizignB e z e mer & Kress, 2008). For
came to | ife! d Bat c hwriting unitih 2 @idd® ychodldasgoage bes a
arts class that incorporated a multimodal,-aesed approach to revision. Students recast
their ideas (Cowans &Albers, 2006) by presenting their drafts through drama,
sculpting/object making, or visual arts as steps between first, second, and final versions of
their stories. In showcasing these works, students had to explain how these new texts were
changing theiideas for writing. This transmedia approach to revision enabled students to
add more descriptive details to their stories and identify more complex insights about the
emotions and motivations of their characters (Batchelor, 2018). Transmediation supports
the clarification of ideas (Harste, 1994). Suhor (1984) and Siegel (2006) theorize that
deeper insights emerge when text designers generate multiple connections to an idea
through different forms of representation.

However,s ome student s i n Batchelordéds study
represent their stories allowed them to see new angles @0d®@mpting revisions that
went beyond adding depth to existing ideas

modal logics ofepresentation (Kress, 2000) helps to explain this change in meaning as a
change in epistemology. Visual modes and media display positions in space; they are an
epistemic tool for knowing and communicating Aorear relationships. Writing, on the
other had, is suited to explaining chronological sequences and causal links (first, next,
then). Learners are offered more than choice when they make meaning through multiple
modalities. Different modes afford different ways of knowing (Bezemer & Kress, 2008)
andtherefore being (Newfield, 2013; Shipka, 2016).

A transmodal momer{Newfield, 2013) opens when composing multimodal texts,
a space between meaning which invites appropriations from and improvisations in modes,
media, and genre. Newfield (2013), drawing on Bezemer and Kress (2008), describes this
experimental space as awperful force in reshaping meanings and unleashing new
subjectivities. Studies of transmodality that have found this transformative effect in both
textandtema ker i nclude Govenderdés (2020) wor k wi
genreconventionsi a secondary English curriculum; Li
co-constructing new meanings of self and other through multimodal and translingual
activities i n a case of transnational e
investigation of a wti e r Aempowering their pointo th
meaning in a multimodal composition. To our knowledge, however, no studies of

C

du
r ou
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transmodal change have used the framework of selection, arrangement, foregrounding, and
recontextualization proposed by Bezemer & Kress (2008) as a method of analysis.

It seems that transmodality also has potential to spur transformative changes in the
psychological process of sefithorship. The idea for this study was born from a
conversation between the-aothors after the course, when the former student (Jessica,
who also goes by Jess) remarked on the impact the life map assignment was continuing to
have on her changing selbncept as a learner and educator. For this paper, as collaborators
no longer in a supervisory relationship, we engaged in a narrative ingtoryned by
Bezemer & Kressd6 theory of transmodality to

Research Methods

We used a methodology of narrative inquiry developed by Clandinin (2016)
because it has roots in studies of teaching and learning as sharied of experience
(Connelly & Clandinin, 1990). Our study was guided by the relational approach to ethics
in narrative inquiry (Clandinin et al., 2018), which views the generation and sharing of
research stories as a negotiation of shared meanaking. We share some sakidentity
traits as white, cigiender, English first language, settler Canadians, but diffeur
histories as learners and educators. Mary has felt more at home as a literacy educator in
elementary contexts but working in adult education is a new and sometimes challenging
learning experience; Jess has growing expertise as an adult educatbhdsubeen a
process of learning to trust her voice. Data generation, in this approach, is viewed as a
multimodal composition process whengterim textsare created and emalyzed to
develop a finatesearch texof findings (Clandinin, 2016). As eauhors drawing solely
on selfreported experience, institution ethics approval is not required in our context when
there is no expectation of privacy (Government of Canada Panel on Research Ethics, 2022).

Data Sources & Analysis

To revisit our experiences of the course and revise preliminary understandings, we
met online over a thremonth period to compose and analyze interim texts for the study.
Jess chose a visual text from her life map assignment to include in the analysis and
contributed a new written reflection on changes in her subjectivity before, during and after
the course. We discussed these texts through our theoretical lensesamthseEhip and
transmodality, working this analysis into multiple drafts of the refet@xt. Indeed, as we
translated our shared understanding into the mode, media, and genre of a research paper,
we continued to discover deeper meanings about the processes of selection, arrangement,
foregrounding and recontextualization. For example, Manyatively identified a theme
of 6recoveryd in the interim texts that evid
Jess refined this idea through our analytic conversations and writing revisions by
foregrounding two types of recovery in her expnce and the need to create a safe space
of vulnerability for this to emerge.

Limitations
This research investigates the role of tr
selftransformation. Readers must judge the transferability of qualitative findings to their
own contexts (Kuper et al., 2008). Our decision to study argdorg this expeence
through narrative inquiry (Clandinin, 2016) is intended to provide the contextual and
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emotional information that story affords. We invite readers to think and feel how this

st udy 6 s redonate(@landirans 2016) with their own experiences of teaching and

learning. Research stories can also open the transmodal moment. They are opportunities to
enter i maginatively into anotherdés experienc

Discussion of Findings
In what follows, we share examples of transformative-aeffhorship through
transmodaltexma ki ng t o identify el ement scoincdpat enabl
and recovery of her past to reorient the future. Boxes highlight her processestafrselec
arrangement, and foregrounds to compose these interim texts. Following each box is our
analysis of how these transmodal processes afforded Jess new ways of being. This
discussion of findings is followed by concluding implications for literacy edusato

Recovery of Seffoncept Through the Transmodal Moment

The multimodal text titled AWorkplace Acc
whil e completing Jes s ipeserdaskeyeveantavhemanmccidets i g n me
resulted in lifealtering injuries.

I selected this incident because it seemed like
an appropriate opportunity to examine my true
feelings about the accident before presenting it
to the class. I chose this challenge in my life
because it was the most difficult to manage and
because not many people see the inner struggle
I face with the new challenges I was presented
with (sometimes writing or producing images
is easier for me now than speaking). I wanted
to foreground the message that no matter what
challenges or circumstances you are handed in
life, there are always ways to grow from them.
The images for this part of the assignment were
chosen to help capture the story. I decided to
arrange the components as a story strip so that
the audience would be able to understand the
event through seeing the setting, the accident
image, and then how I have interpreted it to
feel now. Positioning the images and words in
this way helped me to remove myself from the
situation, watching the accident again from
outside the vehicle.

Figure 1.Workplace Accident

When Jess presented her visualization of the accident to the class, she reflected on
how the work of creating this multimodal texecontextualized and thereby
reconceptualized her role as the fAheroodo in t
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of shame in being party to this accident, she saw now by observing the scene from the
Aoutsideod that she had tried to refuse to
dangerous winter storm. Visualizing the snow and ice helped her remember that other
drivers were acting irresponsibly given the
breakdown, 06 she did her best in the moment o
and prevent others from being injured. She also described how thengfeallher injuries
created have become opportunities for dAl earn

As we considered the ongoing reverberations of this accident, we saw that the
transmodal moment (Newfield, 2013) sparked by the creation of the multimodal text forced
a different kind of collisiod an epi stemol ogi cal one. Jessic
recownting the accident in chronological time (through spoken or written narrative)
encountered a change in positionality when the visuals selected to tell the story and their
arrangement in the composition generated new insight into the dpatipbraisocial
relations that construed the accident, allowing her to recontextualize her role in the event.
The selfauthorship transformations that occurred through this text creation process are
more than just another way of telling the story. They facilitated regooka more
emotionally capable and justified (Mezirow, 2000) way of living this experience by
developing a new frame of reference on the past.

Recovery of the Past to Reorient the Future

The next composition, ADi scovering the Le
her learning experiences before, during, and after the course (Figure 2). Here, we consider
aspects of transmodal selfithorship revealed in this story that enabled a &goof her
past as a learner to secure her commitments (Baxter Malgoda, 2008) as an educator.

This story of discovering the learning voice features a critical reflection on the
authoroés history as a | earner to recover thi
pedagogy (Mendoza et al ., 2021). 3eiamdnarrato
her students shares a journey of discovering and building a foundation of experiences,
values, and motivations that demonstrates aasghorship process of learning to trust
oneds voice and secure its c oanhorshipriethet s ( Bax
psychological formation of a way of being and doing that is advanced by critical reflection
on previous experience (Kegan, 1994; 2000; Baxter Malgoda, 2008).

We gain further insight into how Jess reconceptualized troublesome aspects of her
life by contrasting the ways she engaged transmodally in the selection, arrangement, and
foregrounding (Bezemer & Kress, 2008) of these experiences to share with others. Like
Keganods meadtloitshippthiere ssalprbcess evidenced in both of her texts that
separates self from beliefs by creating objects of them for examination (Kegan, 1994, p.
185). The 06acci de nekpiorethis aventteroughspirdangémeats t o r e
of i mages. The 6l earning voiced text is arra
process for discovering the connections between past challenges and traumas in her life
and the present growth and success these have sparkedmexpeg with telling one
story through different modes of knowing required translations in how to select, arrange,
and foreground her desired meanings. The transmodal shifts in meaakngy made
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through the course and in this study led to further changes in subjectivity (Newfield, 2013),
deepening her understanding of her role in providing a humanizing education that helps all
learners discover more about who they are and can become. The wagw @splements

an artsbased approach to the life map assignment in her teaching provides a further

example of the transformative effect that transmodality can have in the process of self
authorship.
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Writing this story is an opportunity to use the medium of stogetect, arrangeand theorize (Bochner, 1997) nf
learning experiences in the course. What | wafbrteground is that life overflows with challenges and successes; wit
each comes learning, knowledge, and experience. Often, the shaping and changes are subtle and go unnoticed; |
learning to notice them may become a-tifeanging and liberating experiencéeTability to endure and implement thesq
experiences into teaching and learning allows experience to truly take the form of a voice in the learning space, b
voices are often silenced based on fear and feelings of vulnerability. Through tellisipmid paint a picture of my
experiences by giving the process ofgeif scovery a voice by opening spac§
part of this journey.

| am a middleaged, Caucasian, cisgender female who lives with a trauma disability. My journey has not be
straight path to where | am now. Learning was never an easy part of my life, so | dropped out of high school. | eve
went back and graduated | could attend college. | then entered a program in adult education and landed a teachin
position that ignited my passion for helping people who, like me, faced challenges and barriers to their success. P
my Master of Education was not somethirhad considered along my educational journey; it was never supposed to
my cards as | waAlthoogh & gratlgim adudatiorewoaldiagvancedmy career prospects, | did not
my life to be transformed by the content | engaged with. Coming into the "Development, Lifelong Learning, and M
Making" coursewas just another class to cross off the list of requirements needed. However, | began to discover th
about myself through the life mapping process. Beyond this, | began to consider the assignments in the course ag
humanizing spaces for learning.

Reconceptualization:| was diagnosed with pestaumatic stress disorder (PTSD) following a workplace accid
that left me with a brain injury, a topic that has long been a boiling point since it changed my life. | held onto ahd s
anger, frustration, sadness, and guiéver allowing it to escape and certainly never sharing how it changed me. | felf
vulnerable. During this course, | found an outlet, a way to exude pain through telling my story with a new plot line
(Richardson, 2001). | was able to give my accideptirpose in my life, making meaning of it and identifying how | wa
growing with the challenges it presented me. | became a hero in a story | had told that shaped hatred, anger and f
long.l gave avoicetomyinnerselff whi ch provided healing and sparke
what other plot lines could | vexplore from a safe distance? That ripple and curiosity has also impacted why and hq
teach every individual within my learning environme

One example of a pedagogical insight 16ve incor
vulnerability and its presence in every facet of our lives; the way it dictates and sets the trajectory of our lives with
consultation witin ourselves; the way it becomes innate and takes over every process. | learned this well through 4
with an article by Mendoza et al. (2021) in the <co
the things they identifnin t hei r students. What a way to think abgd
vulnerabilities, how can | see the vulnerabilities of my learners? This discovery became a pivotal moment in my jo,
an adult educator. Mendoza et al.Z2pidentified that "in this understanding of the present as a bridge to the past ar
future we locate teacher awareness of their historical self towaldsirma ni zi ng pedagogi eso

Many of my students share similar life stories, making my understanding of their journeys even more critic
a postsecondary educator working in a specialized program that provides learners with life stabilization tools and
for supportinga transition to employment or further pasicondary education. | now have my students begin a life ma|
assignment by creating a timeline of the significant life events that have shaped them as individuals. | ask them to|
significant relationshipsbirths of children, deaths, pets, accidents, even things that have contributed to holding the
If events are too sensitive to share or label on their timeline, students can use an abbreviation or phrase thatiwill
thinking when they returto this timeline.

Once this initial work is completed, | ask learners to review their list and consider the items they may want
explore more irdepth. At this point, | share that we will examine these experiences from a new perspective with ar
craft materials andamvases to help understand their meaning and the wisdom they have gained. | share my examj
recontextualizing my accident, bringing my vulnerability into the learning space and sharing the image of my life nf
my reasoning for selectirthe events | chose to explore on a deeper level. | ask learrsmietttwo moments from their
timeline to reimage; at this point, | explain this may help them to remove themselves from the story to create safet
exploring this life circumstance. Most choose to create multimodal texts with words, images, and abdttheharsk
learners to share a little with me, if they feel comfortable, abowtthey see their story nowwhat stood out to them in
how they arranged the contentand what they arforegrounding in why they created the artwork the way they chose

Many students have a similar cathartic experience to mine and, in some cases, shed tears as they explain
can now see how much they have learned through these challenging situations. Looking back at these learners, &
own journey, there igansformative change happening. It starts with giving learning a voice through pedagogical s(
safely express vulnerability and make positive meaning of it.

Figure 2.Discovering the Learning Voice
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Conclusion

Our study of transformative sedluthorship through transmodaleaningmaking
has important pedagogical implications for literacy educators working with young people
and adults. Personal narratives and multimodal identity texts (Cummins, 2006) have long
been a staple in language and literacy curricula and assessWehtait a clear sense of
their value, these composition assignments can become a box for teachers and students to
check that does not meaningfully engage learner voice and perspective (Ott et al., 2018), a
simulation of learning rather than a stimulatiom learn (Hargreaves et al., 2002).
Considered through the lenses of selthorship and transmodality, however, learning
activities that focus on personal meanimmgking have enormous potential for empowering
personal growth.

First, we agree with the urgent call by Jackson and colleagues (2025) for literacy
educators to grasp the humanizing purpose of their pedagogies. When troubled times fester
narrowed views of literacy, it is vital to remind ourselves that we are alwdays business
of expanding the human capacity for joy and connection through meaning making (Hibbert,
2025). For example, Muhammad (2023) proposes that culturally and historically
responsive | iteracy pedagogy will theiunearth
histories, identify their genius, and work for the liberation of self and world (Muhammad,
2023, pp. 2422). This aim is also reflected in Indigenous pedagogies, which seek to
Anourish the Learning Spirit oewarkl aiprbcessi scov el
which often manifests in surprise and joy (Battiste, 2010, p. 15). We see connections in
these pursuits to Jessicads experiences of
educator.

The selfauthorship activities and texts shared in this paper offer examples of joyful
and liberatory outcomes when we make learners' histories a central tenet of learning to
make meaning (Muhammad, 2023). To engage in transformativaugblrship, one ost
learn new frames of reference (Kegan, 2000; Mezirow, 2000). Transmodaha&iig
can support this process of sgHinsformation because it opens portals to new ways of
being (Shipka, 2016).The life map assignmeiidveraged the power of the transmodal
moment (Newfield, 2013) to experiment with meaningking and develop new
subjectivities as learners selected, arranged, foregrounded, and recontextualized key
experiences. Activities were carefully scaffolded (Tableoluild trust in excavating life
experiences, positive or negative, that felt important to represent in a life history map.
Events were rexamined through different modes, media, and genre of text to help learners
revisit and revise their meanings Besg them differently (Batchelor, 2018; Bezemer &
Kress, 2008, Newfield, 2013). The focus of evaluation was on discussion of the process
rather than the product (Newfield et al., 2003). Although grades were required in this
context, we advocate where pitds for ungraded, formative feedback on activities that
require personal meaningaking so that learners feel more freedom to explore (Ott et al.,
2018).

We also discovered, through this study, the importance of explicitly naming and
modeling the experience of vulnerability for learners to feel safegmamine challenging
moments in their lives, situating this work within a humanizing pedagogy (Jackabn e
2025; Mendoza et al., 2021; del Carmen Salazar, 2013) that invites the full range of the
| earner6s voice into | earning. We found, onc
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experiences that may stimulate two kinds of recodery e covery of onebs pr
of worth, and recovery of the past as the source of growth towards a positive future.
Transmodal meaningaking in a pedagogy that makes space for vulnerability invites

different ways of setknowing that may lead to more joyful ways of being.
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Lajoiederalentret doéapprendre © vVvivre po®ti gl
sabbatigueL 6 ®panoui ssement ~ travers | a m
histoires

HEATHER PHIPPS
University of Regina

Résumeé:
Lors du pr®congr s de | 6Association canadien
en 2024, je partageais mes expériences joyeuses vécues lors de mon séjour en Europe ou
] 6ai pass® une ann®e sabbatique a@&xontzd22 ~ 2

un effet transformateur et contribuent toujours a mon épanouissement professionnel (et
personnel) en tant que professeure en didactique du francais et des arts dans le contexte

minoritaire de la Saskatchewan. Pendant mon séjour sabbatique eneEuro j 6 a i profit
chaque instant, | o6ali pris | e temps de ralent
en gardant un esprit ouvert ~ toutes | es po

| 6occasion doéapprendrienstdatr @fri@&ccmhitr edt ddbe t
relation avec la terre et maiéme, les autres personnes et{gusehumains (Donald, 2023

; Judson, 2019 ; Springgay & Tr unpaysages2018) .
linguistigues» (Aratjo e S4, Carinbs & Melo-Pfeifer,2022), je me suis plongée dans la
vie culturelle et artistique des | ieux et

communautés. Lors de mes promenades dans différentes villes et régions de France, en
Bel gique et dans | eg pawypsl|l diappo@®Pbeesr ] aabe

|l a vie et comment tout est interreli® sur | ¢
terre et cela a suscit® | d6envie de partage
rencontres emrc hi ssantes et l e fait de prendre du
doappr ®ci er et doapprendre des approches p®&d
de |l a diversit® linguistique et culturelle.
|l umi re | a valeur de |l a |l enteur, | apprentii
ouverture doeweppoétiquemarti N Ldgga, 2005) dé°tre
déoappr®cier | a beaut® et | a diversit® de ce
Abstract:

During the Language and Literacy Researchers of Canada (LLR&opference in

Montreal in 2024, | shared my joyful and transformative experiences visiting in Europe,

during a sabbatical year 202D23, and how these have contributed to fulfilment and joy

in my teaching (and life) as a professor of Minority Language Education (French) in
Saskatchewan. During my sabbatical year, | focused on slowing down to live each day

open to possibilities. Walking and slowness offered me the chance to learn, reflext and

live in the present moment, thus facilitating a stronger connection to the earth, to myself,

and to all my relations, human and more than human (Dpfa@3; Judson, 2019;
Springgay & Tr uman, 2018. I was i mmer sed
(Aratjoe Sa, Carinho# Melo-Pfeifer, 2022) and communities where | found a sense of
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community and belonging. While spending a year walking, travelling and reflecting in

various locations throughout France and Belgium, and many neighbouring countries, | took

time to appreciate beauty in nature and in life and how everything is intercesoacthis

planet, enabling me to feel a stronger connection to the earth which has inspired me to

share these experiences with my students. Through walking and many enriching
encounters, taking the time to reflect allowed me to gain a greater apprecfatieative

approaches to pedagogy which value the richness of linguistic and cultural diversity. By

sharing my experience, | hope to shed light on the value of slowness, and the importance

of having an open mind i n dandfellyappreciatithed ve poe
beauty and diversity of this world.

Mots clés:épanouissement; lenteur; voyages; marche; paysages linguistiques; littérature
de jeunesse; plurilinguisme; joie

« Quand vous donnez du vétre a un lieu, il vous raméne anaéuse; plus on connait un
lieu, plus on y seme des moissons de souvenirs et sensations qui attendront notre retour
dans ces lieux alors que de nouveaux endroits offrent de nouvelles perspeetives, d
nouvelles possibilités. (Horwitz 2013 cité dans Judson, 2019, p. 7)

Introduction

En tant que professeure en didactique de la langue et des arts dans un contexte
minoritaire au Canada, je suis fascinée par la relation émotionnelle entre les lieux, les
langues et la littératie. Depuis plusieurs années, dans les enseignements a ieesbes n
de |a maternelle jusqud”™ | duniversit®, |joai
le renouvellement des pratiques pédagogiques, surtout avec les approches valorisant la
créativité et les identités plurielles des apprenants (et ens&ynaa joie contribue a
notre bierétre, alors commentpouvenso us trouver des moyens doin

dans | a p®dagogi e ? Dans notre monde en ®vo
concentrer sur notr e ianttprésent rousparncetdiagiliet ® et de
| apprenti ssage qui nour r» Burng, &2024p p.®8).i t ude |
Léapprentissage et | 6enseignement des | angueé

solides avec des lieux et des pers@naedela de la salle de classe, dans les contextes
authentiques autour du monde, ce qui ajoute un sens plus profond a nos vies. Faire partie
doune communaut® mondiale nourrit notre sen
terre | or s gwréammgetrdesauttes.sAmsi, tes rdncontres, le partage et

une appréciation de la beauté de notre monde et la richesse de sa diversité contribuent a
notre épanouissement.

Dans | e cadre de cet article, jb6bai ®crit
d®couvertes pendant mon ann®e sabbatique. Ai
et narrative, comme un carnet de voyage, ou je raconte mes expériences et g partag
guelques photos. Au cours de cet écrit, je décris des petits moments et morceaux de vie qui
méont transport®e pendant mon s® our et comn
impact positif et transformateur sur ma pédagogie. En partageant monrécit ar t i cl e m
en |l umi re | 6i mportance de prendre en compt
diversité de nos communautés afin de favoriser un enseignement écologique, plurilingue,
interdisciplinaire ou tous les éléves se sentent valorisés et épaobG a pr s mo n
exp®rience, je constate que | denseignement d
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plus dynamique lorsque nous établissons des relations solides dans la communauté locale
et mondiale.

Cadre théorique

Cet article sb6ins re dans |l es recherches
de renouvellement qui contribue a notre bédre (Burns, 2024 ; Macfarlane, 2023 ;
Sibbald & Handford, 2022). Les recherches de Burns (2024) nous démontrent comment un
séjour sabbatique pourrait étre un moment de renaissance et de renouvellement qui
contribue a notre bieétre. Burns (2024) décrit commteelle a intentionnellementcréé
un espace pour la présence silencieuse de I'émergence or s déune sabbati
intention était de «ourrir elleméme, tout son étdephysiquement, émotionnellement,
spirituellement, créativement, intellectuellement et relationnelles@rdéiduction libre, p.
104-105). Elle décrit comment le temps en nature, et les bains de forét étaient
particuli rement nourrissants. Les recherch
plusieurs bénéfices sur la santé et ke des chercheum®ans leur recension des écrits,
Sibbald & Handford (2022) constateq u 6 i | y a peu de tiquecherche
académique, méme si cette tradition existe depuis des siecles, il y a peu de professeurs qui
ont ®crit ° propos de | eurs exp®riences en s
trouve ses racines dans la tradition juive et le ngatbbat> qui veut dire @wine journée de
repos pour la contemplation spiritueblgtraduction libre, Sibbald & Handford, 2022, p.
15). Selon Macfarlane (2023), étymologie du matakbatique est vitale puisque cela
indique son intention originateune période deepos du travail et de la récupération
physique et mentalbe (traduction libre, p. 336). La sabbatigue académique, avec ses

d®buts © | Oduniversit® Harvard en 1880, est
comit ®s afin de se concentrer sur | es recher
sabbtique comme da réjuvénation intellectuelle et académique, la prévention de
| 6®pui sement professionnel, engagement col
développement du curriculum, ete(Sibkald & Handford, 2022, p. 17; voir aussi Eells,
1962) . Dans | es ann®es 1930, | a sabbatique @

permettre aux chercheurs deexouveler lews connaissances intellectueltegtraduction

l i br e, Macfarl ane, 2023, p. 337)hesobdesani ver si
voyages internationaux pour | 6av aeadesnent de
frontieres (traduction libre, Eells, 1962, cité dans Macfarlane, 2023). Par ailleurs, les écrits
britanniques ont démontré que la sabbatique était considérée comme une maniere
débencourager |l es voyages aperimettre tbetempisrde s e r | 6
contemplation et méditation (traduction libre, Herrendedarker, 1935, cité dans

Macfarlane, 2023, p. 337).

Je mbéinspire de | a phil owvepdeigeemehe Car | L
Leggo constate que la poésie nous inviteraspirer, écouter, voir et connaitre avec le
c 1 wip. 177). Pour Leggo, wivre poétiguement est aussi ¥ivre la langue»> car les
étres humains sont toujours en train deconstruire le sens en jouant avec la langue (p.
178). Ainsi Leggo constate que | a | angue est
des possibilités pour mieux comprendre nos vies, nos exp&iences relations> (p.
178). Rouiller (2018) souligne que « étymologiquement le terpmasgie» vient du grec
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poiesisq U | signi f b@. 40 Enaziiant les, écrits deRldirée Siméon (2017 ;
2013), Rouiller constate quelapoésie doit avant tout étre un état de conscience, un

guestionnement sur | e monde, une»(B)9p®Bri ence
L6O®t at de | 6art de | a joie

Lors du précongres kes langues et littératies comme possibilités joyeusds
| 6ACCLL ° Montr ®al en mai 2024, | alajpenf ®r enc

est un domaine moins étudié ou recherché, et pourtant il est qualifié de fondamental
(traduction libre). A mon avis, il y a énormément de potentiel pour transformer la
p®dagogi e avec |l a joie et cbest trop souvent
2023) propose une roue des émotions pour démontrer et comprendre les d#férent
émotions primaires et secondaires.

remords

Figure 1 Roue des émotions de Plutchik (Psychomedia, 2023)

Malgré le fait que les chercheurs en psychologie (Palama, Theurel et G&ifey, en
philosophie et en éducation ont fait des recherches sur les émotions, comme la joie, on peut

constater quéil ndédy a tr s peu de discussion
fait la distinction importante entre lnheuret lajoie en éducatiompuisque le bonheur
signifiecd es ®I| ves s oubp(pahl3)tandigque lajsiea éducatomelst

beaucoup plus nuancéesdie remarque que la joie en éducation est liée a la justice sociale.
Par ailleurs, Griffiths constatgue la joie en éducation ne devrait pas étre uniquement
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individuelle, maiscollectiveet pour le bierétre de tout le monde. Je retiens les suggestions
suivantes de Griffiths (2012) par rapport a la joie en éducation
1 Apprentissage ou enseigner quelque chose qui est a la fois valable et dificile
pas uniquement amusant.
1 Une relation pédagogique per sonnel | e, i ntense et cent
éléves.
1 Fascination: apprendre ou enseigner aux ®l ves
possibilités intellectuelles.
9 Devenir: | 6exp®rience doéun renouvell ement pe

Muhammad (2023) écrit quenous avons besoin des pédagogies humanistes axées sur
|l a justice, | a joie, | &@nmMmb.Elesoulgneqlepdndamani t ®
la pandémie, il y avait beaucoup de discours apropodda« per t e dsbchgzpr ent i s
les éleves. Muhammad souligne que le systéme éducatif était toujours oppressif pour
beaucoup dodmf pretre eetddppdpeetntp ass ageel que cho
Al or s, el l e sbébest i nperteideRld jBeeen feinps de pandégmie.o po s  d ¢

Jb6éai ®crit avec une enseignante du primaire
mes cours de didactique en temps de pandémie (Phipps & Pain, 2021). Ce projet visait a
encourager | es ®tudi antdd uthe |®xwWMiev @Irgd ima® r et
valoriser leurs identités plurielles. Nous avons constaté que le fait de tisser des liens
personnels " travers | 6®change ®pistolaire a
Falkenberg (2024) souligne que des recherches en éducation contribuent rarement
a une comprehension explicite du bletn r e comme | 6obj ect »f princ
(ma traduction, p. 11). Dans son livre sur le ba¢re dans les écoles, Falkenberg (2024)
constate quodune exception et |l e travail de |
«l'e bonheur devrait °tre | e but de | 6®ducati

débune mani re significati v e (Noddings,2Z0OFcitbeo nheur
dans Falkenberg, p. 11). Bien que la joie et le bonheur ne soient pas interchangeables, il y

a un lien entre ces termes. Dans la méme veine, lors de sa conférence, Hibbert (2024) a
souligné que nous somme:xtrémement conscients du manque de-Biea dans nos

écoles» et les défis auxquels nos jeunes font face dans la société et dans le monde. De
plus, selon Hibbert (2024) |l a joie signifie

et dans |l es sall esotdreecli aspensaldielsitt @rcdd @eab
avec nos éleves.

Léenseignement et | 6apprentissage sont d:¢
prendre en compte quodi l y a toujours de | 6

Hedjerassi (2016), inspirée par les perspectives de bell hooks, écrit a propos de la
pédagogie engagée
La salle de classe ou de formation devrait étrdieu deviée et non cet espa

|l 6ennui mani feste qubelle est devenue. Le
un simple acte intellectuel. De | 6®moti on
seul ement d 6 e neysaageeconsciemtisatio® maisdsi @ la joie, au
plaisir voire = (d4b) passion ddéapprendre.
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Je retiens la définition suivante de Muhamn(@@R3)qui constate queka j oi e ndest
un sentiment ®ph®m re du bonheur, ma-si s plut!?
d®t er mi nati on, do®manci pation et ddédaut onomi e
joie dure | ongtemps, et deilldGeaewmdaier |mauwsg uadiide
face 7 buectHagredars lavie» (p. 100).

La marche

Plusieurs chercheurs et philosophes ont écrit a propos des bénéfices de la marche
pour stimuler la créativité et contribuer a notre bB¢re émotionnel, physique et mental
(voir Donald, 2023 ; Judson, 2019 ; Solnit, 2022). Pour Solnit (2028greher est un
®t at oY% | 6esprit, |l e corps et | e monde se r(
corps et le monde sans se laisser accaparer par eux. Nous sommes libres, alors de penser
sans pour autant nous perdre dans nos pengged?2). Selon JudsonQ29) «(g)race aux
marches, nous pouvons enrichir les capacités sensorielles de nos éléeves, nous pouvons
avoir un impact sur lewgtrevéritable et, au fil des marches, nous pouvons donner un sens
aux contextes dans lesquels nous travaillons et passons de nombreuses heures. La relation

®motionnell e est | a sour cdieud @.u’h Par glleussf onde ¢
Judson constate que le lieu est un enseignanted#®« mar ches peuvent cr ®
des éléves des images plus vives et détailées monde dans | equel il s s
une sensibilit® croissante, il s peuvent au

«ordinairee aut owrp. 7.6 eux.

Donald (2023) soutient quel«6 ®mer genc e déurmpeut @@ uvell e
facilitée par la marche comme pratique dexi@. 16). Il explique que le mouvement
contribue a sa pensée créative. De plud)axmarche est une activité intrinsequement

relationnell e qui ajuste soigneusement | a pe
environnanteé En se promenant de mani re hal
percevoir le monde et a le coritna dans la plénitude (Donald, 2023, p. 2&8). Inspirée

par |l es ®crits sur | a marche, | 0ali commenc®
mes cours de didactique ° | O6universit®, et e
|l a cr®ation doun nouvVlkapédagogedu listAiresixjpveulais me nt a l

prendre | e temps pendant |l a sabbatique dobée

pédagogie a travers des lectures et en faisant de la marche au quotidien.

Le plurilinguisme et une pédagogie renouvelée

Il'y a une croissance de diversité linguistique au Canada, en Europe et ailleurs dans
|l e monde, et cette diversit® nous offre | 6oy
et cultures. Pl usi eurs cher cheuuwrgingeeren d®mont
utilisant les ressources telles que la littérature de jeunesse (Brisson, 2019; Fleuret et Auger,
2021). Dans nos classes, il est primordial de favoriser des relations saines et de valoriser
les identités plurielles. Dans le contexte minoritaie la Saskatchewan, nous avons le
mandat doenseigner |l es deux |l angues officie
langues autochtones et les langues du patrimoine. Je suis en accord avec Auger et Le
PichonVor st mann (2021) g u ® ressourees itranslamgageeres eh o mb r e
transculturelles qui wont audela des frontiéres territoriales et gudune p®dac
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renouvelée« mpl i qweelquddaeu | 6i nt ®gration de quel que
chaque éléve de la classe, mais aussi chaque enseignant doit se sengir(pnck33.

Depuis le rapport de la Commission de vérité et réconciliation au Canada en 2015,
i y a une prise de conscience de | 06i mporta
Canada (Ri ce, 2020) . Busner nous parle (201
languenéhiyawéwiret le potentiel pour la revitalisation de la langue. Une enseignante en
fran-ais de base en Saskatchewan d®crit ses
ses cours de fran-ais (Il rvine, L2sOE”ifops. Pl usi
Hannenorak, Orca, Les £ditions des Pl aines,
publient des livres plurilingues écrits par des créateurs et créatrices autochtones et
allochtones (voir Hanson et. al, 2020; Phipps & King, 2021).

Auger et Le PichotVorstmann (2021) nous rappellent que « les premieres écoles
bilingues en France ont été créées juste aprés la Seconde Guerre mondiale pour favoriser
la réconciliation. De chaque c6té de la frontiére, on apprenait la langue qui élgilegue

ann®es auparavant, consi thb@®r2®eElles constaentdua | angu
le plurilinguisme <«peut donc étre utilisé comme un outil puissant pdex et de

réconciliation - condition qubéun effort esdoi't fait
sbefforcer de d®couvrir, de comprendr e, doa

partager ses expériences et ses expestiges21).

Les possibilit®s infinies ddébune sabbatiqgue

A travers mes réflexions sur mon année sabbatique, une période de méditation et
renouvellement (Burns, 2024; Macfarlane, 2023), cet article a pour ambition de mettre en
lumiére la valeur de wivre poétiquemend ( Leggo, 2005) en ®ducatio
et doébencourager nos ® ves 7 °tre ®panoui s.
suivants. la marche et les relations avec les lieux et notre environnement (Donald, 2023 ;
Leddy et Miller 2024 ; MacDonald et al., 2024), le pluriinguismeéte ngage ment dan
vie culturelle, artistique et communautaired®la des quatre murs de la salle de classe et
audela frontiéres linguistiques et géopolitiques (Auger et Le Pisfanstmann, 2021).
Jbobesp re que ces r ®f |teuxsiacamsdérgr ews reladiams avec n s pi r e
l es | i eux et | es paysages linguistiques auto

Le départ
En20222 023, jb6ai pass® une ann®e sabbatique
je r°vais de faire ce voyage et s®j our sabba

un nouvel environnement . JO6®t ailéchitsur s ouve
comment ces expériences pourraient élargir mes horizons. Au lieu de passer tout mon
temps assis au bureau, je savais quoil serai

en marchant en plein air et en faisant des activités expériengeltesturelles dans des
l i eux diff ®rents. Jbébavais | 6Péuagegretdulaen de cr

alors, je me suis donn®e | 6objectif de Iire
et de prendre |l e temps de marcher au quotidi
comme une mani re de conna’  tr ecanfmesanavec | i eu e
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|l a terre. Je mbéint®resse ~ des approches ®cc
et créatives en enseignement des langues et des littératies ainsi que la diversité dans la

|l itt®rature de jeunesse. Al érairgs,quejjefpaurrais®t ® = |
incorporer dans mes cours en didactique de la langue, en didactique des arts et en études
curriculaires. Pendant mon s® our, job6ai v®cu

plaisir doéo°tre Iina8tr@es bdbang Idasrsunhiav e ®yii to®s
a Louvain et Bruxelles en Belgique et a Montpellier dans la région Occitanie dans le sud

de France. Joai voyag® aussi dans | es pay
Luxembour g, | 6 An g lsesteererte ,| el 6CEacnoesnsaer,k )I.a éSucih a
chaleureusement accueillie.

Pendant cette ann®e de voyages et d®couv
m®di ter et dobéexplorer plusieurs de mes passi
francais dans un programme de formation des enseignants en contexte minoritaire (en
Sskatchewan), cette ann®e ®tait pour moi une
réflexions sur mes propres expériences et mes apprentissages, et comment ces experiences
ont eu un impact sur ma pédagogie.

Avant de partir pour une ann®e sabbatique
prendre le temps de réfléchir a propos de ma pédagogie et de (re)trouver la joie. Parfois, il
est nécessaire de prendre le recul pour réfléchir et je crois que tousdemams et
chercheurs peuvent b®n ®f i ci er doune prati q!
(re)trouver la passion. Solnit (2022) constate que « (l)e rythme de la marche donne en
guel que sorte son rythme ° l a pens®e. L a
encha nements doéi d®ess(p.132n sti mule des nouvea

1 est i mportant doé®couter | es sons aut o
aider & réaliser de petits changements. A mon avis, les voyages peuvent nous inspirer parce
quaoi l faut °tre tr s attentif ” t enu s | es [
Cependant, il ndébest pas n®cessaire de partir
|l e temps dé®couter | e monde autour de nous e

Dans chaque ville 0% joai habit® pendanit
doexpl orer et dbébapprendre ° conna tre des |
mes promenades, jO®tais attentive 7Tionmmon ento
avec les autres, humainsetptyss 6 humai ns sur | a terre (Donal
cultures. Souvent, |jO®tais ®merveill ®e par |
| 6art et | a vie communaut aileseetitshonentsaappr i s
guotidien tel gue |l a lumi re du sol eil | e ms
magnolias en fleurs au printemps, les fruits et léegumes au marché, ou le son des enfants
qui jouaient au soccer dans la place du quadiédr.ai appri s aussi ~ appr G
solitude. En me promenant, | oai d®couvert |

|l es m°mes chemins et cela méba permis doéobse
C66®t ait touj our sentrain apssi,aé Ige et écritee de veacprdrer eles

nouvelles personnes dans les trains et de traverser des frontieres. Les villes transfrontalieres

et mul tilingues sont devenues wune grande s
pédagogie.
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Reconnaissance du territoire et connexions a la terre

Avant de partir e n -mar,\jeavpudais tefléchim @ mesn n ®e o
relations dans | es |ieux o% johabite en Sask
territoiresd e s n°hiyawak, Ani hgi nOUp Uk, Dakot a, L a
Métis/Michif. En ®t ® 2022, je suis all ®e Sayu Parc
Storys.d.)” Val Marie dans | e sud de | a Saskatche
participer a une soirée sur la philosophie des étodeskosak,d 6 un e ectve r s p
néhiyawak avec un gardien de savoir et artiste néhiyaw Joseph NaytgsvdgwComme
je 1ui ai dit que je me pr®parais pour un |
soir®e sous | e ciel ®toil ® au Parc National
lorsque tu seras {ddas en Franced . Joali gard® ses paroles pr
l ong de mon voyage et | orsque je regardais |
reliés, partout dans le monde. Je suis retournée un deuxieme fois a Val NkgeSeory
en aolt 2022 pour une retraite drtisque avec | 6artiste Diana C
ANat ur e, etinous adans$ eu le temps de méditer sur notre vie et de créer en peignant.
Al ors, en pensant ° mon d®part | obai d®ci d® ¢
liberté, avec le coucher de soleil (voir Figure 1). Quelques semaines avant le veyage, j
pensais vraiment quoil serai-t l e temps de r
chaque instant et vivre au moment présent. Il y a de la beauté partout autour de nous, mais
ilfautr al entir pour mieux | 6appr ®ci er. De pl us,
des mots dbéencouragement avant mon voyage e
inspirés par les nouveaux endroits en voyageant. Je considere la pédagogie comme un art
etl e voyage comme une mani re de sdéinspirer,

Figure 2. La lenteur/slownes§ uvr e cr ®®e par | 6auteure | ors
Val Marie, SK en aolt 2022.
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La joie de la marche intentionnelle et la gratitude

Avant de partir en Europe, je voulais aussi réfléchir & propos de mes relations a la
terre ici en Saskatchewan, sur | e territoire
prendre le temps de marcher, et de créer avec la peinture, et de maditeg|adaisait
partie de mon processus de préparation pour mon départ. Il me semblait important de

prendre ce temps pour ralentir, comme | a to
(Kimmerer, 2021).
Léanimatrice de | 6atelier artistique, Di

labyrinthe, un cercle de médiation, dans un champ a la campagne preshdiariéakt je
suis allée marcher un soir. Susan Howard aldréé y 6 s LlemaHommagenatsaamere
et le lieu de Val MarieNMlar y 6 s L Bhb ¢rossimgtah Grasslands s . d . ) Co ®t a

tell ement tranquille dans | e champ dor ®, | e
et jOoali respir® profond®me niope» Gesmir)euunee pet i t ¢
pierre avec un texte tow to Walk a Labyrintl» (Figures 2 et 3). Alors, selon ce texte ci
dessous |l a beaut® doéun | abyrinthensemde vrai m
dans |l a vie. Cependant , i ndy a pas une bo
ryt hme. Je trouve que cbest une bell e m®t aj
joie.

f RS S i A @ ‘
Figure 3.Espoir/HopeMar y 6 s L\aldwarie,i SK,tadlt 2022
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Figure4. Comment marcher un labyrinthe, How to walk a labyriMlga r y 6 s Labr yi nt h
Val Marie, aolt 2022

-

Figure5Mar yd6s Labyrinth, Val Marie, SK, ao%t 20
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Nouvelles perspectives | a mar che et | 6®merveill ement

M°me si je suis all ®e auparavant en Fran:
vivre une ann®e. Je dois avouer que mon ciu
larmes de joie avant de partir, mais aussi parfois au début de mon &godant mes
premiers jours en France, | oO6ai err® dans | e
doadmirer |l es fleurs et | e coucher de sol eil
bord de | a Seine pendant degnsdueuwdeansietjeJ bai ®c

lisais de la poésie, dans les cafés et dans les rues. Et je respirais profondément.

. - o o e
L B » S v - ’ >
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Figure6.La rue dé O0IPReh ® Quear ti er Latin, Pari s, |
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Figures 7 et 8Le jardin du Luxembourg, Paris, le 1 septembre 2022.

Al ors, jJobai pris | e train de Paris ~ Str
Co®t ai t |l a premi re fois que je visitais | a
regard® | es paysages par | a fen?°oyagerestJe pens
de découvrir un nouvel endroit pour la premiére fois (mais aussi de retourner a des endroits
gue nous aimons beaucoup) . Cbodest |l e d®but d
Je suis reconnai ssante enyv eshsurgmndreadauhglh gues
et Latisha Mary, et toutes | es personnes qui

Avant de faire | e voyage, joOavais fait qu
appris que Stlavilsdeorues ges i ghli é mand, et que cORG
pour | es pi ®t ons, alors jbavais hote de f ail
Comme |l a ville est situ®e ~ la fronti re de

fascin®e doébappagaeadr éasdiveéldbhis®oirnguistiqu
vraiment hate de rencontrer les étudiants dans la cohorteugil{frgncaisallemand).

Je suis arriv®e assez tard | e vendredi so
alors chal eureusement accueillie “ | a gare
trés tot le premier samedi et dimanche a Strasbourg (avec un peu de décaliagedige
suis allée me promener dans la ville ! Le premier weekend en septembre 2022, je
commencais a trouver mon chemin dans la ville, en me promenant dans mon quartier (pres

de | 6avenue de |l a For°t Noire)hi atuobiogquese J
écouté les sons et je regardais autour de moi attentivement pendant mes promenades, et
coO®t ait vraiment une exp®rience sensorielle.
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Schwarzwaldstross

Figure 9.Avenue de la Forét Noire, Schwarzwaldstross. Strasbourg.

Le premier samedi matin de mon s® our 7 S
fenétres grandes ouvertes. -@er-l "~ , j 6ai af f @oidd@ivrephoto : lenst agr ¢
Samedi l e 3 septembre. Joentends | es o0i seal
regardant par |l a fen°tre ° Strasbourg. Je p
nouveau | ieu que jodoai tellement hcCange de d®cc
sabbatique. Je sui s t elSlhbve peaceftl dajskeningthe e do °tr

rain softly falling, the birds singing and the bells ringing outside my window in Strasbourg.
Having a cup of tea and savouring the taste of a new place! Enjoying the first Saturday of
my sabbatical. | am so happy to be here at last.

s O

Figure 10.La Villa Arconati, Strasbourg, septembre 2022
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Figure 11.Promenade matinale a Strasbourg, le 4 septembre 2022

Le lendemain, il faisait beau soleil, et je me suis levée de bonne heure encore

di manche matin pour all er mar cher partout
boul angerie ouverte t*t | e matin et joai d®c

Mon horaire ®tait tr s flexible alors joba
et l es | ectures. Au fur et 7 mesur e, en sefg
guotidien. Souvent, je marchais selitude, et | &
méont permis de r®f |l ®chir ° propos de mes | €
di scussions i nspirantes avec me s coll gues
enseignement.

Jéai trouv® plusieurs |l ieux tr s inspirar
et pour | a marche. Parmi | es endroits paisihb
béguinage a Louvain (un site UNESCQ)6 ai af fi ch® sur I nstagram

25 septembre Le grand béguinage, Louvain, septembre 2022.dimanche matin en
septembre a Louvain au grand béguina@eptember Sunday morning, enjoying the
sunshine, walking and listening to the sounds of natareot begijhnhof, Leuven.
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Figure 13.Fleurs et soleil a Louvain en septembre

€ Montpellier, j 6ai mai s me promener dans
souvent, car co6®tait tr s paisible. Cbest | e
le MoyenAge, il y existe de nombreuses recherches scientifiques avec la Faeulté
M®decine (aussi l a premi re ®cole de M®deci
Valéry, poete, écrits sur la pierre du jardiNeus irons doucement par les ruelles fort
pierreuses et tortueuses de cette vieille ville a cet antique jardin ou tous les gens a pensées,
a soucis et a monologues descendent vers | soir
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{ “Nous i o
rons doucement pal les ruelles forl picrroNtey:

"
eltorfueusesde celle vieille ville a cet anlique

"Jardm ou fous les gens a pensees.a soucs

Figure 14 Le jardin des plantes de Montpellier

Ma coll gue Nathalie Auger ~ Montpellier
sur les lieux a visiter dans la région méditerranéenne. Je suis allée a Sete, a la mer, pres de
Montpellier, et |jo6ai pris pl usilenerpendantoi s | e
des heures et des heures. |l y a aussi une vie artistique et culturelle trés étonnante avec le
t h®Otre, | 6op®alay. et | e Mus®e Paul

En novembre 2022, je suis allée a Barcelone en Espagne ou j'ai rencontré d'autres
collegues et étudiants aussi passionnés par les langues a Universitat Autonoma de

Barcel ona. JO®t ai s: ehevaha®guear kcesteowl ¢l
Gaudi , l a musique de cette ville cr®ative m
chez une coll gue © Barcelone, jb6ai pris cet
déavoir | e atteent i ment de gr
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Figure 15.Le coucher de soleil & Barcelone. novembre 2022.

Pendant | a p®riode des f°tes, |joOoai pass®
en Al sace. La propri®taire du g ' te mbéba recol
de Riquewi hr et Ribeauvill ®. Jo6airengpairé s® une
débautres personnes qui fai-lsa, ejnGaiau®pn owWe® | L

sentiment de sérénité. Fisset (2022) écrit qua marche permet de redécouvrir

| 6i mportance desvoewas samsuelts desod ®teanideerzt autr
plus encore | es solsticesé conna“ tre | e bont
joie ddébune cabane ntresanteteetfoltuite(p.ad). ddébune renco

Figure 16.Le chemin entre Ribeauvillé Biquewihr en décembre
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Un de mes endroits pr ®f ®r ®s o6wlisaasbourg

presque tous | es jours. Jb6aimais ®gal ement ¢
de | 6universit®. JO®t ais ®merveill ®e par (I
Martinez (2019) écrit «d)ans la nature, les nuances sont infinies et varient & chaque minute

ai nsi guodau i des saisons, ce qui est sou

f
mar che au quotidien nous permet dbéappr ®ci er

Figure 17.Dimanche, Magnolias, Strasbourg au printemps en mai 2023

Et, dans ce parc de | 6orangerie, il 'y a
cabane nommeéeles livres en liberté . Plusieurs b®n®voles sbében o
peut emprunter des |livres, en fran-ais, en a

impressionnée par la passion partagée pour la lecture et ce sens de communauté dans un
espace en plein air.
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Figure17etl8 Livres en | ibert® dans | e parc de | ¢
Pendant les congés de Paques, je suis allée rendre visite a ma famille en Angleterre.
C6®tait |l a premibacse auoimi gua 6ja®ti di £tl 1T or s
remarqué la lumiére printaniére, les narcisses et les oiseaux chantans. révesuie en
France en traversier de New Haven ° Dieppe,
Dieppe, jo6®tais tr s ®mue en voyant | a vu
arriv®e, |l e chauffeur de t aluiai mioadudquejmand® d
suis canadienne il méa racont® | e |lien fort
envers | es canadiens. Ses mots me sont all ®:
hébergement et je suis partie me promenerdlage de Dieppe. -Jobai pas
mi di jusqubéau coucher du soleil | e soir en m
®poustouflant. € ce moment, j 6ai r ®f | ®c hi I

sommes tous reliés.

Language and Li tvedame 37,2035 ue Pagled 3



Figure 19.Balade sur la plage a Dieppe, en Normandie en avril.

Lors de laNuit européennedes muséea mai 2022, |j O6®tai s ench
du jardin botanique de Strasbourg illuminé par les lumiéres et la musique dans les arbres.
Lorsque la chorale chantait Le soleil a rendexous avec la lune de Charles Trenet,
toutes les personnes autour de moi commencaient a chanter avec eux. Je trouvais cela
tell ement beau m°me et |jO®tais ®mue m° me sSi
demand® © quelqubéun de mestgetunefmme mdéem diet | he
nom et que cO6®tait une chanson tr s connue ¢
des moments doéapprentissage dans | es ®v®neme
déapprofondir mon amour pour | a I angue fran-
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Figure 20.Le jardin botanique de Strasbourg

Au jardin botanique, pendant la nuit européenne des musées une chorale chhetait «
soleilarendezous aveclalune de Charl es Tr elnflei3ma,t co®t ai t
2023, Instagram)

J6ai voyag® beaucoup autour de | a France
de la France a Aken-Provence, dans les Pyrénées et pour un colloque a Montpellier de
m° me quoLouvain, ~ Heidelberg, Hambour g, Co
me rendre en Bretagne et en Normandie vers la fin juillet. Inspiré€queie la lumiére
gue nous ne pouvons vair6 Ant hony Doerr, un roman qui rac
aveugle, Marid_aure et son pére qui se réfugient a Shato lors de la Deuxieme guerre
mondi al e, j 6ai propos® ~ une <coll gue fran-

Littoral Breton Nous avons sillonné les ruelles pavées et admiré la mer de la Manche des
remparts, et méme discuté avec les pécheurs ou les personnes qui passaient pour finir par

gri mper | es marches |j-Mishg.u@Gnamomentanoublalble ea u Mo n't
magigue par moi était de marcher sur le sable le soir a la marée basse au Nltinh8&t,

de voir |l es ®toiles et de respirer | 6air mar
Le 26 juillet, le jour de mon départ en ferry de Cherbourg pour la Giaretagne chez

ma famille, jbébai Vvisit® |l a maison de Jacques
JOoy suis all ® avec ma col | g uemgneeaussienmi e, St
Saskatchewan. Notre visite a la maison de Jacques Prévert a inspiré des projets artistiques
entre nos ® ves au Canada dans | es moi s
performance théatrale adaptée du liiwréd Op ®r a dde Jatgaes Prévertepar mes

étudiant.es en éducation artistique.
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Figure 21.Balade a SaiAmMalo, juillet 2023

Figure 22.La Maison du Québec a Sailftalo
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Figure 23.La maison de Jacques Prévert, en Normandie, France. juillet 2023.

La marche quotidienne tout au |l ong de | 06c¢
permis de wivre poétiquemerg (Leggo, 2005) car j 6ai d®v
appr®ci ation des merveilles du monde natur el
garder m° me depui s mon retour. Parfois quar

senti ment do-°t isdermermepyeux bt ne rgpPeder de cette edpeérience.
Souvent je pense au moment ou je suis sortie de la gare a Montpellier et le coucledr de so

®t ai t tell ement merveilleux que tout l e mo
exclamer en regardant le ciekC 6 e s t I! a. Bp el®avaitgaison. La poésie est

vraiment partout.

Traverser les frontieres les langues et les histoires
Mon s® our en Europe mdéa permis de vVvivre

r®f | ®chir sur ma propre identit® ainsi que ¢
p®dagogiques translinguistiques. Je me sui s
paysages linguistiques (vohratjoeSaetal 202 2 ; Dagenais et al ., =
diversit® |inguistique et des sonorit®s de t
bibliotheques, des écoles, des musées et des librairies en Eusoperaéd c her che doéhi s

mettant en valeur la diversité linguistique et culturelle. Chaque conversation et rencontre

devenait un moment dbéapprentissage. Je me <ccC
vivre cette expérience. En étant professeure erctiige de la langue dans un contexte
minoritaire, | 6exp®rience de vivre dans | e
| Gopportunit® doéoapprendre | es variations de
linguistique dans les régions de la Franee, IBel gi que et | a Sui sse. (
dé®changer avec des coll gues et amis ainsi
des librairies, bibliothéques, épiceries, musées et restaurants.

D s |l e d®but de mon s®j our, jo®tais i mme
premiére fois que je suis allée dans un restaurant de mon quartier a Strasbourg, situé a la
fronti re de | a France et | 6AI | emarlgrere, | 6 ®t ¢
fran-ais et en allemand dans | al m°qediclonyver s
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i nt ®ressant doéapprendr | 6all emand pendant
inscrite aux cours doa I l emand, vrai d®but ant
bilinguisme de cette région, les noms des rues sont souvent écraagaidret en alsacien.

Dans la photo etlessous, on voit aussi le tram transfrontalier avec le rBegrvenue»

écrit dans plusieurs langues.

?'M\"’ “nit /
\1,-0,3‘”‘,; o k-

Figure 25 Bonjourdans plusieurs langues sur un mur & KU Leuven

é Paris, jbali pass® du temps dans | es |
joie Il orsque jb6bai trouv® |l e Iivre de | 6artis
anglophoneThe Red Wheelbarrow. 6 ®t ai s si contente de voir |
néhiyawéwir(cri des plaines) en France ! Plus tard, a Strasbourg, en voyant des livres de
| 6auteur Anishinaabe Richard Wagameese ° | a
guand un | i braire méa dit quodil est adevenu
présence des langues et des récits autochtones en Europe était pour moi un reflet du pouvoir
de |l a |itt®rature plurilingue de traverser ¢

partout au monde.
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Figure 26.We All Play, kimétawawanage Julie Flett (a Paris) en septembre 2022

tanisi, bonjour! Happy to see this beautiful picture book with néhiyawéwin (Cree)

by Julie Flett on display in &elotei | dr ends
est également disponible en francais/néhiyawéwin. (instagram, le 6 septembre

2022)

Pendant mon s® our en Belgique ~° | 6automn
| 6 Uni v er s iLduyenLi@bulgl(8Cyle & Louvain par mes collégues Caroline
Moons et Ruth Wouters ainsi que dans un centre artistique a Brukellb$aison ABC,

par le directeuGer hard J2a@ger. Joai r ®el | ement appr ®c
mes coll gues et dbébapprendre aussi sur | e mi
langues officielles |l e n®erl|l andai s, l e fran-ais et | &

linguistique et culturelle.

La Maison ABC est un centre artistique et de recherche a Bruxelles (ABC

Hui s/ ABC House). Cbest comme une biblioth qu
plusieurs salles ou studios. Il y a des activités créatives pour les jeunes, les familles et les

enseignants. Jb6ai fait une visite pour | a g
Canada | ors déun voyage do6®tudes quand | e di
espace a mdéa grandement i mpr es dorsocettefeie en 201
ci, en tant qgque chercheuse jbavais | a chanc:c¢
avec | 6®quipe. Je pouvais aussi prendre | e
collection pour | es r echeégadédnest padicipé &®des cat i on
activit®s telles que des ateliers et pr®sent
ddbune ®qui pe passionn®e. Il y avait souvent
francais et anglais. Je ne parle paslenédl andai s, mai s | O6ai appri

expressions utiles tels quedank u web et «smakelike et j 6ai mer ai s appr
langue.
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AlaMaison ABC on peut trouver | 06inspiration f
dans chaque coin, il y a une grande collection de livres de jeunesse dans toutes les langues
mais également beaucoup de matériel créatif. En |Seadtive Beginningsa Handson
Approach to Artmaking for Adults and ChildrerL i ndy, 2012) j o6ai r ®fl ®c
cours en ®ducation artistique et | 6i mportanc
débencourager | es jeunes 7~ srs®pne cuising avecaus s
beaucoup de livres sur la cuisine (y compris la littérature de jeunesse), un atelier pour
travailler le bois, et une terrasse avec un jardin. Les phoetlesssous montrent la cuisine
qgui sbouvre sur | a ltleectaiscre ceasbiei € ®de ¢
beaucoup de temps chaque jour ° lire et 7 d
ravie de découvrir lekamishibai(le théatre du papier en japonais)ire technique de
narration basée sur des imagesdgfilent dans un butai, un petit castelet en bois ou en
carton, a trois portes (Vernetto, 2018, p. 9; voir aussi Jenner Metz, 2024).

e
®

Figure 27.La cuisine, Maison ABC
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Figure 28 La Terrasse, Maison ABC

Figure29L a col |l ecti on doal bums jeunesse, Maison

J6bai voyag® en Europe avec peu de bagages,
livre plurilingue que je partageais souvent lors de rencontres et atéiresuass, Moi
I 6 e n Paemes de la jeunesse inngemeés et recueillis par Joséphine Bacon et Laure
Morali. Ce livre met en lumiéere les voix des jeunes autochtones dans les communautés
innues au Québec. Lors des ateliers et rencontres avec des enseignants et étudiants en
Europe, ce livre a suscité le ltigue a propos du plurilinguisme et du poin des mots et
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rr-tisser des I|iens entre |
es. La po®tesse I nnue Jos®
aut ocht ones -airuoet endrangsodars dese
®criture

o O

On | aisse |l es enfants | ibres dé®crire dan
encourage ° ®cr rariemu’n ép &rutainrd den |l Giumrnupear | e
innue et de nos récits traditionnels, les jeunes sont tout de suite trés inspirés. (p. 85)

Figure 3Q Le TGV vers le Sud de France. Octobre 2022.

Joai pris | e train -dcwbre?@es man arfiveeMdagarg el | i er
Sud de France, | oai remarqu® | a cr®ativit® ¢
piano a la gare (presque chaque gare en France a un piano), et aussiedgaangseurs
1l 6ext ®rieur sous |l e soleil. Dans presqgue
pour |l e public. Jb6ai constat® qudil y avait
musique est une langue universelle.
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Figure 31 Le piano a la Gare Sud de France Montpellier, octobre 2022.

Je me souviens quand je suis arrivée au labo LHUM&AINNiversité PadValéry
Montpellier a la mioctobre. J'ai beaucoup apprécié l'accueil chaleureux a LHUMAIN de
Nathalie Auger etleses collegues. Avant mon voyage, j'ai lu les travaux de la professeure
Nathalie Auger (2021) sures défis et richesse$ écouté son balado sur la révolution
bilingue https://calec.org/podcast/J'ai beaucoup apprécié comment elle a expliqué
I'approche plurilingue dans les écoles en France et comment eltelekt éléves peuvent

N

étre expertsde leurslanguiess é Mont pel Il i er, jbéavais un esp

l e labo © | O6universit® et | ' ai eu | "occasi
(livres de jeunesse et jeux) alors c'était vraiment un plaisir d'approfondir mes répertoires

de ressources pédagogiques. Lorsque je liskisltilingualism and Education
Researcher sé6 Pat h(Rrasad Augen& LePevrstmannt, 2022, s

p

a des activités du Labo LHUMAIN et de rencontrer les étudiant.es de FLE (j'ai parlé de
I'enseignement du francais @anada).
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ai r®f | ®chi ° mon parcours comme chercheus
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Figure32Comment tu di s? Un gubhd®l parefdntildnka
partenari aMonmtveel IDiuéral a.

Pendant | e semestre |1, je me suis inscr.i
et un cours de deexicologiegtUne escapade danots”™ |166ulhniivveerrss i d e
Popul aire Europ®enne de Strasbourg | 6histoir
ainsi quoéun coulrsl dbi tat oent dPb.anAlndn s Cujl @ ®tr
i mmer g®e dans | a joie dbébapprendre et dbébensei]
des mots pendant pl usieurs moi s. C6®t ait su
j6all ais ®tudier | 6al |l e malledentapprédiédandontreri en e n
débautres personnes qui apprenaient ces | anglt

tellement joyeuses.
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Figure 33.Istituto Italiano di Cultura Strasbourg (le 12 mai 202Basbourg)

Al ors, jbavais |l e sentiment dbéappartenanc
Montpellier, surtout parce que |j O0O®tais entou
do®t udiant.es qui sdéint®ressent ~ | a diver si

créatives, transfrontaliéres et transculturelles.

Rencontres les histoires et les langues

Pendant | e semestre |1, entre janvier et
cours en Diversit® Linguistique et Culturel]
plurilingue. Co6®tait tr s enrichismesnt pour
coll gues de | 6l nstitut national sup®rieur d
ravie de travailler avec plusieurs groupes ¢

Parmi ces groupes, il y avait une cohorte bilingue francaisiaiid pour les enseignants

qui se formaient pour enseigner dans les écoles bilingues en Alsace. Mes collegues en
didactique des langues (francais, allemand et anglais) ont gracieusement partagé leur temps
avec moi , souvent aut oOuwrt add@urmund & ceéuamere q@u od
fructueux. Jobai beaucoup appris avec mes ®t
partagé leurs expériences et nous avons exploré en profondeur les enjeux de

| 6enseignement pluriisogpkeinaintercddaurphr et
expériences en enseignement au Canada.

€ |1 duniversit® de Strasbourg, | oai ®t ® r
Fabulatheque une merveilleuse bibliothéque et centre de ressources pour les étudiant.es
en ®ducation. Jbai remar qu® que cet espace @

dans la collection de littérature de jeunesse tous les genres littéfaipEsesie, le théatre,
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