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Abstract

In this study, we describe how the school library collaborated with the English
Department with English Extensive Reading (EER) programs. In many schools in
Japan, English books are kept in the English teachers’ room which makes access
to the books difficult for students because these rooms are locked when the
teacher is not around. We discuss how placing the English books in the library
have helped both students and teachers in conducting the EER lessons and how
teachers became a closer team through EER programs. We also explain other
effects that this collaboration between the teacher librarian and the English
teachers has brought, which was making an environment where collaboration can
occur much easier in the whole school.
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Introduction

According to the School Library Survey Report 2015 by the Japan School Library Association
(JSLA), the average books in the school library are 11,929 in Junior High School and 25,347
in high School. Compared to the School Library Media Standard released in 2000, this
average shows that sufficiency rate is 59% in Junior high school, 99% in high schools, if the
school has only three classes and 120 students, but most schools are much larger than this
number meaning that most Junior High Schools and High Schools do not meet the sufficiency
rate (JSLA research division, 2015, p.39-43). This low rate also explains that school libraries
do not have enough budget or space to become the center of reading or learning.

As is the reality, many schools have taken in English Extensive Reading (EER) programs in
the school since 2000. EER literally means reading a lot in English to enforce students’
English ability. However, with limited space and budget in the library, this program cannot be
conducted by the school library alone. With the growing interest in EER, many public schools
and some private schools succeeded in getting the budget to purchase enough English books
to conduct the program. But since English teachers do not have the knowledge to classify
books or how to manage the book stock of a library, most schools keep these books in the
English teacher’s room or in the English classrooms which are usually locked when there isn’t
a lesson.

Meiji University Meiji High School Meiji Junior High School (Meiji Koko Chugakko, MKC) is a
private co-ed school attached to Meiji University. It has a total of 1,300 students; 500 students
age 12-14 in Junior high school, 800 students age 15-17 in High school. The school library
has a total of 60,000 books in Japanese and 6,000 English books. It is run by one teacher
librarian and two non-regular library staff. The annual lessons conducted in the library are
about 280 hours out of about 1,250 hours a year. 92.5% of high school students are accepted
to Meiji University which allows students to study all of the subjects and not focus on only the
subjects needed for the university entrance exams. Our students must pass Grade 2 in “The
EIKEN Test in Practical English Proficiency” (B1 level on CEFR) along with a score of over
450 (full mark is 990) on the TOEIC test (A2 level on CEFR). According to a survey conducted
by the Ministry of Education, Culture, Sports, Science and Technology, 2015, the rate of high
school students who have achieved this standard is 11.9% in Japan. The English Department
in MKC has worked hard to make all the students reach the obligation and as a result, 97.5%
of students have passed the EIKEN Test and scored more than 450 in TOEIC.

EER is one of the programs adapted by the English Department in the English curriculum. In
MKGC, this program is conducted by both the library and the English Department. After some

2



discussions between the library and the English Department over budget, space, and
responsible roles, the program started much smoother than first anticipated and has been
expanding and revised every year. In this report, we will explain how the library and the
English Department have worked together to make a successful EER program in the school.
Following our way, we believe the EER can be adapted in schools in other non-English
speaking countries.

In this paper, when we refer to things done in our school, we will use the term ‘teacher
librarian’ and when we explain about experts in a school library other than in MKC, the term
‘school library staff’ will be used.

Extensive Reading in the Second Language

Free Voluntary reading (FVR) is 'one of the most powerful tools we have in language
education' (Krashen, 2004, p.1). Many researchers have explained how effective they are in
education. In this paper, we will explain the practical things we’ve done to integrate extensive
reading in the second language, in this case, English. ‘Integrating extensive reading into
second language programs has four broad ways; as a separate course, as part of an existing
reading course, as a noncredit addition to an existing course, or as an extracurricular activity’
(Day & Bamford, 1998, p.41). In MKC, we integrate EER as part of an existing reading course.

In Japan, EER was introduced by Sakai in his book “Kaidoku Hyakumango, Pleasure Reading
One Million Words” (Sakai, 2002). His method of EER is aimed to read English without
translation, so students start with very simple stories such as picture books. He also
advocates three standards when reading. 1) Don’t use the dictionary, 2) Ignore words you
don’t understand, 3) Change books if you feel it's boring. Because the method was simple, it
quickly became popular among adults who want to brush up their English and just two years
after the book came out, the Extensive Reading Association was founded in 2004. In 2009,
EER was added to the Koko Gakushu Shido Yoryo, a teaching guideline by the government.
In Japan, all schools, public or private, must follow this guideline in their curriculum and this
was another reason EER attracted so much attention. EER for adults have a different
meaning compared with EER for students in Junior high school and High school. Students are
still learning new grammar and vocabulary and EER would be an advanced program where
students need help from teachers. This is one of the big reasons that EER should be
collaborated with the school library and the English Department.

Many schools which started the EER program purchase Leveled Readers (LR) or Graded
Readers (GR). The English in these books are controlled and consists of 300 — 1,000 words.
These books sometimes have comprehension questions or glossary on the back of the book.
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In many cases, these books are read only in the classroom and students are not allowed to
borrow them. So choosing a book and reading is mostly done during lessons. The books are
carried in a basket to the classrooms and are collected when the lesson is over. They are then
returned to the English Teachers’ room or if the school has an English Room, they are placed
back there. Both rooms are likely to be locked when there aren’t any lessons.

EER in the School Library

In Japanese schools, classrooms are used by the students and teachers are stationed in the
teachers’ room. When the lesson starts, it is the teachers who move to the classrooms and
not the students. Having an English library in one of the teacher’s classrooms does not
happen. Instead, the teachers carry whatever they need to conduct a 50 minute lesson. So to
have an EER lesson, the teacher must bring all the English books they have in the school.
This is another good reason to have the English books in the school library. We can assemble
the students in the library when we have an EER lesson.

In many schools, EER is considered only as a part of English education only by the English
teachers. Many school library staffs are not so strong in English and do not like to have
English books in the library. So the English books are purchased by the English Department,
used only in English lessons and put away after the lessons are over. 'Overly restricting
access to the materials makes it hard for students to browse and select reading matter that
interests them — a key aspect of an extensive reading program' (Day& Bamford, 1998, p.113).
So as Sakai & Nishizawa (2014) explains, some school libraries make an English library
corner or even an English library room inside the school library but the English books are
usually just for reading in the library and not for circulation, or even considered as library
books. We have asked some of these school libraries about this fact. The reason why the
books are not in circulation has several reasons. First, they don’t have enough books and if
they are borrowed, the next class will have book shortage. Some students will not handle
books carefully. One school answered that students will read in class, but will not read outside
class anyways. This does not happen in MKC. There are reluctant readers who will not borrow
books, but many students tend to enjoy reading outside class.

The merits of not being included as library books are as follows; 1) the English books are not
purchased by the library, so the library doesn’t need to get budget for them. 2) the school
library staff will not be required any English. 3) the students cannot borrow them, but have free
access to English books. The demerits are; 1) the school library staff cannot be involved in
students’ reading activities. 2) reading time is limited. Students can read only during English
lessons or while the library is open. 3) the English teachers cannot learn what level books are
read or how much was actually read by the students. 4) because they are not in circulation,
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there is no record of popular books or knowing what books are popular among students in
each grade or English level.

In MKC, EER started among a few English teachers interested in this method in 2006, and the
books purchased were kept in a basket which was put back in the English teacher’s room
when the lessons were over. The collaboration with the school library and the English
Department started in 2009 (Eryu & Muramatsu, 2012, p.76-79). Before starting the
collaboration, the teacher librarian and the English teacher had a discussion over roles, merits,
and how to overcome any demerits. Through this discussion, we had come to finding only
merits and keep a good relationship. The roles discussed are as follows;

1) Budget for any English book will be from the English Department.

Any budget for English books is from the English Department’s budget given annually from
the school. Also the English teachers give a part of their research funding that is given
annually from the school. We were also lucky to get a supplementary budget for three years,
allowing us to purchase more books and some book trucks, expanding the library in a short
time. In earning the supplementary budget, the teacher librarian also requested to the school
to prepare the budget for the English Department.

2) Choosing English books will be a discussion with the English teacher and the teacher
librarian. But the actual purchasing will be done by the English Department.

In Japan, purchasing English books is not easy. Most book stores have LR or GR but finding
other titles and genres is mainly on the Internet. Also, few English teachers have the
experience of choosing books for a library. So the teacher librarian introduced book stores
that come regularly to the school, and web sites that would help the English teachers to
choose books. Other practical work, such as making orders to the book stores or how to pay
for the books was lectured to the English teachers.

3) Making the catalog and any physical processing will be done by the English Department.
MARC (machine readable catalog) for English books hardly exists in Japan. Other information
on the book itself, such as level, word count, or any other content note does not exist as data.
When the English books arrive, the English teachers make the necessary catalogue data
manually. Then, the teacher librarian imports the data into the library management system.
Call number labels will be printed out in the library and given to the English teachers. The
English teachers put the call number labels, barcode labels, a color sticker to show the level
of the book which also indicates word count of the book, and put on a plastic cover if needed
on each book. The reason to show the level and the word count of a book is because it is
useful for the students. 'lt is essential that students have a way of knowing which books are
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linguistically suitable for them. Teachers may have to do a lot of reading in order to decide the
levels to assign the books in the library' (Day& Bamford, 1998, p.112).

4) Circulation of the English books will be done by the teacher librarian and the non-regular
library staffs but returning books into their shelves will be done by the English teachers.

The English teachers take turns in returning the English books to the shelves. All the English
teachers will come to the library at least once a week to do the job. In this way, the teacher
librarian can have a short talk with all the English teachers. The English teachers learn what
books were borrowed through this job and also have a chance to observe or talk with students
choosing books.

5) All circulation data concerning the English books will be open to the English teachers.

In MKC, the English books are a deposit of the English Department, and the library helps with
the circulation. So any data the English teacher requests to the library will be given. The
English teachers use this data to revise the EER program, for example to see when the books
are most borrowed and read or what books are popular which will be a hint when purchasing
new books.

6) Any displays inside the library will be done by both the teacher librarian and the English
teachers.

The displays are not just to attract attention, but to support students choose books that
interest them or to find the suitable level. For example, displaying the English book beside the
Japanese translation book is one way to encourage students to read a little challenging book.
If the student has read the Japanese version when they were in elementary school, it will
encourage them to read them in English. English teachers don’t know which of the Japanese
version is in the school library, so the teacher librarian needs to help. Other displays such as
making a blurb or a flyer written by teachers or other students are displayed near the
recommended English books.

All of the above continues to this day. English teachers are required to do some parts of the
library work, but this allows the teacher librarian to do all the regular library work. If the teacher
librarian has to do all the extra work for the English books, EER might trail off as it would be
too much work for the teacher librarian. There is only one teacher librarian but there are 17
English teachers in the school which means each teacher’s work is not a heavy load. Husid
points out that 'teachers are already busy and fear that collaborating will mean more work.
Demonstrate that collaboration will add value to what they are already doing and reduce their
workload' (Husid, 2013, p.44).



To find shelving space is another big issue. We have come to the conclusion to use one full
shelf installed in the library, four book trucks and 15 small shelves with wheels in the library.
Placing books on the book truck is convenient for English teachers to bring the whole set of
English books to the classrooms, especially when the library is used for a different lesson.
There are 5,000 books always in the library and 1,000 stored in the English room. The books
usually stored in the English room are duplicate books, and are moved into the library before
summer and spring vacations when most of the books would be borrowed. Every year, new
books are purchased and old books or unpopular titles are moved into the English room. In
this way we can deal with spacing problems. This allows the students to access to new books,
the shelves will not be packed tightly and being able to do so, encourages them to come to
the library and enjoy choosing books.

Results Gained Through Collaboration
Here are the merits we gained through this collaboration.

1) Merits for the School Library

+ More students use the school library.

* Roles of the school library is understood among English teachers.
« Other collaboration becomes easier to be practiced.

+ Multiple approaches to students who overdue books or lost books.
+ English ability is not an obligation for the school library staff.

+ More Japanese (first language) books are borrowed.

2) Merits for the English Teacher

+ Book circulation and management of the English books become a lot easier.

+ Learn what genre is popular among students.

+ Learn what level of books each grade reads.

+ Unexperienced teachers can easily join the program.

+ Lesson preparation for the program becomes less.

+ Making a book log just for your students is easy because the data is in the library
management system.

+ English teachers can observe and have a talk with students when returning the books to the
shelves.

3) Merits for the students

+ Can access to the English books any time.
- Can see what other grades are reading.

+ Finds a place to stay in the school.



+ Can feel English is not something to be scared of.
+ Can get advice from other English teachers and the teacher librarian.
- Visits the library more often, and borrows books both in English and Japanese.

As it is written in the merits above, English teachers learn what books interest students and
what don’t. But some teachers know more about books and others don’t. Also because the
program is not so concrete, it is not always the same teacher that conducts the lessons. This
sometimes makes it difficult to learn what the students want to read right now. Day & Bamford
says that 'Teachers who are not sure what students will find interesting to read can observe
or ask what their students read in their first language. They can also pay attention to what
their students talk about and do in their free time' (Day & Bamford,1998, p.110) . The teacher
librarian is perhaps the only teacher who can do this all the time. And we must also note that
the English teachers themselves read more and borrow books from the library because they
need to give advice on books to the students.

Day& Bamford points out that students tend to use the library individually. 'This makes it
difficult for them to suggest books to each other, and the excitement and stimulation of
hands-on recommendation are lost. It also makes it harder for teachers to observe individual
students engaged in the crucial activities of browsing and choosing books' (Day& Bamford,
1998, p.113). It is the contrary in a Junior high school and High school library. When the
lessons are done in the library, it allows students to suggest books to each other and share
whatever they know about the book. The teacher librarian is always there to observe what
students are browsing or choosing. Also as mentioned in the merits above, students get
advice from other English teachers when they are browsing and choosing outside class. Any
comments or requests from other subject teachers or students are shared among all the
English teachers through the teacher librarian.

For a Successful Collaboration

EER in MKC expanded and continued because the library and the English Department
collaborated. The teacher librarian and the English teachers found more merits than they first
thought. If this program was conducted alone, meaning only by the library or only by the
English Department, we could not have succeeded. This collaboration strengthened our team
work in the school and allowed other departments to collaborate with the library, too. Multiple
educational supports for the students allow more learning opportunities.

Starting an EER Program in the library with the English Department has many obstacles to
overcome. First, and probably the biggest issue is the budget. English books sold in Japan
are priced three to four times higher than in the English countries. This means library budget
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is difficult to apply since even the Japanese books sufficiency rate is still not high enough.
Second, for spacing, both the librarian and the English teacher should have a good talk and
give ideas to each other to come to a good conclusion.

For collaboration to happen in the school, the following is essential;
1) to have the same goals,

2) understand the expertise of each other

3) always find time to have a short meeting to exchange information.

Having a frequent talk or discussion is a key in collaboration. Teachers are very busy, but
there is always a way to find a short discussion time. These talks and discussions lead to
trusting each other, makes planning time short and finding ideas to revise the program. When
there is a small question, you must always ask each other without time lag. A good discussion
before starting any program allows the program to go on successfully and we must always
remember that these lead to good education for the students, which should always be the
goal of any program in the school.

We agree that 'collaboration was thinking together and sharing resources and expertise to
benefit themselves and their students'. And we experienced and understood that 'by working
together toward a common goal, more interesting lessons were created. These types of
lessons were designed to produce a higher level of understanding by students' (Montiel
-Overall. 2008, p.149).

Future Issues

Finding middle level English books: Middle level meaning books for students in grade 5-6 in
an English speaking country. For example, students request books written about law, or
economics. Meiji University was founded as a law school and is strong in law, economics and
commerce. But many books published in these areas are aimed for high school students to
read in English speaking countries, that they are too difficult for Japanese high school
students. To find English books in social science, science, and other related books is a
struggle for Japanese schools. Book catalogs in these areas are not available and for
teachers to find books in Japan is very difficult.

Audio: Many books have audio CDs sold along with the books. However students use iPods
and other music devices. They do not have a CD player in their homes. Using CDs would
allow the students to read more fluently and speedy, or read a book that is a little challenging
for them to read on their own. Audio also help to finish reading a thick book. The other good
effect is that reading with audio prevents students to translate everything into Japanese in
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their heads which will lead to understanding the content in English.

E-books: E-books may be easy for the students to borrow and return, but we think of this
technology as a demerit for EER. First, it is troublesome to check the number of words and
level of the English. Second, since students do not need to come to the library to borrow or
return books, there will be less communication between the teacher librarian and students
which will make it difficult to find out what they need. Also, English teachers will not have the
work to return books on the shelves but will not understand what books are read among the
students.

A non-regular library staff started to read English books during her free time when working in
the library. After a year, she acquired the ability to read English books, and was able to give
some advice to the students through her reading experience. This would certainly not have
happened if the English books were not placed in the library. Other subject teachers
interested in English also started to read English books as FVR. When students see teachers
reading simple English books, they are motivated and sometimes proud that what they can
read is more difficult than what the teacher was reading.

Conclusion

Through collaboration between the library and the English Department, the school became a
“team of educators” and not individual teaching experts. It also lead to other styles of
collaboration. When the educators become a team, curriculums become richer in contexts.
Information Power indicates that 'working to establish links not only between the library media
program and individual teachers but among the teachers themselves, the library media
specialist encourages a culture of collaboration throughout the school.' 'Collaboration is a
symbiotic process that requires active, genuine effort and commitment by all members of the
instructional team' (AASL&AECT, 1998, p.51).

In MKC, the team building between the school librarian and the English teachers made the
English Department itself a closer team. For example, the English teachers plan the English
curriculum for the year together, because they have to discuss materials, especially over EER.
So now all the teachers in the department are involved. The English teachers work together to
prepare new books, return books to the shelves and do an EER lesson as well as the normal
English lessons using textbooks. Today, all the grades from Junior 1 to Senior 3 do some EER
during the year although there isn’t a concrete program.

Montiel-Overall goes on to say that;
'Working together all the time meant that the school environment encouraged joint
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planning.’ 'In this atmosphere of collaboration, participants felt they could approach
a colleague any time and any place to brainstorm, share ideas, or discuss a
lesson.' "Teachers and librarians established relationships to share ideas, mentor
new teachers, and to socialize. Participants explained that the librarian helped
establish relationships in the school environment because she worked with the
whole faculty.' 'She built relationships so that she could work with teachers, which
meant teachers got to know each other better (Montiel-Overall, 2008, p.150).

They also say that:

Research specifically related to those learners identified above as 21st-century
students should be undertaken to determine the effect of TLC on improved
language development, literacy. and other academic needs. Collaboration has the
potential for changing teaching and learning (Montiel-Overall, 2005, p.44).

But, as Johnson cautions;

What everyone seems to forget is that collaboration is just one means (and not
always the best one) of achieving a goal, not the goal itself. Too many library media
center studies say ‘such and such’ led to greater collaboration. Big whoop. Did it
lead to more measurable student learning? (Johnson, D. 2006, p.98).

In MKC, we have succeeded in what Cooper & Bray (2011, p.54) says; 'making a good

collaboration, having a positive impact on instructional programs and, ultimately, on the

student achievement'.

For teachers to collaborate with the school library is a new and big issue. But the EER

program can be started easily because lesson plans are not so concrete. English teachers

can set the lessons flexibly, and this flexibility allows the EER programs to keep working. This

connects to making a good relationship between the teacher librarian and the English

teachers because there isn’'t so much pressure. A good relationship also connects to other

literacy education collaboration.

In MKC, there are other collaborations with the library and the English Department. Such as
preparing for an English speech, an English presentation, research works such as finding out
about certain topics or learning about the background of a book that the students will read. We

also realized that because students do not fear reading English books, they learn to use

English resources when they are working on other subjects, for example when writing a report

for science or social studies.
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Now in the school, with the teacher librarian in the center of collaboration, there are
collaborations between other subjects, such as English with Social Studies and History,
English with Japanese, Social Studies and History with Japanese and so on. EER program
needs little energy to start but brings about a really valuable result. This may be the true
meaning of placing the English books in the school library.
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