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The goals of the Library Power Program are generally appiicabie to any school library
reform project aiming at increased awareness of the importance of school libraries i1 an
educational setting. Many practical approaches to improving school libraries were tested
and found effective during the Library Power program, and these approaches have interna-
tional relevance. The ideas that were found to be productive and successful in the Library
Power program can be imported into other types of schools and settings, even without
additional or special funding. However, for this to occur, there must be a commitment from
the educational authorities to make this kind of school library work possible and feasible.
There also must be a commitment from school librarians to enhance their role in the
educational setting through professional development.

Introduction

The Library Power program has existed in the United States for more than a
decade. The program was initiated in New York Citv schools and has been
implemented in 19 other sites across the country. The evaluation of the
library power program was undertaken by a team of researchers under the
leadership of Dianne McAfee Hopkins and Douglas Zweizig from the Uni-
versity of Wisconsin-Madison. Library Power has been evaluated at the
building level, the community level, the district level. and the national level
to assess the impact on teachers, students, and the school community as a
whole. This evaluation of the relevance of Library Power for the international
community is based on two questions: (a) What lessons can be learned from
this national program that can be of relevance to professionals in other
countries with different educational systems, and can the international
school library community utilize any part of the outcome of the Library
Power project? (b) Are the questions that Library Power addressed universal
questions related to school librarianship?

Assessment of International Relevance ot Library Power
Unlike the authors of the other articles in this special issue of School Libraries
Worldwide on the Library Power Program Evaluation, I have not been in-
volved with Library Power at any stage, I have not seen it in action, and I
have not participated in any of the evaluation efforts. My assessment of the
international relevance of the Library Power program is based on an ex-
amination of the articles prepared by members of the Library Power evalua-
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tion team as well as some of the materials describing the Library Power
program.

[ have looked at the findings of the evaluation carried out by the Library
Power evaluation team, based on and informed by my personal knowledge
of school libraries and librarianship in various countries. Before taking up
my current position at NORDINFO, I was a professor in Library and Infor-
mation Science at the University of Iceland where I have taught since 1975,
including courses in school librarianship. Before that, I worked as school
library director for the city of Reykjavik, Iceland, as a reference librarian in
Michigan, USA, and as a consultant in Trujillo, Peru. I have been active in the
international school library scene since 1982 and have traveled to about 60
countries. I was president the International Association of School Librarian-
ship (IASL) from 1995 to 1998. I have been a longstanding member of the
International Federation of Library Associations and Institutions (IFLA)
Standing Committee of the Section of School Libraries and Resource Centers.
I was Chair of the [FLA Working Group on the Education and Training of
School Librarians; our work resulted in the publication School Librarians:
Guidelines for Competency Requirements. My knowledge of school librarianship
around the world has also been enhanced through my membership in other
associations such as the American Library Association, the Library Associa-
tion (United Kingdom), the Association for Teacher-Librarianship in
Canada, and IBBY, the International Board on Books for Young People.

This evaluation of the potential relevance of Library Power for those
outside the US is a judgment based on my personal knowledge of school
libraries and librarianship in various countries. In this work, I have drawn
from Elliot Eisner’s connoisseurship model, that is, “the expert collects infor-
mation and then uses his or her expert frames and insights to integrate,
interpret and judge” (Greene, 1994, p. 538). I have also been guided by the
general principles of qualitative, interpretive inquiry (Schwandt, 1994).

Library Power Lessons with International Applicability

What lessons might be learned from this national program that might be of

relevance to school library professionals working in locations that are totally

different from that of the library power program locations?
The goals for the National Library Power Program were:

+ To create a national vision and new expectations for public elementary
and middle school library programs and to encourage new and
innovative uses of the library’s physical and human resources;

+ To create model library programs that are an integral part of the
educational process;

+ Tostrengthen and create awareness of the role of the librarian as a
teacher and information specialist who assists teachers and students;
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» Toencourage collaboration among teachers, administrators, and
librarians that results in significant improvement in the teaching and
learning process;

+ To demonstrate the significant contributions that library programs can
make to school reform and restructuring efforts;

+ Toencourage the creation of partnerships among leaders in school
districts, public libraries, community agencies, business communities,
academic institutions, and parent groups to improve and support
school library programs.

At the macro-level, with the exception of the two words in the first goal
referring to a national vision, the goals of the project could have an interna-
tional applicability even at the local level. These goals are consistent with
those suggested in various documents from around the world, showing the
way for school library developments. Each of the goal statements refers to
improved use of school libraries as a resource within the school. The goals
have international relevance for educational systems that favor inquiry
methods for instruction rather than prescriptive instruction centered on
predetermined content and texts.

Any project aiming at increased awareness of the importance of school
libraries in the educational setting could subscribe to these goals. School
library developments around the world are, in one way or another, guided
by one or more of these goals. Most school librarians would like to see
innovative use made of the library; they would wish that it were possible to
show the significant contribution that the school library makes to school
reform and restructuring efforts. They would wish for more collaborative
efforts and partnerships, not only in the school but also in the community
where the school operates.

At the micro-level, the activities developed to achieve the goals depend
on the local situation. In the Library Power program, the many ideas can be
used in different locations. A kind of “idea bank” is included here that
demonstrates the applicability of the project and its outcomes for other
situations. These ideas have been tested through the evaluation process and
by the people who participated in the program. Readers will find other ideas
throughout the evaluation documents that could be of value in their situa-
tions, but here I identify a few that seem to have particular relevance for the
international scene.

Local Needs Analysis
The development of strategies for each individual school was a part of the
Library Power program. The lessons learned through this process of local
needs analysis could well be transferred to different circumstances. By in-
volving as many members of the teaching staff as possible in the deveiop-
ment of an effective school library program, more ownership will be taken of
the development of the program as a whole, and the likelihood of a success-
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ful program is increased. For example, any school could develop its own
strategies of how to incorporate instruction in information-handling skills
into the curriculum. Teachers and administrators need to be involved in this
development in order to create a building-level vision and different ways of
integrating the teaching of information skills with subject teaching.

Through the Library Power program it has been demonstrated that, al-
though the goals were the same for the program in all sites, the design of
activities to achieve the goals was different. The same should apply to
schools in different countries. They should build on the strengths of their
own teaching staff and adjust the school library program to enhance the
working methods of the staff. An analysis of local needs would be the first
step toward reaching the goals.

Use of the Library’s Physical and Human Resources
The three basic components of the school library are housing or facilities,
collection, and staff to provide services and programs of activities. Library
Power has shown that all three are instrumental in the success of an effective
school library program.

Facilities

Design and Decoration

As part of the Library Power program, an effort was made to upgrade the
school library premises. A library that is attractive and carefully designed to
accommodate a variety of uses will be used more often. The design and
decoration of the library have a direct influence on patterns of use. The
library needs to have different set-ups for different types of use: tables and
chairs for instruction and reference work, informal seating arrangements for
meetings and group work, and comfortable seats for reading and browsing.
When the students are involved in the decoration of the library, they take

ownership of the library and create an atmosphere of personal pride in the
library.

Links to the Outside

The school library has been compared to an information storehouse that
bridges the gap between the school and the world of information outside the
school walls. In terms of links to other community agencies, the public
library was the agency most likely to be involved at a community level with
the Library Power program. Some public libraries even served on the school-
level Library Power advisory committees. The ideal situation would be if the
school and the local public library were on the same information network so
that students could search for information beyond the building level. How-
ever, any type of cooperation with the local public library needs to be proper-
ly structured and defined. A cooperative committee of representatives from
the community, from the public library, and from the school should agree on
the best way to proceed. All over the world, public librarians are unhappy
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about flocks of students that arrive, with little preparation or guidance, to
find sources for a project or paper. Planned cooperation is likely to result in
better service and more satisfaction for all concerned.

Collections

The way collections were improved was one factor that made the Library
Power project so special and innovative. Both money and training were
provided for improvement of library collections. Collections were tailored to
the curriculum, and teachers were involved in selecting the new materials.
Improvement of library collections can be achieved in a number of ways.
Participants in Library Power used different approaches to such processes as
evaluating existing collections, weeding, selecting new materials, and al-
locating the money provided.

Collection Mapping

The technique of collection mapping was one method used to evaluate
library collections. This method, developed by David Loertscher, involves a
systematic evaluation of the present collection based on the current cur-
riculum. Collection mapping also involves the schocl librarian, teachers, and
principals in the collection development process. The items in each part of
the collection are counted, and the count is represented in visual form using
graphs. This way everybody can see how strong the collection is in each field
or topic area. For this visualization, it is possible to use the Dewey Decimal
Classification System or any other form of classification, but the graphs must
show clearly how the collection is divided. When this visual image has been
created, all those concerned are in a better position to evaluate how welil the
collection supports the needs of the teachers and their students. It is then
possible to attach rating comments such as Poor, Average, Excellent to each
of the categories. The next step in collection mapping is to evaluate how well
each area of the collection supports that curriculum and to decide which
areas are in need of support. On the basis of this evaluation, it is easier to
develop an in-house strategy for strengthening the collection where it is
found to be insufficient or inadequate. A budget can then be created to
estimate how much it will cost to carry out the improvements.

Another way of beginning collection mapping is to analyze the available
materials in terms of their copyright dates and to set up a visual image of the
age of the material in each field or topic area. Thus one can visualize dif-
ferently how well the material can support the curriculum. Age is a crucial
factor in fields that change rapidly, but in other fields it may not make much
difference how recent the material actually is.

The teachers, librarians, and administrators need to be involved in the
evaluation of the library material, because they need to look at the collection
development of the library as of mutual interest. It may be of value to ask the
teachers their opinion of the strength of the collection in their particular field,
but then it should be kept in mind that people could have different percep-

115

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



School Libraries Worldwide Volume 5. Number 2

tions when they place an evaluation on library material. They might rate
material in their field as low in order to increase the possibility of extra
support. They might also rate the collection highly if they need to show that
their particular field is well taken care of. However, in the Library Power
evaluation, analysis of the collection was found to help the librarian and
teachers focus in similar ways on the library and the curriculum.

Weeding

The Library Power evaluation showed that currency of material encouraged
teachers to use the library. Weeding, therefore, 1s as important as selection of
new material. When there is little budget to purchase new material, however,
the weeding of material may be unpopular and, in fact, beyond the capability
of the librarian. There is a tendency to cling to each item in the hope that it
may have a potential use for somebody sometime. The collection mapping
approach and the involvement of the whole school community are very
valuable as a basis for weeding. In this way, it becomes the responsibility of
the whole school to remove outdated and useless material. Furthermore, it
may be of value for those planning to weed a collection to ask for outside
expertise to assist with the process. An outside expert is neutral and can
evaluate the collection objectively.

Selection of New Material

As mentioned above, one of the goals of Library Power was to encourage
collaboration among teachers and librarians. Selection of material for the
library is an area where librarians and teachers work together collaboratively
in selecting the most useful material to support the curriculum. However,
this collaboration must be promoted and encouraged in different ways.
Principals must promote involvement of teachers in selection and provide
planning time for this activity. The Library Power evaluation reports showed
that, if teachers were involved in collection development, there was a direct
benefit to the students through more relevant collections that were more
likely to be used in instruction.

Allocation of Budget

Schools were able to allocate the budget for collection development to fit the
curriculum and other local contexts. One idea that seemed to work well was
that of mini-grants. Mini-grants were small funds that were used to en-
courage teachers to work with librarians to develop instructional proposals
with important components. Teachers and librarians had to apply for these
mini-grants, which provided seed money that could be used at the micro-
level where individuals judge how best to make use of the extra dollars. The
idea of mini-grants is transferable into the international community, where
private donors outside the school, including businesses and independent
associations, as well as parent-teacher associations could contribute small
sums for particular purposes. Mini-grants could be used to encourage devel-
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opment of classroom libraries or to support a particular subject area or type
of material for the library collection.

Staff

Increased Expectations

One of the crucial elements of the Library Power program was to involve the
school librarians in teaching information skills and to enable teachers and
librarians to work together to improve teaching and learning in the school.
Where this collaboration was most successful, many more demands were
made on the skills and instructional contributions of the school librarians.
They had to demonstrate leadership skills as well as skills in teaching and in
designing instructional units. Furthermore, it was expected that the school
librarians would take the lead in introducing students and teachers to the use
of the Internet and the World Wide Web.

Through the experiences of the Library Power program, principals be-
came more demanding in their expectations for librarians and for teacher-
librarian cooperation. Several principals voiced the expectation that any new
librarian hired should be expected to put instructional activities first and to
seek collaborative roles with all teachers. The librarian should be as much in
demand as good new books and technology.

As one of the goals of Library Power indicated, the involvement of
librarians and the use of library materials in the curriculum were founda-
tions of the Program. It is therefore necessary to design a variety of cur-
riculum activities involving the library. It is also necessary to provide library
access to teachers and students when they need it, not only at predetermined
times that suit the librarian. In this development, flexibility becomes the key
concept.

Flexible Scheduling

A key aspect of Library Power that encouraged the teachers to take ad-
vantage of the materials available in the library was to have flexible access to
up-to-date material. Teachers could make use of the flexible timing to find
extra sources when designing activities for their class. Students use the
library more spontaneously when they can go there and borrow books in
their free time or when they wish to visit. Teachers also can send individual
students to the library. This flexible access is important for all students. It can
give students with learning needs more opportunity for individual attention,
and it can give gifted and talented students more access to materials for
independent studies. Flexible scheduling becomes a key component in the
collaboration between teachers and librarians.

Collaboration

Collaboration between teachers and librarians in planning instruction must
be facilitated by the school administration. Planning requires time, and espe-
cially at first it is time-consuming to link instructional goals and library-re-
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lated activities. It is clear from the Library Power evaluation that productive
cooperation is a skill that must be learned. Through practice, it becomes
easier, and when the librarian and the teachers cooperate, in the long run
they will become more familiar with what to expect from each other. It was
not only the teachers and librarians who were expected to work together.
The program also expected the teachers to cooperate among themselves to
obtain maximum benefit for the school and the students.

Competence Development

For this high-level collaboration to be effective, several personality traits are
fundamental: willingness to cooperate, willingness to share, and willingness
to search for new and better ways to do things. The quality of teachers and
librarians is a critical issue here. Competence and leadership are needed to
achieve collaboration that is beneficial to both partners. To achieve the
desired outcomes, it is necessary to offer a variety of competence-developing
opportunities, both in terms of inservice training and coursework. In order
for such opportunities to be properly designed and appropriate to the needs
of each school, it is imperative to identify what the players really want and
need. It is also imperative to select high-caliber presenters who have experi-
ence and knowledge of the issues that the training program is expected to
address.

Are There Universal Questions Related to School Librarianship?

Diverse Contexts of School Libraries
School libraries were one of the last categories of libraries to be recognized by
IFLA. Even today, after 25 years of international activities, there is no univer-
sal definition of what a school library is. School libraries in many countries
are considered to be such an integral part of the school that they are not
considered a part of the national library system; they are a part of the school,
just like the gym. School libraries adapt and adjust to their institution and
have in many instances no relationship with the outside community.
National school library development depends on the educational system
and on the budget that is available for staff and material. In many countries,
school library collections are dependent on the availability of material in the
students’ language and in the language of instruction. School library devel-
opment also depends on the pedagogical methods practiced in the school. In
many countries, much emphasis is placed on a fixed curriculum, on text-
books, and on predetermined material that needs to be covered. There is no
space for individual investigation and exploration of the world of knowledge
outside the classroom. In most countries, however, there are some school
libraries at all levels of education. They are formed and they function in
accordance with the needs of their institution and the educational opportuni-
ties that the staff can provide.
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Education of School Librarians

One factor that is crucial in the development of school libraries around the
world is the education of school librarians. Much too little attention is paid to
the education of librarians for them to become partners in teaching and
learning. In many instances, library schools have ignored the training of
school librarians because emphasis is placed on the basic training of
librarians, and librarians with education from library schools often are not
employed in schools because they lack teacher training. Teacher training
institutions often have ignored the specific education of these members of
the teaching staff because of lack of definition of the essential competences
needed for the school librarian to function well in the school setting. The
result is that, in many countries, the majority of librarians in schools have
little or no training for their particular duties. Often they are classroom
teachers, often teachers of the mother tongue, who are given responsibility
for the library for a few hours a week.

Transterability of School Library Philosophy and Practice
The question that still remains is if the experience from the Library Power
program has transferability to other schools and educational systems. The
issue of transferability is addressed in the evaluation report, but mainly in
the national context, that is, if the lessons learned in one school could or
would be transferable to another school. Transferability involves the sharing
of ideas and philosophy, and this can be facilitated through investment in
people, not through investments in collections, buildings, or technologies. It
is the person that transfers the philosophy and the ideas for action. It is the
person that is likely to reverse a bad situation or maintain a good situation.
Here is where inservice education could help to create and sustain change.
The person who learns the philosophy and skills of collaboration in one
educational setting will continue to work this way in another setting. In this
way, the ideas that were found to be productive and successful in the Library
Power program can be imported into other types of schools and settings,
even without the budget attachment. However, for this to happen there also
must be a commitment on behalf of the educational authorities to enable this
kind of work. In addition to commitment at the local level, there needs also
to be commitment at the postsecondary level in teacher training institutions.
Teachers have an important role to play in collaborative work, and they need
the opportunity to learn to work in this way through their teacher training.
Teacher training institutions must ensure that when new teachers graduate,
they have already been exposed to this kind of cooperative teaching. Teach-
ers who accept teacher trainees for practice teaching must also themselves be
expert in collaborative teaching. One lesson of Library Power is that the
involvement of many people—principals, teachers, librarians, and com-
munity members—is necessary for there to be real changes in teaching and
learning,.
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School librarians have an important role to play in teaching and learning,
and they need to work to increase their own value and importance in the
educational setting. Their contributions to the success of the school library
program, and to teaching and learning generally, can be enhanced by profes-
sional development. The continuing professional learning of school
librarians should include consideration of professional practice and research
findings from around the world. Schoot librarians need to work with others
in education to evaluate those ideas in terms of their own contexts and,
where appropriate, adapt these ideas to their own situations. The ideas are
there, but only well-qualified, dedicated, and motivated professional educa-
tors can carry them out and make them work in different settings.
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Appendix A: Communities Receiving
Library Power Grants

Atlanta, Georgia through APPLE Corps, Inc. in collaboration with Atlanta Public
School District.

Baton Rouge, Louisiana through the Volunteers in Public Schools in collaboration
with East Baton Rouge Parish School System.

Berea, Kentucky through the Forward in the Fifth in collaboration with area school
districts including Jessamine County School District, Pineville Independent
School District, Somerset Independent School District, and Williamsburg
Independent School District.

Cambridge, Massachusetts through the Cambridge Partnership for Public
Education in collaboration with Cambridge School Department.

Chattanooga, Tennessee through the Public Education Foundation in collaboration
with Chattanooga Public Schools System.

Cleveland, Ohio through the Cleveland Education Fund in collaboration with
Cleveland Public Schools.

Dade County, Florida through the Dade Public Education Fund in collaboration
with Dade County Public Schools.

Denver, Colorado through the Public Education Business Coalition in collaboration
with Cherry Creek Schools, Boulder Valley Schools, Denver Public Schools, and
Littleton Public Schools.

Lincoln, Nebraska through the Lincoln Public Schools Foundation in collaboration
with Lincoln Public Schools.

Lynn, Massachusetts through the Lynn Business Education Foundation, Inc. in
collaboration with Lynn Public Schools.

McKeesport, Pennsylvania through the Mon Valley Education Consortium in
collaboration with Bethlehem-Center School District, Brownsville Area School
District, Chaleroi Area District, Clairton City School District, Steel Valley School
District, Woodland Hills School District, and Yough School District.

Nashville, Tennessee through the Metropolitan Nashville Public Eduncation
Foundation in collaboration with Metropolitan Nashville Public Schools.

New Haven, Connecticut through the New Haven Public Education Fund, Inc. in
collaboration with New Haven School District.

New York, New York through the Fund for New York City Education in
collaboration with New York City Public School System.

Paterson, New Jersey through the Paterson Education Fund in collaboration with
Paterson Public Schools.

Philadelphia, Pennsylvania through the Philadelphia Education Fund in
collaboration with Philadelphia Public Schools.

Providence, Rhode Island through the Public Education Fund in collaboration with
Providence Public Schools.

Raleigh, North Carolina through the Wake Education Partnership in collaboration
with Wake County Public Schools.

Tucson, Arizona through the Educational Enrichment Foundation in collaboration
with Tucson Unified School District.
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Appendix B:
Library Power Evaluation Researchers

Dianne McAfee Hopkins, Professor and Co-principal Investigator, School of Library
and Information Studies, University of Wisconsin-Madison.

Douglas Zweizig, Professor and Co-principal Investigator, School of Library and
Information Studies, University of Wisconsin-Madison.

Norman Webb, Senior Scientist, Wisconsin Center for Education Research, School of
Education, University of Wisconsin-Madison.

Gary Wehlage, Professor, Department of Curriculum and Instruction, School of
Education, University of Wisconsin-Madison, retired.

Debra Wilcox Johnson, Johnson & Johnson Consulting, Waunakee, Wisconsin.

Carol Kuhlthau, Professor, School of Communication, Information, and Library
Studies, Rutgers University.

David Loertscher, Professor, School of Library and Information Science, San Jose
State University.

Charles Hitt, Research Program Manager, School of Library and Information
Studies, University of Wisconsin-Madison, retired.

Case Study Researchers for the National Evaluation

of Library Power

Susan Malone Back, Research Consultant, Denver, Colorado.

Suzanne Barchers, Adjunct Faculty, University of Colorado-Denver, Denver,
Colorado.

Kay Bishop, Assistant Professor, School of Library and Information Science,
University of Kentucky, Lexington, Kentucky.
Daniel Callison, Associate Professor/Director of School Media Education. School of
Library and Information Science, Indiana University, Bloomington, Indiana.
Nancy Curran, Coordinator of Instructional Materials, Decatur School District #61,
Charleston, Illinois, retired.

Kenneth Doane, School Partnership Coordinator, Partners in School Innovation, San
Francisco, California.

Carol Doll, Professor, Graduate School of Library and Information Science, Wayne
State University, Detroit, Michigan.

Jean Donham, Associate Professor, School of Library and Information Studies,
University of lowa, lowa City, lowa.

JoAnne Smart Drane, Independent Consultant, Raleigh, North Carolina.

jean Jolin, Research Associate, Wisconsin Center for Education Research, University
of Wisconsin-Madison, Madison, Wisconsin, retired.

Bruce King, Researcher, Wisconsin Center for Education Research, University of
Wisconsin-Madison, Madison, Wisconsin.

Zina Lawrence, Consultant, Selkirk, New York.

Carole McCollough, Library Media Consultant, Southfield, Michigan.

Joy McGregor, Associate Professor, School of Library and Information Studies,
Texas Women’s University, Denton, Texas.
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Dianne Oberg, Associate Professor, School of Library and information Studies,
University of Alberta, Canada.

Eric Osthoff, Project Assistant, Wisconsin Center for Education Research, University
of Wisconsin-Madison, Madison, Wisconsin.

Richard Podemski, Dean, School of Education, University of St. Thomas, St. Paul,
Minnesota.

Caroline Schmalz, Consultant, Oak Park, Illinois.

Greg Smith, Associate Professor, Department of Education, Lewis and Clark
College, Portland, Oregon.

Susan Snider, Library Media Specialist, Londonderry Middle School, Londonderry,
New Hampshire.

Leslie Talbot, Consultant, New York, New York.

Phyllis Van Orden, Professor and Director, Graduate School of Library and
Information Science, University of Washington-Seattle, Seattle, Washington,
retired.

Donald Wachter, School Superintendent, Retired, Decatur, Illinois.

Sarah Wachter, Independent Consultant, Decatur, Illinois

Gloria Waity, Freelance Library Consultant, Madison, Wisconsin.

Norman Webb, Senior Scientist, Wisconsin Center for Education Research,
University of Wisconsin-Madison, Madison, Wisconsin.

Lynda Welborn, Library Media Specialist, Denver Academy, Denver, Colorado.

Anne Wheelock, Educational Consultant, Jamaica Plain, Massachusetts.

Patricia Young, Independent Consultant, Madison, Wisconsin.

Regional Coordinators for the National Evaluation

of Library Power

Pauletta Brown Bracy, Associate Professor, School of Library and Information
Sciences, North Carolina Central University, Durham, North Carolina.

Charles Bruckerhoff, Research Associate, Curriculum Research and Evaluation,
Chaplin, Connecticut.

David Loertscher, Professor, School of Library and Information Science, San Jose
State University, San Jose, California.

Marilyn Shontz, Associate Professor and Coordinator, Program of Library Media
Studies, Bridgewater State College, Bridgewater, Massachusetts.

Cecelia Steppe-Jones, Professor of Education, North Carolina Central University,
Durham, North Carolina.
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Appendix C:
Evaluation Methodology

Timeline for Data Collection Approaches—
Fall 1994 to Spring 1997

Fall Srnnsg Summer| Fall Srnnﬁg Summer| Fall S{.)rin
1994 99 1995 | 1995 99 1996 | 1996 99

SURVEYS

Librarian Survey o v v
Principal Survey v v
Teacher Survey v v

SELF-REPORT FORMS

Collaboration Logs v

Collection Maps oS

CASE STUDIES

Trainin
s 1 2,3
Round 1 visits MorE o v v
8 cases 8 cases 8 cases
Round 2 visits v/ 4 v/
13 cases|13 cases 13 cases
Round 3 visits 4 4 4
13 cases|13 cases 13 cases
DOCUMENTATION
2 v v
Trainin
¥ 2,3*
Round 2 W J
Round 3

4 v v 4

*Numerals refer to rounds. For example, 2,3 indicates that sites from rounds 2 and 3 are involved.
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